
1

                                                    

Rose L Rousseau

EDG500

3/27/2023

Lab 5

Abstract:

In this quasi-experimental study, the Independent Variable (IV) is the type of assessment 

used, with two groups of third-grade students chosen to receive either weekly evaluations or 

unit-ending assessments. The Dependent Variable (DV) is the math performance of the students, 

which will be measured using pre- and post-test evaluations during the six-week duration of the 

study.

The hypothesis of the study is that frequent assessments, in the form of weekly 

evaluations, will lead to a higher math achievement compared to unit-ending assessments. 

Specifically, it is predicted that students who receive weekly evaluations will perform better on 

the posttest compared to students who receive unit-ending assessments. This hypothesis is based 

on the assumption that frequent testing helps students to better retain the material, encourages 

more classroom discussion, and reinforces the methodical learning of content.

To test this hypothesis, descriptive statistics, t-tests, and SPSS will be used to analyze the 

data collected from the pre- and post-test evaluations. The t-tests will be used to compare the 

mean scores of the two groups, and SPSS will be used to identify any noticeable differences in 

performance between the two groups over time.
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The results of this study will provide educational stakeholders with valuable insights into 

the most effective way to evaluate math learning outcomes for third-grade students. By showing 

that frequent assessments can enhance math achievement, educators can modify their approaches

to instruction and evaluation to optimize learning outcomes for their students.
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