Literacy and English Language Arts

Knowledge of Literacy and Language Arts.
Affixes, prefixes, and root words

Affixes are syllables attached to the beginning or end of a word to make a derivative or inflectional
form of a word. Both prefixes and suffixes are affixes.

A prefix is a syllable that appears at the beginning of a word that, in combination with the root or
base word, creates a specific meaning. For example, the prefix “mis” means “wrong.” When
combined with the root word “spelling,” the word “misspelling” is created, which means the “wrong
spelling.”

A root word is the base of a word to which affixes can be added. For example, the prefix “in" or “pre”
can be added to the root word “vent” to create “invent” or “prevent,” respectively. The suffix “er”
can be added to the root word “work” to create "worker,” which means “one who works.” The suffix
“able,” meaning “capable of,” can be added to “work” to create “workable,” which means “capable of
working.”

Suffix

A suffix is a syllable that appears at the end of a word that, in combination with the root or base
word, creates a specific meaning. There are three types of suffixes:

e Noun suffixes - There are two types of noun suffixes. One denotes the act of, state of, or
quality of. For example, “ment” added to “argue” becomes "argument,” which is defined as
“the act of arguing.” The other denotes the doer, or one who acts. For example “eer” added
to “auction” becomes “auctioneer,” meaning “one who auctions.” Other examples include
“hood,” “ness,” “tion,” “ship,” and “ism.”

e Verb suffixes - These denote “to make” or “to perform the act of.” For example, “en” added
to “soft” makes “soften,” which means “to make soft.” Other verb suffixes are “ate”
(perpetuate), “fy” (dignify), and “ize” (sterilize}.

e Adjectival suffixes - These include suffixes such as “ful,” which means “full of.” When added
to “care,” the word “careful” is formed, which means “full of care.” Other examples are “ish,”
“less,” and "able.”

LN

Context clues

Context clues are words or phrases that help the reader figure out the meaning of an unknown
word. They are built into a sentence or paragraph by the writer to help the reader develop a clear
understanding of the writer’s message. Context clues can be used to make intelligent guesses about
the meaning of a word instead of relying on a dictionary. Context clues are the reason most
vocabulary is learned through reading.
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There are four types of commonly used context clues:
s Synonyms - A word with the same meaning as the unknown word is placed close by for
comparison,
¢ Antonyms - A word with the opposite meaning as the unknown word is placed close by for
contrast.
e Explanations - An obvious explanation is given close to the unknown word.
Examples - Examples of what the word means are given to help the reader define the term.

Comprehension

The whole point of reading is to comprehend what someone else is trying to say through writing.
Without comprehension, a student is just reading the words without understanding them or
increasing knowledge of a topic. Comprehension results when the student has the vocabulary and
reading skills necessary to make sense of the whole picture, not just individual words. Students can
self-monitor because they know when they are comprehending the material and when they are not.
Teachers can help students solve problems with comprehension by teaching them strategies such
as pre-reading titles, sidebars, and follow-up questions; looking at illustrations; predicting what's
going to happen in the story; asking questions to check understanding while reading; connecting to
background knowledge; and relating to the experiences or feelings of the characters.

Improving comprehension
Teachers can model in a read-aloud the strategies students can use on their own to better

comprehend a text. First, the teacher should do a walk-through of the story illustrations and ask,
“What’s happening here?” Based on what they have seen, the teacher should then ask students to
predict what the story will be about. As the book is read, the teacher should ask open-ended
questions such as, “Why do you think the character did this?” and “How do you think the character
feels?” The teacher should also ask students if they can relate to the story or have background
knowledge of something similar. After the reading, the teacher should ask the students to retell the
story in their own words to check for comprehension. This retelling can take the form of a puppet
show or summarizing the story to a partner.

Prior knowledge

Even preschool children have some literacy skills, and the extent and type of these skills have
implications for instructional approaches. Comprehension results from relating two or more pieces
of information. One piece comes from the text, and another piece might come from prior knowledge
(something from a student’s long-term memory). For a child, that prior knowledge comes from
being read to at home; taking part in other literacy experiences, such as playing computer or word
games; being exposed to a print-rich environment at home; and observing examples of parents’
reading habits. Children who have had extensive literacy experience are better prepared to further
develop their literacy skills in school than children who have not been read to, have few books or
magazines in their homes, are seldom exposed to high-level oral or written language activities, and
seldom witness adults engaged in reading and writing. Children with a scant literacy background
are at a disadvantage. The teacher must not make any assumptions about their prior knowledge,
and should use intense, targeted instruction. Otherwise, reading comprehension will be limited.
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Literal vs. critical comprehension

Literal comprehension refers to the skills a reader uses to deal with the actual words in a text. It
involves skills such as identifying the topic sentence, main idea, important facts, and supporting
details; using context clues to determine the meaning of a word; and sequencing events.

Critical comprehension involves prior knowledge and an understanding that written material,
especially in nonfiction, is the author’s version of the subject and not necessarily anybody else’s.
Critical comprehension involves analysis of meaning, evaluation, validation, questioning, and the
reasoning skills a reader uses to recognize:

o Inferences and conclusions
Purpose, tone, point of view, and themes
The organizational pattern of a work
Explicit and implicit relationships among words, phrases, and sentences
Biased language, persuasive tactics, valid arguments, and the difference between fact and

opinion

Metacognition

Metacognition is thinking about thinking. For the student, this involves taking control of their own
learning process, self-monitoring progress, evaluating the effectiveness of strategies, and making
adjustments to strategies and learning behaviors as needed.

Students who develop good metacognitive skills become more independent and confident about
learning. They develop a sense of ownership about their education and realize that information is

readily available to them.

Metacognitive skills can be grouped into three categories:

e Awareness - This involves identifying prior knowledge; defining learning goals;
inventorying resources such as textbooks, libraries, computers, and study time; identifying
task requirements and evaluation standards; and recognizing motivation and anxiety levels.

¢ Planning - This involves doing time estimates for tasks, prioritizing, scheduling study time,
making checklists of tasks, gathering needed materials, and choosing strategies for problem
solving or task comprehension.

e Self-monitoring and reflection - This involves identifying which strategies or techniques
work best, questioning throughout the process, considering feedback, and maintaining
focus and motivation.

Metacognitive skills

In terms of literacy development, metacognitive skills include taking an active role in reading,
recognizing reading behaviors and changing them to employ the behaviors that are most effective,
relating information to prior knowledge, and being aware of text structures.

For example, if there is a problem with comprehension, the student can try to form a mental image
of what is described, read the text again, adjust the rate of reading, or employ other reading
strategies such as identifying unknown vocabulary and predicting meaning.
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Being aware of text structures is critical to being able to follow the author’s ideas and relationships
among ideas. Being aware of difficulties with text structure allows the student to employ strategies
such as hierarchical summaries, thematic organizers, or concept maps to remedy the problem.

Graphic organizers

The purpose of graphic organizers is to help students classify ideas and communicate more
efficiently and effectively. Graphic organizers are visual outlines or templates that help students
grasp key concepts and master subject matter by simplifying them down to basic points. They also
help guide students through processes related to any subject area or task. Examples of processes
include brainstorming, problem solving, decision making, research and project planning, and
studying.
Examples of graphic organizers include:
s Reading - These can include beginning, middle, and end graphs or event maps.
s Science - These can include charts that show what animals need or how to classify living
things.
» Math - These can include horizontal bar graphs or time lines.
e Language arts - These can include alphabet organizers or charts showing the components
of the five-paragraph essay.
o General - These can include KWL charts or weekly planners.

Summarization, question generation, and textual marking

It is important to teach students to use critical thinking skills when reading. Three of the critical
thinking tools that engage the reader are:

e Summarization - The student reviews the main point(s) of the reading selection and
identifies important details. For nonfiction, a good summary will briefly describe the main
arguments and the examples that support those arguments. For fiction, a good summary
will identify the main characters and events of the story.

s Question generation - A good reader will constantly ask questions while reading about
comprehension, vocabulary, connections to personal knowledge or experience, predictions,
etc.

e Textual marking - This skill engages the reader by having him or her interact with the text.
The student should mark the text with questions or comments that are generated by the
text using underlining, highlighting, or shorthand marks such as *?,” “1," and “*" that indicate
lack of understanding, importance, or key points, for example.

This theory best explains the lack of language skills among children who are neglected, have
uneducated parents, or lives in poverty.

Adjective, adverb, and conjunction
The definitions for these grammatical terms are as follows:

Adjective - This is a word that modifies or describes a noun or pronoun. Examples are a green apple
or every computer.

Adverb - This is a word that modifies a verb (instantly reviewed), an adjective (relatively odd), or
another adverb (rather suspiciously).
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Conjunctions: There are three types of conjunctions:

+ Coordinating conjunctions are used to link words, phrases, and clauses. Examples

e are and, or, nor, for, but, yet, and so.

o Correlative conjunctions are paired terms used to link clauses. Examples are either/or,
neither/nor, and if/then.
Subordinating conjunctions relate subordinate or dependent clauses to independent ones.
Examples are although, becauss, if, since, before, after, when, even though, in order that,
and while.

Gerund, infinitive, noun, direct and indirect objects
The definitions for these grammatical terms are as follows:

Gerund - This is a verb form used as a noun. Most end in “ing.” An example is: Walking is good
exercise.

Infinitive - This is a verbal form comprised of the word “to” followed by the root form of a verb. An
infinitive may be used as a noun, adjective, adverb, or absolute. Examples include:

To hold a baby is a joy. (noun)

Jenna had many files to reorganize. (adjective)

Andrew tried to remember the dates. (adverb)

To be honest, your hair looks awful. (absolute)

Noun - This is a word that names a person, place, thing, idea, or quality. A noun can beused as a
subject, object, complement, appositive, or modifier.

Object - This is a word or phrase that receives the action of a verb.

A direct object states to whom/what an action was committed. It answers the question “to what?”
An example is: Joan served the meal.

An indirect object states for whom/what an action was committed. An example is: Joan served us
the meal.

Preposition, prepositional phrase, pronoun, sentence, and verb
The definitions for these grammatical terms are as follows:

Preposition - Thisis a word that links a noun or pronoun to other parts of a sentence. Examples
include above, by, for, in, out, through, and to.

Prepositional phrase ~ This is a combination of a preposition and a noun or pronoun. Examples
include across the bridge, against the grain, below the horizon, and toward the sunset.

Pronoun - This is a word that:represents a specific noun ina generic way. A pronoun functions like
anoun in a sentence. Examples include |, she, he, it, myself, they, these, what, all, and anybody.
Sentence - This is a group of words that expresses a thought or conveys information as an
independent unit of speech. A complete sentence must contain a noun and a verb (I ran). However,
all the other parts of speech can also be represented in a sentence.
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Verb - This is a word or phrase in a sentence that expresses action (Mary played) or a state of being
{Mary is).

Capitalization and punctuation

Capitalization refers to the use of capital letters. Capital letters should be placed at the beginning of:
e Proper names {Ralph Waldo Emerson, Australia)
e Places {(Mount Rushmore, Chicago)

Historical periods and holidays {Renaissance, Christmas)

Religious terms (Bible, Koran)

Titles (Empress Victoria, General Smith)

All main words in literary, art, or music titles (Grapes of Wrath, Sonata in C Major)

Punctuation consists of:
Periods - A period is placed at the end of a sentence.
Comimas - A comma is used to separate:
e Two adjectives modifying the same word (long, hot summer)
» Three or more words or phrases in a list (Winken, Blinken, and Nod; life, liberty, and the
pursuit of happiness)

Phrases that are not needed to complete a sentence (The teacher, not the students, will distribute
the supplies.)

Colons and semicolons

Colons - A colon is used to:
» Setup alist (We will need these items: a pencil, paper, and an eraser.)
o Direct readers to examples or explanations (We have one chore left: clean out the garage.)
s Introduce quotations or dialogue (The Labor Department reported on unemployment:
“There was a 3.67% increase in unemployment in 2010.”; Scarlett exclaimed: “What shall [
do?")

Semicolons - A semicolon is used to:
¢ Joinrelated independent clauses (There were five major hurricanes this year; two of them

hit Florida.)
¢ Join independent clauses connected by conjunctive adverbs {Popular books are often made
into movies; however, it is a rare screenplay that is as good as the book.)

Separate items in a series if commas would be confusing (The characters include: Robin Hood, who
robs from the rich to give to the poor; Maid Marian, his true love; and Little John, Robin Hood's
comrade-in-arms.)

Subject-verb agreement

A verb must agree in number with its subject. Therefore, a verb changes form depending on
whether the subject is singular or plural. Examples include “I do,” “he does,” “the ball is,” and “the
balls are.”
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If two subjects are joined by “and,” the plural form of a verb is usually used. For example: Jack and
Jill want to get some water (Jack wants, Jill wants, but together they want).

If the compound subjects are preceded by each or every, they take the singular form of a verb. For
example: Each man and each woman brings a special talent to the world (each brings, not bring).

If one noun in a compound subject is plural and the other is singular, the verb takes the form of the
subject nearest to it. For example: Neither the students nor their teacher was ready for the fire drill.

Collective nouns that name a group are considered singular if they refer to the group actingas a
unit. For example: The choir is going on a concert tour.

Syntax

Syntax refers to the rules related to how to properly structure sentences and phrases. Syntax is not
the same as grammar. For example, “I does” is syntactically correct because the subject and verb are
in proper order, but it is grammatically incorrect because the subject and verb don't agree.

There are three types of senfence structures:

e Simple - This type is composed of a single independent clause with one subject and one
predicate (verb or verb form).

« Compound - This type is composed of two independent clauses joined by a conjunction
(Amy flew, but Brenda took the train), a correlative conjunction (Either Tom goes with me
or I stay here), or a semicolon (My grandfather stays in shape; he plays tennis nearly every
day). :

¢ Complex - This type is composed of one independent clause and one or more dependent
clauses joined by a subordinating conjunction (Before we set the table, we should replace
the tablecloth). ‘

Vérbs

{n order to understand the role of a verb and be able to identify the verb that is necessary to make a
sentence, it helps to know the different types of verbs. These are:

Action verbs - These are verbs that express an action being performed by the subject. An example
is: The outfielder caught the ball (outfielder = subject and caught = action).

Linking verbs — These are verbs that link the subject to words that describe or identify the subject.
An example is: Mary is an excellent teacher (Mary = subject and “is” links Mary to her description as
an excellent teacher). Common linking verbs are all forms of the verb “to be,” appear, feel, look,
become, and seem.

Helping verbs - When a single verb cannot do the job by itself because of tense issues, a second,
helping verb is added. Examples include: should have gone (“gone” is the main verb, while “should”
and "have” are helping verbs), and was playing (“playing” is the main verb, while “was” is the
helping verb).
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Conjunctions
There are different ways to connect two clauses and show their relationship.

A coordinating conjunction is one that can join two independent clauses by placing a comma and a
coordinating conjunction between them. The most common coordinating conjunctions are and, but,
or, nor, yet, for, and so. Examples include: "It was warm, so [ left my jacket at home” and “It was
warm, and I left my jacket at home.”

A subordinating conjunction is one that joins a subordinate clause and an independent clause and
establishes the relationship between them. An example is: “We can play a game after Steve finishes
his homework.” The dependent clause is “after Steve finishes his homework” because the reader
immediately asks, “After Steve finishes, then what?” The independent clause is “We can play a
game.” The concern is not the ability to play a game, but “when?” The answer to this question is
dependent on when Steve finishes his homework.

Run-ons and comma splices

A run-on sentence is one that tries to connect two independent clauses without the needed
conjunction or punctuation and makes it hard for the reader to figure out where one sentence ends
and the other starts. An example is: “Meagan is three years old she goes to pre-school.” Two
possible ways to fix the run-on would be: “Meagan is three years old, and she goes to pre-school” or
“Meagan is three years old; however, she goes to pre-school”

A comma splice occurs when a comma is used to join two independent clauses without a proper
conjunction. The comma should be replaced by a period or one of the methods for coordination or
subordination should be used. An example of a comma splice is: “Meagan is three years old, she
goes to pre-school.”

Fragment

A fragment is an incomplete sentence, which is one that does not have a subject to go with the verb,
or vice versa. The following are types of fragments:

Dependent clause fragments - These usually start with a subordinating conjunction. An example is:
“Before you can graduate.” “You can graduate” is a sentence, but the subordinating conjunction
“before” makes the clause dependent, which means it needs an independent clause to go with it. An
example is: “Before you can graduate, you have to meet all the course requirements.”

Relative clause fragments — These often start with who, whose, which, or that. An example is: “Who
is always available to the students.” This is a fragment because the “who” is not identified. A
complete sentence would be: “Mr. Jones is a principal who is always available to the students.”

The “ing” fragment lacks a subject. The “ing” form of a verb has to have a helping verb. An example
is: “Walking only three blocks to his job.” A corrected sentence would be: “Walking only three
blocks to his job, Taylor has no need for a car.”

Prepositional phrase fragments are ones that begin with a preposition and are only a phrase, not a
complete thought. An example is: “By the time we arrived.” “We arrived” by itself would be a
complete sentence, but the “by” makes the clause dependent and the reader asks, “By the time you
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arrived, what happened?” A corrected sentence would be: “By the time we arrived, all the food was
gone.”

Infinitive phrase fragments have the same problem as prepositional phrase ones. An example is:
“T'c plant the seed.” A corrected sentence would be: “To plant the seed, Isaac used a trowel.”

Important questions pertaining to viewing a narrative

A teacher should make students responsible for gaining information or insight from the viewing.
Setting expectations increases student attention and critical thinking. As with any viewing, the
students should consider what they already know about the topic and what they hope to gain by
watching the narrative before viewing it. During the viewing, the students shouid take notes
(perhaps to answer questions provided by the teacher).

After the viewing, students should be able to answer the following questions:
e What was the time period and setting of the story?

Who were the main characters?

How effective was the acting?

What was the problem or goal in the story?

How was the problem solved or the goal achieved?

How would you summarize the story?

What did you learn from the story?

What did you like or dislike about the story or its presentation?

Would you recommend this viewing to others?

How would you rate it?

Prose and poetry

Prose is language as it is ordinarily spoken as opposed to verse or language with metric patterns.
Prose is used for everyday communication, and is found in textbooks, memos, reports, articles,
short stories, and novels. Distinguishing characteristics of prose include:

e It may have some sort of rhythm, but there is no formal arrangement.

¢ The common unit of organization is the sentence.

s [t may include literary devices of repetition and balance.

e [t must have more coherent relationships among sentences than a list would.

Poetry, or verse, is the manipulation of language with respect to meaning, meter, sound, and
rhythm. A line of poetry can be any length and may or may not rhyme. Related groups of lines are
called stanzas, and may also be any length. Some poems are as short as a few lines, and some are as
long as a book. Poetry is a more ancient form of literature than prose.

Fiction and nonfiction

Fiction is a literary work usually presented in prose form that is not true. It is the product of the
writer’s imagination. Examples of fiction are novels, short stories, television scripts, and

screenplays.

Nonfiction is a literary work that is based on facts. In other words, the material is true. The
purposeful inclusion of false information is considered dishonest, but the expression of opinions or
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suppositions is acceptable. Libraries divide their collections into works of fiction and nonfiction.
Examples of nonfiction include historical materials, scientific reports, memoirs, biographies, most
essays, journals, textbooks, documentaries, user manuals, and news reports.

Style, tone, and point of view

Style is the manner in which a writer uses language in prose or poetry. Style is affected by:
¢ Diction or word choices
e Sentence structure and syntax
e Types and extent of use of figurative language
e Patterns of rhythm or sound
* Conventional or creative use of punctuation

Tone is the attitude of the writer or narrator towards the theme of, subject of, or characters in a
work. Sometimes the attitude is stated, but it is most often implied through word choices. Examples
of tone are serious, humorous, satiric, stoic, cynical, flippant, and surprised.

Point of view is the angle from which a story is told. It is the perspective of the narrator, which is
established by the author. Commeon points of view are:

e Third person ~ Third person points of view include omniscient (knows everything) and
limited (confined to what is known by a single character or a limited number of
characters). When the third person is used, characters are referred to as he, she, or they.

o First person - When this point of view is used, the narrator refers to himself or herseif as
I!I‘U

Alliteration, assonance, and onomatopoeia

Alliteration is the repetition of the first sounds or stressed syllables (usually consonants) in words
in close proximity. An example is: “Chirp, chirp,” said the chickadee.

Assonance is the repetition of identical or similar vowel sounds, particularly in stressed syllables, in
words in close proximity. Assonance is considered to be a form of near rhyme. An example is: the
quiet bride cried.

Onomatopoeia refers to words that imitate sounds. It is sometimes called echoism. Examples are
hiss, buzz, burp, rattle, and pop. It may also refer to words that correspond symbolically to what
they describe, with high tones suggesting light and low tones suggesting darkness. An example is
the gloom of night versus the gleam of the stars.

Meter

A recurring pattern of stressed and unstressed syllables in language creates a rhythm when spoken.
When the pattern is regular, it is called meter. When meter is used in a composition, it is called
verse. The most common types of meter are:

¢ Jambic - An unstressed syllable followed by a stressed syllable

» Anapestic ~ Two unstressed syllables followed by a stressed syllable

s Trochaic - One stressed syliable followed by an unstressed syllable
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e Dactylic - A stressed syllable followed by two unstressed syllables
e Spondaic - Two consecutive syllables that are stressed almost equally
e Pyrrhic - Two consecutive syllables that are equally unstressed

Blank and free verse

Blank verse is unrhymed verse that consists of lines of iambic pentameter, which is five feet {sets)
of unstressed and stressed syllables. The rhythm that results is the closest to natural human speech.
It is the most commonly used type of verse because of its versatility. Well-known examples of blank
verse are Shakespearean plays, Milton's epic poems, and T. S. Eliot's The Waste Land.

Free verse lacks regular patterns of poetic feet, but has more controlled rhythm than prose in terms
of pace and pauses. Free verse has no rhyme and is usually written in short lines of irregular length.
Well-known examples of free verse are the King James translation of the Psalms, Walt Whitman'’s
Leaves of Grass, and the poetry of Ezra Pound and William Carlos Williams.

Short story

A short story is prose fiction that has the same elements as a novel, such as plot, characters, and
point of view. Edgar Allan Poe defined the short story as a narrative that can be read in one sitting
(one-half to two hours), and is limited to a single effect. In a short story, there is no time for
extensive character development, large numbers of characters, in-depth analysis, complicated plot
lines, or detailed backgrounds. Historically, the short story is related to the fable, the exemplum,
and the folktale. Short stories have become mainly an American art form. Famous short story
writers include William Faulkner, Katherine Anne Porter, Eudora Welty, Flannery O'Connor, O.
Henry, and J. D. Salinger.

Primary and secondary research information

Primary research material is material that comes from the “horse’s mouth.” It is a document or
object that was created by the person under study or during the time period under study. Examples
of primary sources are original documents such as manuscripts, diaries, interviews,
autobiographies, government records, letters, news videos, and artifacts (such as Native American
pottery or wall writings in Egyptian tombs).

Secondary research material is anything that is not primary. Secondary sources are those things
that are written or otherwise recorded about the main subject. Examples include a critical analysis
of a literary work (a poem by William Blake is primary, but the analysis of the poem by T. S. Eliot is
secondary), a magazine article about a person (a direct quote would be primary, but the report is
secondary), histories, commentaries, and encyclopedias.

Emotions

Poetry is designed to appeal to the physical and emotional senses. Using appeals to the physical
senses through words that evoke sight, sound, taste, smell, and touch also causes the imagination to
respond emotionally. Poetry appeals to the soul and memories with language that can be
intriguingly novel and profoundly emotional in connotation. Poetry can focus on any topic, but the
feelings associated with the topic are magnified by the ordered presentation found in poetry. Verse,
however, is merely a matter of structure. The thing that turns words into poetry is the feeling
packed into those words. People write poetry to express their feelings and people read poetry to try
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to experience those same feelings. Poetry interprets the human condition with understanding and
insight. Children respond well to poetry because it has an inviting, entertaining sound that they are
eager o mimic.

Line structure

A line of poetry can be any length and can have any metrical pattern. A line is determined by the
physical position of words on a page. A line is simply a group of words on a single line. Consider the
following example:

“When [ consider how my light is spent,

£’re half my days, in this dark world and wide,”

These are two lines of poetry written by John Milton. Lines may or may not have punctuation at the
end, depending, of course, on the need for punctuation. If these two lines were written outin a
paragraph, they would be written with a slash line and a space in between the lines: “When I
consider how my light is spent, / E're half my days, in this dark world and wide.”

Stanza

A stanza is a group of lines. The grouping denotes a relationship among the lines. A stanza can be
any length, but the separation of lines into different stanzas indicates an intentional pattern created
by the poet. The breaks between stanzas indicate a change of subject or thought. As a group of lines,
the stanza is a melodic unit that can be analyzed for metrical and rhyme patterns. Various common
rhyme patterns have been named. The Spenserian stanza, which has a rhyme pattern ofababbcb
c ¢, is an example. Stanzas of a certain length also have names. Examples include the couplet, which
has two lines; the tercet, which has three lines; and the quatrain, which has four lines.

Types of figurative language

A simile is a comparison between two unlike things using the words “like” or “as.” Examples are
Robert Burn’s +sentence “0 my love’s like a red, red, rose” or the common expression “as pretty as a
picture.”

A metaphor is a direct comparison between two unlike things without the use of “like” or “as.” One
thing is identified as the other instead of simply compared to it. An example is D. H. Lawrence’s
sentence “My soul is a dark forest.”

Personification is the giving of human characteristics to a non-human thing or idea. An example is
“The hurricane howled its frightful rage.”

Synecdoche is the use of a part of something to signify the whole. For example, “boots on the
ground” could be used to describe soldiers in a field.

Metonymy is the use of one term that is closely associated with another to mean the other. An
example is referring to the “crown” to refer to the monarchy.

Fairy tales, fables, and tall tales

A fairy tale is a fictional story involving humans, magical events, and usually animals. Characters
such as fairies, elves, giants, and talking animals are taken from folklore. The plot often involves
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impossible events (as in “Jack and the Beanstalk”) and/or an enchantment (as in “Sleeping Beauty”).
Other examples of fairy tales include “Cinderella,” “Little Red Riding Hood,” and “Rumnpelstiltskin.”

A fable is a tale in which animals, plants, and forces of nature act like humans. A fable also teaches a
moral lesson. Examples are “The Tortoise and the Hare,” The Lion King, and Animal Farm.

A tall tale exaggerates human abilities or describes unbelievable events as if the story were true.
Often, the narrator seems to have witnessed the event described. Examples are fish stories, Paul
Bunyan and Pecos Bill stories, and hyperboles about real people such as Davy Crockett, Mike Fink,
and Calamity Jane.

Topic sentence

The topic sentence of a paragraph states the paragraph's subject. It presents the main idea. The rest
of the paragraph should be related to the topic sentence, which should be explained and supported
with facts, details, proofs, and examples.

The topic sentence is more general than the body sentences, and should cover all the ideas in the
body of the paragraph. It may contain words such as “many,” “most,” or “several.” The topic
sentence is usually the first sentence in a paragraph, but it can appear after an introductory or
background sentence, can be the last sentence ina paragraph, or may simply be implied, meaning a
topic sentence is not present.

Supporting sentences can often be identified by their use of transition terms such as “for example”
or “that is.” Supporting sentences may also be presented in numbered sequence.

The topic sentence provides unity to a paragraph because it ties together the supporting details into
a coherent whole.

Cause and effect

Causes are reasons for actions or events. Effects are the results of a cause or causes. There may be
multiple causes for one effect (evolutionary extinction, climate changes, and a massive comet
caused the demise of the dinosaurs, for example) or multiple effects from one cause (the break-up
of the Soviet Union has had multiple effects on the world stage, for instance). Sometimes, one thing
leads to another and the effect of one action becomes the cause for another (breaking an arm leads
to not driving, which leads to reading more while staying home, for example).

The ability to identify causes and effects is part of critical thinking, and enables the reader to follow
the course of events, make connections among events, and identify the instigators and receivers of
actions. This ability improves comprehension. '

Facts and opinions
Facts are statements that can be verified through research. Facts answer the questions of whao,
what, when, and where, and evidence can be provided to prove factual statements. For example, it

is a fact that water turns into ice when the temperature drops below 32 degrees Fahrenheit. This
fact has been proven repeatedly. Water never becomes ice at a higher temperature. '
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Opinions are personal views, but facts may be used to support opinions. For example, it may be one
person’s opinion that Jack is a great athlete, but the fact that he has made many achievements
related to sports supports that opinion.

It is important for a reader to be able to distinguish between fact and opinion to determine the
validity of an argument. Readers need to understand that some unethical writers will try to pass off
an opinion as a fact. Readers with good critical thinking skills will not be deceived by this tactic.

Invalid arguments

There are a number of invalid or false arguments that are used unethically to gain an advantage,
such as:

e The “ad hominem” or “against the person” argument - This type attacks the character or
behavior of a person taking a stand on an issue rather than the issue itself. The statement
“That fat slob wants higher taxes” is an example of this type of argument.

e Hasty generalizations - These are condemnations of a group based on the behavior of one
person or part. An example of this type of argument is someone saying that all McDonald’s
restaurants are lousy because he or she had a bad experience at one location.

o Faulty causation - This is assigning the wrong cause to an event. An example is blaming a
flat tire on losing a lucky penny rather than on driving over & bunch of nails.

e Bandwagon effect - This is the argument that if everybody else is doing something, it must
be a good thing to do. The absurdity of this type of argument is highlighted by the guestion:
“If everybody else is jumping off a cliff, should you jump, too?”

It is important for a reader to be able to identify various types of invalid arguments to prevent
being deceived and making faulty conclusions.

Inductive reasoning and deductive reasoning

Inductive reasoning is using particulars to draw a general conclusion. The inductive reasoning
process starts with data. For example, if every apple taken out of the top of a barrel is rotten, it can
be inferred without investigating further that all the apples are probably rotten. Unless all data is
examined, conclusions are based on probabilities. Inductive reasoning is also used to make
inferences about the universe. The entire universe cannot be examined, but inferences can be made
based on observations about what can be seen. These inferences may be proven false when more
data is available, but they are valid at the time they are made if observable data is used.

Deductive reasoning is the opposite of inductive reasoning. It involves using general facts or
premises to come to a specific conclusion. For example, if Susan is a sophomore in high school, and
all sophomores take geometry, it can be inferred that Susan takes geometry. The word “all” does not
allow for exceptions. If all sophomores take geometry, assuming Susan does too is a logical
conclusion. '

It is important for a reader to recognize inductive and deductive reasoning so he or she can follow
the line of an argument and determine if the inference or conclusion is valid.

Theme

Theme is the central idea of a work. It is the thread that ties all the elements of a story together and
gives them purpose. The theme is not the subject of a work, but what a work says about a subject. A
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theme must be universal, which means it must apply to everyone, not just the characters in a story.
Therefore, a theme is a comment about the nature of humanity, society, the relationship of
humankind to the world, or moral responsibility. There may be more than one theme in a work, and
the determination of the theme is affected by the viewpoint of the reader. Therefore, there is not
always necessarily a definite, irrefutable theme. The theme can be implied or stated directly.

Types of characters

Readers need to be able to differentiate between major and minor characters. The difference can
usually be determined based on whether the characters are round, flat, dynamic, or static.

Round characters have complex personalities, just like real people. They are more commonly found
in longer works such as novels or full-length plays.

Flat characters display only a few personality traits and are based on stereotypes. Examples include
the bigoted redneck, the lazy bum, or the absent-minded professor.

Dynamic characters are those that change or grow during the course of the narrative. They may
learn important lessons, fall in love, or take new paths.

Static characters remain the same throughout a story. Usually, round characters are dynamic and
flat characters are static, but this is not always the case. Falstaff, the loyal and comical character in
Shakespeare’s plays about Henry IV, is a round character in terms of his complexity. However, he
never changes, which makes him a reliable figure in the story.

Types of paragraphs

Illustrative - An illustrative paragraph or essay explains a general statement through the use of
specific examples. The writer starts with a topic sentence that is followed by one or more examples
that clearly relate to and support the topic.

Narrative — A narrative tells a story. Like a news report, it tells the who, what, when, where, why,
and how of an event. A narrative is usually presented in chronological order.

Descriptive - This type of writing appeals to the five senses to describe a person, place, or thing so
that the readers can see the subject in their imaginations. Space order is most often used in
descriptive writing to indicate place or position.

Process - There are two kinds of process papers: the "how-to” that gives step-by-step directions on
how to do something and the explanation paper that tells how an event occurred or how something

works.,
Definition paragraph

A definition paragraph or essay describes whata word or term means. There are three ways the
explanation can be presented:

Definition by synonym - The term is defined by comparing it to a more familiar term that the
reader can more easily understand (A phantom is a ghost or spirit that appears and disappears
mysteriously and creates dread).
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Definition by class ~ Most commonly used in exams, papers, and reports, the class definition first
puts the term in a larger category or class (The Hereford is a breed of cattle), and then describes the
distinguishing characteristics or details of the term that differentiate it from other members of the
class (The Hereford is a breed of cattle distinguished by a white face, reddish-brown hide, and short

horns).

Definition by negation ~ The term is defined by stating what it is not and then saying what it is
(Courage is not the absence of fear, but the willingness to act in spite of fear).

Types of essays

A comparison and contrast essay examines the similarities and differences between two things. In a
paragraph, the writer presents all the points about subject A and then all the points about subject B.
In an essay, the writer might present one point at a time, comparing subject A and subject B side by

side,

A classification paper sorts information. It opens with a topic sentence that identifies the group to
be classified, and then breaks that group into categories. For example, a group might be baseball
players, while a category might be positions they play.

A cause and effect paper discusses the causes or reasons for an event or the effects of a cause or
causes. Topics discussed in this type of essay might include the causes of a war or the effects of
global warming,

A persuasive essay is one in which the writer tries to convince the audience to agree with a certain
opinion or point of view. The argument must be supported with facts, examples, anecdotes, expert
testimony, or statistics, and must anticipate and answer the questions of those who hold an
opposing view. it may also predict consequences.

Purpose and audience

Early in the writing process, the writer needs to definitively determine the purpose of the paper
and then keep that purpose in mind throughout the writing process. The writer needs to ask: “Is the
purpose to explain something, to tell a story, to entertain, to inform, to argue a point, or some
combination of these purposes?”

Also at the beginning of the writing process, the writer needs to determine the audience of the
paper by asking questions such as: “Who will read this paper?,” “For whom is this paper intended?,”
“What does the audience already know about this topic?,” "How much does the audience need to
know?,” and “Is the audience likely to agree or disagree with my point of view?” The answers to
these questions will determine the content of the paper, the tone, and the style.

Drafting, revising, editing, and proofreading
Drafting is creating an early version of a paper. A draft is a prototype or sketch of the finished

product. A draft is a rough version of the final paper, and it is expected that there will be multiple
drafts.
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Revising is the process of making major changes to a draft in regards to clarity of purpose, focus
(thesis), audience, organization, and content.

Editing is the process of making changes in style, word choice, tone, examples, and arrangement.
These are more minor than the changes made during revision. Editing can be thought of as fine
tuning. The writer makes the language more precise, checks for varying paragraph lengths, and
makes sure that the title, introduction, and conclusion fit well with the body of the paper.

Proofreading is performing a final check and correcting errors in punctuation, spelling, grammar,
and usage. It also involves looking for parts of the paper that may be omitted.

Title and conclusion

The title is centered on the page and the main words are capitalized. The title is not surrounded by
quotation marks, nor is it underlined or italicized. The title is rarely more than four or five words,
and is very rarely a whole sentence. A good title suggests the subject of the paper and catches the
reader’s interest.

The conclusion should flow logically from the body of the essay, should tie back to the introduction,
and may provide a summary or a final thought on the subject. New material should never be
introduced in the conclusion. The conclusion is a wrap-up that may contain a call to action,
something the writer wants the audience to do in response to the paper. The conclusion might end
with a question to give the reader something to think about.

Introduction

The introduction contains the thesis statement, which is usually the first or last sentence of the
opening paragraph. It needs to be interesting enough to make the reader want to continue reading.
Possible openings for an introduction include:
¢ The thesis statement
A general idea that gives background or sets the scene
An illustration that will make the thesis more concrete and easy to picture
A surprising fact or idea to arouse curiosity
A contradiction to popular belief that attracts interest
A quotation that leads into the thesis

Types of sentences

A declarative sentence makes a statement and is punctuated by a period at the end. An example is:
The new school will be built at the south end of Main Street.

An interrogative sentence asks a question and is punctuated by a question mark at the end. An
example is: Why will the new school be built so far out?

An exclamatory sentence shows strong emotion and is punctuated by an exclamation mark at the
end. An example is: The new school has the most amazing state-of-the-art technology!

An imperative sentence gives a direction or command and may be punctuated by an exclamation
mark or a period. Sometimes, the subject of an imperative sentence is you, which is understood
instead of directly stated. An example is: Come to the open house at the new school next Sunday.
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Parallelism, euphemism, hyperbole, and climax

Parallelism - Subjects, objects, verbs, modifiers, phrases, and clauses can be structured in sentences
to balance one with another through a similar grammatical pattern. Parallelism helps to highlight
ideas while showing their relationship and giving style to writing.
Examples are:
e Parallel words - The killer behaved coldly, cruelly, and inexplicably.
» Parallel phrases - Praised by comrades, honored by commanders, the soldier came home a
hero.
* Parallel clauses - "We shall fight on the beaches, we shall fight on the landing grounds, we
shall fight in the hills.” (Winston Churchill)

Euphemism - This is a “cover-up” word that avoids the explicit meaning of an offensive or
unpleasant term by substituting a vaguer image. An example is using “expired” instead of “dead.”
Hyperbole - This is an example or phrase that exaggerates for effect. An example is the extravagant
overstatement “I thought [ would die!” Hyperbole is also used in tall tales, such as those describing
Paul Bunyan's feats.

Climax - This refers to the process of building up to a dramatic highpoint through a series of
phrases or sentences. It can also refer to the highpoint or most intense event in a story.

Bathos, oxymoron, irony, and malapropism

Bathos ~ This is an attempt to evoke pity, sorrow, or nobility that goes overboard and becomes
ridiculous. It is an insincere pathos and a letdown. It is also sometimes called an anticlimax,
although an anticlimax might be intentionally included for comic or satiric effect.

Oxymoron — This refers to two terms that are used together for contradictory effect, usually in the
form of an adjective that doesn't fit the noun. An example is: a “new classic.”

Irony - This refers to a difference between what is and what ought to be, or between what is said
and what is meant. Irony can be an unexpected result in literature, such as a twist of fate. For
example, it is ironic that the tortoise beat the hare.

Malapropism - This is confusing one word with another, similar-sounding word. For example,
saying a movie was a cliff dweller instead of a clifthanger is a malapropism.

Transitional words and phrases

Transitional words are used to signal a relationship. They are used to link thoughts and sentences.
Some types of transitional words and phrases are:

Addition - Also, in addition, furthermore, moreover, and then, another

Admitting a point - Granted, although, while it is true that

Cause and effect ~ Since, so, consequently, as a result, therefore, thus

Comparison - Similarly, just as, in like manner, likewise, in the same way

Contrast - On the other hand, yet, nevertheless, despite, but, still

Emphasis - Indeed, in fact, without a doubt, certainly, to be sure

[Mustration ~ For example, for instance, in particular, specifically

® # ®» & © @& ®
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Purpose - In order to, for this purpose, for this to occur

Spatial arrangement - Beside, above, below, around, across, inside, near, far, to the left
Summary or clarification - In summary, in conclusion, that is, in other words

Time sequence - Before, after, later, soon, next, meanwhile, suddenly, finally

Pre-writing techniques

Pre-writing techniques that help a writer find, explore, and organize a topic include:

e Brainstorming - This involves letting thoughts make every connection to the topic possible,
and then spinning off ideas and making notes of them as they are generated. Thisis a
process of using imagination, uninhibited creativity, and instincts o discover a variety of
possibilities.

¢ Freewriting - This involves choosing items from the brainstorming list and writing about
them nonstop for a short period. This unedited, uncensored process allows one thing to lead
to another and permits the writer to think of additional concepts and themes.

e Clustering/mapping - This involves writing a general word or phrase related to the topic in
the middle of a paper and circling it, and then quickly jotting down related words or
phrases. These are circled and lines are drawn to link words and phrases to others on the
page. Clustering is a visual representation of brainstorming that reveals patterns and
connections.

Listing and charting
Prewriting techniques that help a writer find, explore, and organize a topic include:

Listing — Similar to brainstorming, listing is writing down as many descriptive words and phrases
(not whole sentences) as possible that relate to the subject. Correct spelling and grouping of these
descriptive terms can come later if needed. This list is merely intended to stimulate creativity and
provide a vibrant vocabulary for the description of the subject once the actual writing process
begins.

Charting - This prewriting technique works well for comparison/contrast purposes or for the
examination of advantages and disadvantages (pros and cons). Any kind of chart will work, even a
simple two-column list. The purpose is to draw out points and examples that can be used in the

paper.
Purpose of writing
Writing always has a purpose. Two of the five reasons to write are:

To tell a story - The story does not necessarily need to be fictional. The purposes are to explain
what happened, to narrate events, and to explain how things were accomplished. The story will
need to make a point, and plenty of details will need to be provided to help the reader imagine the
event or process.

To express oneself — This type of writing is commonly found in journals, diaries, or blogs. This kind
of writing is an exercise in reflection that allows writers to learn something about themselves and
what they have observed, and to work out their thoughts and feelings on paper.
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Three of the five reasons to write are:

Ta convey information - Reports are written for this purpose. Information needs to be as clearly
organized and accurate as possible. Charts, graphs, tables, and other illustrations can help make the
information more understandable.

To make an argument - This type of writing also makes a point, but adds opinion to the facts
presented, Argumentative, or persuasive, writing is one of the most commeon and important types
of writing. It should foltow rules of logic and ethics.

To explore ideas ~ This is speculative writing that is quite similar to reflective writing. This type of
writing explores possibilities and asks questions without necessarily expecting an answer. The
purpose is to stimulate readers to further consider and reflect on the topic.

Strategic arrangement
The order of the elements in a writing project can be organized in the following ways:

Logical order - There is a coherent pattern in the presentation of information, such as inductive or
deductive reasoning or a division of a topic into its parts.

Hierarchical order - There is a ranking of material from most to least important or least to most
important, depending on whether the writer needs a strong start or a sweeping finish. It can also
involve breaking down a topic from a general form into specifics.

Chronological order - This is an order that follows a sequence. In a narrative, the sequence will
follow the time order of beginning to middle to end. In a “how to,” the sequence will be step 1, step
2, step 3, and so on.

Order defined by genre - This is a pre-determined order structured according to precedent or
professional guidelines, such as the order required for a specific type of research or lab report, a
resume, or an application form.

Order of importance - This method of organization relies on a ranking determined by priorities. For
example, in a persuasive paper, the writer usually puts the strongest argument in the last body
paragraph so that readers will remember it. In a news report, the most important information
comes first.

Order of interest — This order is dependent on the level of interest the audience has in the subject. If
the writer anticipates that reader knowledge and interest in the subject will be low, normal order
choices need to be changed. The piece should begin with something very appealing. This will hook
the reader and make for a strong opening.

Beginning stages of writing

The following are the beginning stages of learning to write:
» Drawing pictures is the first written attempt to express thoughts and feelings. Even when
the picture is unrecognizable to the adult, it means something to the child.
¢ The scribble stage begins when the child attempts to draw shapes. He or she may also try to
imitate writing. The child may have a story or explanation to go with the shapes.
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e Children have the most interest in learning to write their own names, so writing lessons
usually start with that. Children will soon recognize that there are other letters too.

e Children are learning the alphabet and how to associate a sound with each letter. Reversing
letters is still common, but instruction begins with teaching children to write from left to
right.

e Written words may not be complete, but will likely have the correct beginning and end
sounds/letters. Children will make some attempt to use vowels in writing.

Children will write with more ease, although spelling will still be phonetic and only some
punctuation will be used.

Journals

Writing in a journal gives students practice in writing, which makes them more comfortable with
the writing process. Journal writing also gives students the opportunity to sort out their thoughts,
solve problems, examine relationships and values, and see their personal and academic growth
when they revisit old entries. The advantages for the teacher are that the students become more
experienced with and accustomed to writing. Through reading student journals, the teacher can
also gain insight into the students’ problems and attitudes, which can help the teacher tailor his or

her lesson plans.

A journal can be kept in a notebook or in a computer file. It shouldn’t be just a record of daily

events, but an expression of thoughts and feelings about everything and anything. Grammar and
punctuation don't matter since journaling is a form of private communtication. Teachers who review
journals need to keep in mind that they should not grade journals and that comments should be

encouraging and polite.
Revising

Revising a paper involves rethinking the choices that were made while constructing the paper and
then rewriting it, making any necessary changes or additions to word choices or arrangement of
points, Questions to keep in mind include:
¢ [s the thesis clear?
Do the body paragraphs logically flow and provide details to support the thesis?
Is anything unnecessarily repeated?
Is there anything not related to the topic?
Is the language understandable?
Does anything need to be defined?
Is the material interesting?

Another consideration when revising is peer feedback. It is helpful during the revision process to
have someone who is knowledgeable enough to be helpful and will be willing to give an honest
critique read the paper.

Paragraph coherence

Paragraph coherence can be achieved by linking sentences by using the following strategies:

&
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Repetition of key words - It helps the reader follow the progression of thought from one sentence
to another if key words (which should be defined) are repeated to assure the reader that the writer
is still on topic and the discussion still relates to the key word.

Substitution of pronouns - This doesn’t just refer to using single word pronouns such as |, they, us,
etc, but also alternate descriptions of the subject. For example, if someone was writing about
Benjamin FranKlin, it gets boring to keep saying Franklin or he. Other terms that describe him, such
as that notable American statesman, this printer, the inventor, and so forth can also be used.

Substitution of synonyms ~ This is similar to substitution of pronouns, but refers to using similar
terms for any repeated noun or adjective, not just the subject. For example, instead of constantly
using the word great, adjectives such as terrific, really cool, awesome, and so on can also be used.

Instruction in Foundational Literacy Skills

Literacy

Literacy is commonly understood to refer to the ability to read and write. UNESCO has further
defined literacy as the “ability to identify, understand, interpret, create, communicate, compute, and
use printed and written materials associated with varying contexts.” Under the UNESCO definition,
understanding cultural, political, and historical contexts of communities falls under the definition of
literacy.

While reading literacy may be gauged simply by the ability to read a newspaper, writing literacy
includes spelling, grammar, and sentence structure. To be literate in a foreign language, one would
also need to have the ability to understand a language by listening and to speak the language. Some
argue that visual representation and numeracy should be included in the requirements one must
meet to be considered literate. Computer literacy refers to one’s ability to utilize the basic functions
of computers and other technologies.

Subsets of reading literacy include phonological awareness, decoding, comprehension, and
vocabulary.

Phonological awareness

A subskill of literacy, phonological awareness is the ability to perceive sound structures in a spoken
word, such as syllables and the individual phonemes within syllables. Phonemes are the sounds
represented by the letters in the alphabet. The ability to separate, blend, and manipulate sounds is
critical to developing reading and spelling skills.

Phonological awareness is concerned with not only syllables, but also onset sounds (the sounds at
the beginning of words) and rime (the same thing as rhyme, but spelled differently to distinguish
syllable rime from poetic rhyme). Phonological awareness is an auditory skill that does not
necessarily involve print. It should be developed before the student has learned letter to sound
correspondences. A student’s phonological awareness is an indicator of future reading success.
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Teaching phonological awareness
Classroom activities that teach phonological awareness include language play and exposure to a

variety of sounds and contexts of sounds. Activities that teach phonological awareness include:
 C(lapping to the sounds of individual words, names, or all words in a sentence

Practicing saying blended phonemes

Singing songs that involve phoneme replacement (e.g, The Name Game}

Reading poems, songs, and nursery rhymes out loud :

Reading patterned and predictable texts out loud

Listening to environmental sounds or following verbal directions

Playing games with rhyming chants or fingerplays

Reading alliterative texts outloud

Grouping objects by beginning sounds

Reordering words in a well-known sentence or making silly phrases by deleting words from

a well-known sentence (perhaps from a favorite storybook)

Alphabetic principle

The alphabetic principle refers to the use of letters and combinations of letters to represent speech
sounds. The way letters are combined and pronounced is guided by a system of rules that
establishes relationships between written and spoken words and their letter symbols. Alphabet
writing systems are common around the world. Some are phonological in that each letter stands for
an individual sound and words are spelled just as they sound. However, there are other writing
systems as well, such as the Chinese logographic system and the Japanese syllabic system.

Language skill development

Children learn language through interacting with others, by experiencing language in daily and
relevant context, and through understanding that speaking and listening are necessary for effective
communication. Teachers can promote language development by intensifying the opportunities a
child has to experience and understand language.
Teachers can assist language development by:

e Modeling enriched vocabulary and teaching new words

o Using questions and examples to extend a child’s descriptive language skills

¢ Providing ample response time to encourage children to practice speech

» Asking for clarification to provide students with the opportunity to develop communication
skills '
Promoting conversations among children
Providing feedback to let children know they have been heard and understood, and
providing further explanation when needed

Oral and written language development

Oral and written language develops simultaneously. The acquisition of skills in one area supports
the acquisition of skills in the other. However, oral language is not a prerequisite to written
language. An immature form of oral language development is babbling, and an immature form of
written language development is scribbling.

Oral language development does not occur naturally, but does occur in a social context. This means
it is best to include children in conversations rather than simply talk at them. Written language
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development can occur without direct instruction. In fact, reading and writing do not necessarily
need to be taught through formal lessons if the child is exposed to a print-rich environment. A
teacher can assist a child’s language development by building on what the child already knows,
discussing relevant and meaningful events and experiences, teaching vocabulary and literacy skills,
and providing opportunities to acquire more complex language.

Print-rich classroom environment

A teacher can provide a print-rich environment in the classroom in a number of ways. These
include:
A. Displaying the following in the classroom:
¢ C(Children’s names in print or cursive
Children’s written work
Newspapers and magazines
Instructional charts
Written schedules
Signs and labels
¢ Printed songs, poems, and rhymes
B. Using graphic organizers such as KWL charts or story road maps to:
e Remind students about what was read and discussed
¢ Expand on the lesson topic or theme
¢ Show the relationships among books, ideas, and words
C. Using big books to:
¢ Point out features of print, such as specific letters.and punctuation
o Track print from right to left
e Emphasize the concept of words and the fact that they are used to communicate

Print and book awareness

Print and book awareness helps a child understand:
¢ That there is a connection between print and messages contained on signs, labels, and other
print forms in the child’s environment
That reading and writing are ways to obtain information and communicate ideas
That print runs from left to right and from top to bottom
That a book has parts, such as a title, a cover, a title page, and a table of contents
That a book has an author and contains a story
That illustrations can carry meaning
That letters and words are different
That words and sentences are separated by spaces and punctuation
That different text forms are used for different functions
That print represents spoken language
How to hold a book.

Letters
To be appropriately prepared to learn to read and write, a child should learn:

e That each letter is distinct in appearance
e What direction and shape must be used to make each letter
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That each letter has a name, which can be associated with the shape of a letter

That there are 26 letters in the English alphabet, and letters are grouped in a certain order
That letters represent sounds of speech

That words are composed of letters and have meaning

That one must be able to correspond letters and sounds to read
Decoding

Decoding is the method or strategy used to make sense of printed words and figure out how to
correctly pronounce them. In order to decode, a student needs to know the relationships between
letters and sounds, including letter patterns; that words are constructed from phonemes and
phoneme blends; and that a printed word represents a word that can be spoken. This knowledge
will help the student recognize familiar words and make informed guesses about the pronunciation
of unfamiliar words. Decoding is not the same as comprehension. It does not require an
understanding of the meaning of a word, only a knowledge of how to recognize and pronounce it.
Decoding can also refer to the skills a student uses to determine the meaning of a sentence. These
skills include applying knowledge of vocabulary, sentence structure, and context.

Reading through phonics

Phonics is the process of learning to read by learning how spoken language is represented by
letters. Students learn to read phonetically by sounding out the phonemes in words and then
blending them together to produce the correct sounds in words. In other words, the student
connects speech sounds with letters or groups of letters and blends the sounds together to
determine the pronunciation of an unknown word.

Phonics is a commonly used method to teach decoding and reading, but has been challenged by
other methods, such as the whole language approach. Despite the complexity of pronunciation and
combined sounds in the English language, research shows that phonics is a highly effective way to
teach reading. Being able to read or pronounce a word does not mean the student comprehends the
meaning of the word, but context aids comprehension. When phonics is used as a foundation for
decoding, children eventually learn to recognize words automatically and advance to decoding
multisyllable words with practice.

Fluency

Fluency is the goal of literacy development. It is the ability to read accurately and quickly. Evidence
of fluency includes the ability to recognize words automatically and group words for
comprehension. At this point, the student no longer needs to decode words except for complex,
unfamiliar ones. He or she is able to move to the next level and understand the meaning of a text,
The student should be able to self-check for comprehension and should feel comfortable expressing
ideas in writing,

Teachers can help students build fluency by continuing to provide: reading experiences and
discussions about text, gradually increasing the level of difficulty; reading practice, both silently and
out loud; word analysis practice; instruction on reading comprehension strategies; and
opportunities to express responses to readings through writing.
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Vocabulary

When students do not know the meaning of words in a text, their comprehension is limited. As a
result, the text becomes boring or confusing. The larger a student’s vocabulary is, the better their
reading comprehension will be. A larger vocabulary is also associated with an enhanced ability to
communicate in speech and writing. It is the teacher’s role to help students develop a good working
vocabulary. Students learn most of the words they use and understand from listening to the world
around them (adults, other students, media, etc.) They also learn from their reading experiences,
which include being read to and reading independently.

Carefully designed activities can also stimulate vocabulary growth, and should emphasize useful
words that students see frequently, important words necessary for understanding text, and difficult
words such as idioms or words with more than one meaning.

Promoting vocabulary development

A student’s vocabulary can be developed by:

e (Calling upon a student’s prior knowledge and making comparisons to that knowledge
Defining a word and providing multiple examples of the use of the word in context
Showing a student how to use context clues to discover the meaning of a word
Providing instruction on prefixes, roots, and suffixes to help students break a word into its
parts and decipher its meaning
Showing students how to use a dictionary and a thesaurus
Asking students to practice new vocabulary by using the words in their own writing
Providing a print-rich environment with a word wall
Studying a group of words related to a single subject, such as farm words, transportation
words, etc. so that concept development is enhanced.

Second language acquisition =

Since some students may have limited understanding of English, a teacher should employ the
following practices to promote second language acquisition:

e Make all instruction as understandable as possible and use simple and repeated terms.
Relate instruction to the cultures of ESL children.
Increase interactive activities and use gestures or non-verbal actions-when modeling.
Provide language and literacy development instruction in all curriculum areas.
Establish consistent routines that help children connect words and events.
Use a schedule so children know what will happen next and will not feel lost.
Integrate ESL children into group activities with non-ESL children.
Appoint bilingual students to act as student translators.
Explain actions as activities happen so that a word to action relationship is established.
Initiate opportunities for ESL children to experiment with and practice new language.
Employ multisensory learning.

e ® & ©* ® & e ® o 8
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Theories of language development

Four theories of language development are:

s Learning approach - This theory assumes that language is first learned by imitating the
speech of adults. It is then solidified in school through drills about the rules of language
structures.

¢ Linguistic approach - Championed by Noam Chomsky in the 1950s, this theory proposes
that the ability to use a language is innate. This is a biological approach rather than one
based on cognition or social patterning.

s Cognitive approach - Developed in the 1970s and based on the work of Piaget, this theory
states that children must develop appropriate cognitive skills before they can acquire
language.

¢ Sociocognitive approach - In the 1970s, some researchers proposed that language
development is a complex interaction of linguistic, social, and cognitive influences

This theory best explains the lack of language skills among children who are neglected, have
uneducated parents, or lives in poverty.

Learning by listening difficulties

It is difficult to learn just by listening because the instruction is presented only in spoken form.
Therefore, unless students take notes, there is nothing for them to review. However, an active
listener will anticipate finding a message in an oral presentation and will listen for it, interpreting
tone and gestures as the presentation progresses. In group discussions, students are often too busy
figuring out what they will say when it is their turn to talk to concentrate on what others are saying,
Therefore, they don't learn from others, but instead come away knowing only what they already
knew. Students should be required to respond directly to the previous speaker before launching
into their own comments. This practice will force students to listen to each other and learn that
their own responses will be better because of what can be added by listening to others.

Speaking

Volume - Voice volume should be appropriate to the room and adjusted according to whether or
not a microphone is used. The speaker should not shout at the audience, mumble, or speak so softly
that his or her voice is inaudible.

Pace and pronunciation - The speaker shouldn’t talk so fast that his or her speech is unintelligible,
nor should the speaker speak so slowly as to be boring. The speaker should enunciate words
clearly.

Body language and gestures - Body language can add to or distract from the message, so annoying,
repetitive gestures such as waving hands about, flipping hair, or staring at one spot should be

avoided. Good posture is critical.

Word choice - The speaker should use a vocabulary level that fits the age and interest level of the
audience. Vocabulary may be casual or formal depending on the audience.

Visual aids ~ The speaker should use whatever aids will enhance the presentation, such as props,
models, media, etc., but should not use anything that will be distracting or unmanageable,
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Listening and new language

Listening is a critical skill when learning a new language. Students spend a great deal more time
listening than they do speaking, and far less time reading and writing than speaking, Two ways to
encourage ESL students to listen are to;

« Talk about topics that are of interest to the ESL learner. Otherwise, students may tune out
the speaker because they don’t want to put in that much effort to learn about a topic they
find boring.

s Talk about content or give examples that are easy to understand or are related to a topic
that is familiar to ESL students. Culturally relevant materials will be more interesting to

e ESL students, will make them feel more comfortable, and will contain vocabulary that they
may already be familiar with.

Listening is not a passive skill, but an active one. Therefore, a teacher needs to make the listening
experience as rewarding as possible and provide as many auditory and visual clues as possible.
Three ways that the teacher can make the listening experience rewarding for ESL students are:
e Avoid colloquialisms and abbreviated or slang terms that may be confusing to the ESL
listener, unless there is enough time to define them and explain their use.
¢ Make the spoken English understandable by stopping to clarify points, repeating new or
difficult words, and defining words that may not be known.

Support the spoken word with as many visuals as possible. Pictures, diagrams, gestures, facial
expressions, and body language can help the ESL learner correctly interpret the spoken language
more easily and also leaves an image impression that helps them remember the words.

Top down and bottom up

ESL students need to be given opportunities to practice both top-down and bottorn-up processing.
If they are old enough to understand these concepts, they should be made aware that these are two
processes that affect their listening comprehension.

In top-down processing, the listener refers to background and global knowledge to figure out the
meaning of a message. For example, when asking an ESL student to perform a task, the steps of the
task should be explained and accompanied by a review of the vocabulary terms the student already
understands so that the student feels comfortable tackling new steps and new words. The teacher
should also allow students to ask questions to verify comprehension.

In bottom-up processing, the listener figures out the meaning of a message by using “data” obtained
from what is said. This data includes sounds (stress, rhythm, and intonation), words, and
grammatical relationships. All data can be used to make conclusions or interpretations. For
example, the listener can develop bottom-up skills by learning how to detect differences in
intonation between statements and questions.
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Listening lesson steps

All students, but especially ESL students, can be taught listening through specific training. During
listening lessons, the teacher should guide students through three steps:

e Pre-listening activity ~ This establishes the purpose of the lesson and engages students’
background knowledge. This activity should ask students to think about and discuss
something they already know about the topic. Alternatively, the teacher can provide
background information.

¢ The listening activity - This requires the listener to obtain information and then
immediately do something with that information, For example, the teacher can review the
schedule for the day or the week. The students are being given information about a routine
they already know, but need to be able to identify names, tasks, and times.

e Post-listening activity - This is an evaluation process that allows students to judge how well
they did with the listening task. Other language skills can be included in the activity. For
example, this activity could involve asking questions about who will do what according to
the classroom schedule (Who is the lunch monitor today?) and could also involve asking
students to produce whale sentence replies.

Helping ESL students by speaking

To help ESL students better understand subject matter, the following teaching strategies using
spoken English can be used:

e Read aloud from a textbook, and then ask ESL students to verbally summarize what was
read. The teacher should assist by providing new words as needed to give students the
opportunity to practice vocabulary and speaking skills. The teacher should then read the
passage again to students to verify accuracy and details.

e The teacher could ask ESL students to explain why the subject matter is important to them
and where they see it fitting into their lives. This verbalization gives them speaking practice
and helps them relate to the subject.

Whenever small group activities are being conducted, ESL students can be placed with English-
speaking students. It is best to keep the groups to two or three students so that the ESL student will
be motivated by the need to be involved. English-speaking students should be encouraged to

include ESL students in the group work.

Helping ESL students by reading

There are supplemental printed materials that can be used to help ESL students understand subject
matter. The following strategies can be used to help ESL students develop English reading skills.

e Make sure all ESL students have a bilingual dictionary to use. A thesaurus would also be
helpful.

e Try to keep content area books written in the ESL students’ native languages in the
classroom. Students can use them side-by-side with English texts. Textbooks in other
languages can be ordered from the school library or obtained from the classroom textbook
publisher.

e Ifastudent lacks confidence in his/her ability to read the textbook, the teacher can read a
passage to the student and have him or her verbally summarize the passage. The teacher
should take notes on what the student says and then read them back. These notes can he a
substitute, short-form, in-their-own-words textbook that the student can understand.
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Helping ESL students with general strategies

Some strategies can help students develop more than one important skill. They may involve a
combination of speaking, listening, and/or viewing. Others are mainly classroom management aids.
General teaching strategies for ESL students include:

¢ Partner English-speaking students with ESL students as study buddies and ask the English-
speaking students to share notes.

e Encourage ESL students to ask questions whenever they don’t understand something. They
should be aware that they don’t have to be able to interpret every word of textto
understand the concept.

¢ Dictate key sentences related to the content area being taught and ask ESL students to write
them down. This gives them practice in listening and writing, and also helps them identify
what is important.

¢ Alternate difficult and easy tasks so that ESL students can experience academic success.

e Ask ESL students to label objects associated with content areas, such as maps, diagrams,
parts of a leaf, or parts of a sentence. This gives students writing and reading experience
and helps them remember key vocabulary.

Instruction in English Language Arts
Informative/explanatory writing

Instructional method ide student writin

Teachers can use mentor texts, which they can find from multiple everyday sources, and align them
with the writing standards for their students’ grade levels. Teachers can compose informative
and/or explanatory text in front of their classes to model composition for them. They can use the
“thinking out loud” technique for additional modeling. This demonstrates the process of defining
and expressing ideas clearly in writing and supporting those ideas with details like explanations,
descriptions, definitions, examples, anecdotes, and processes. Teachers should employ scaffolding
with students: They begin with explicit instruction, proceed to modeling, and then provide activities
for practice. These activities can include guided writing exercises, shared writing experiences,
cooperative practice (collaborating with classmates), feedback that refers to the learning objectives
that the teachers have established, or peer conferences.

uidelines for grades K-
Teachers can pose questions related to the content area subjects they are teaching for students to
answer, and they can invite and make use of interesting elementary-grade student questions like,
“Why did immigrants come to America?” “Why does my face turn red in cold weather?” or “Why
does my dog drool?” In lower elementary grades, students may choose or be assigned topics, give
some definitions and facts about the topics, and write concluding statements. Students in upper
elementary grades should be able to introduce topics, focus them, group information logically,
develop topics with enough details, connect ideas, use specific academic vocabulary, and write
conclusions. To develop these skills, students must have many opportunities for researching
information and writing informative/explanatory text. Experts on writing standards recommend
that roughly one-third of elementary student writing be informative/explanatory text. Children
must read informational texts with depth and breadth, and use writing as a learning tool, to fulfill
the objective of building knowledge through reading and writing.
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Expectations and recommendations for grades 6-12

Standards expect high school students to use informative/explanatory text to communicate and
investigate complex concepts, information, and ideas. They should be able to effectively choose,
analyze, and organize content and to write accurately and clearly. Informative /explanatory text is
recommended to comprise approximately 40 percent of high school students’ writing across
curriculum content subjects. Teachers can present brief mentor texts that use informative writing
in creative, engaging form to students as demonstrations. Using mentor fexts as templates, teachers
can model composing similar texts about other topics. Teachers then have students apply this
format to write about topics the students select, giving them support and/or scaffolding. Thereafter,
teachers can have students write short texts on various topics that necessitate using prior
knowledge and doing research. “Thinking aloud” to model the cognitive writing process is also
important. Some experts also recommend that teachers assign frequent short research instead of
traditional longer library-research term papers. Authentic writing tasks include conducting and
reporting survey/interview research, producing newspaper front pages, and composing web pages.

Rubric for assessing student writing

A rubric is a checklist to verify what students have learned or accomplished. Teachers can take
lesson objectives to form the basis of a rubric. The teacher should explain the rubric to the students
before they begin a writing assignment. During their writing exercise, the students can refer to the
rubric to guide what and how they write. After the students have completed their writing
assignments, the teacher can then apply the rubric to assess their work, checking to see if they have
met all of the learning objectives. Students will be less confused and frustrated when teachers have
given them well-planned, clearly expressed guidelines, In addition to clearly stating clearly their
learning goals, objectives, and expectations for each assignment, teachers should model! the kind of
performance they expect. Teachers should connect lesson and assignment goals obviously and
clearly with student achievement.

summative and formative assessments

Summative assessments evaluate what a student can demonstrate s/he has learned at the end ofa
lesson, unit, course, or term. Final examinations are an example. Formative assessments are
ongoing evaluations to demonstrate what a student is in the process of learning and has learned
thus far. Formative assessments are not just for evaluation: they are also important for use in the
classroom as a teaching tool. As teachers conduct ongoing evaluations via formative assessments,
they should use both formal and informal assessment instruments. Teachers should never use only
one formal or informal assessment of a class as a reason to group students on a permanent basis.
They should only place students into groups after administering, scoring, and interpreting a
number of different assessments. Teachers should also create student groups that take into account
individual differences among the students in every group, and should accordingly make these
groupings sufficiently flexible to accommodate individual student differences.

Observation

Observational assessment is appropriate for evaluating student progress and effectiveness of
instruction. A teacher can create a checklist of skills, requirements, or competencies that students
should attain. The teacher can then observe individuals or student groups and check off the skills or
competencies demonstrated. For example, if a teacher has been instructing a class in listening
carefully, s/he can compose a checklist with items such as paying attention, refraining from
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interrupting others, summarizing what ideas the other students have expressed, and asking
questions of other students. The teacher can then initiate student discussion and observe, checking
off the checklist items s/he observes the students performing. Or, when teaching interview skills, a
teacher can make a checklist including confidence, personal appearance, mannerisms, and directly
answering interviewer questions. S/he can also observe students participating in mock or real
interviews and identify which items the students satisfy. ’ \

By observing students as they work on assignments or practice exercises, teachers can obtain
valuable information. With kindergarten and first-grade classes, many school districts inform
parents of children’s progress by filling out “report cards” or inventories. Through experience, long-
term teachers typically develop their own methods of making ongoing skills assessments of their
students. Books about reading instruction typically include informal reading assessments. Experts
recommend that teachers assess student progress in naturalistic ways on a continual basis, They
find that teachers and parents continually observing students regarding their status and progress in
the physical, cognitive, emotional, and social domains yields the most relevant assessment—
particularly with young children. Experts also approve of portfolio assessments and performance
assessments for more complete pictures of overall progress than standardized test scores. They
also find that writing narrative reports about young children depicts the whole child better than
giving them number and/or letter grades.

Observational checklists
In informal assessment, using observational checklists to identify skills attained has an advantage

over formal written tests because informal, naturalistic observation enables teachers to record
behaviors that traditional written tests cannot include. For example, if teachers want to know
whether students can follow all steps of a science experiment in the correct sequence, how many
baskets they can make in free throws on the basketball court, or whether they can remember all of
the significant parts to include in a speech they write and deliver to the class, they can record these
by observing and marking such items on a checklist they have designed in advance—but they could
not record any such behaviors through standard “pencil-and-paper” tests. The structure of
checklists has the advantage of being consistent, but also the disadvantage of being inflexible.
Teachers can remedy the latter by including a place at the end of the checklist to write open-ended
comments on their observations of student performance.

Running record

To identify what students are able and unable to do, one informal assessment measure teachers can
use is a running record. For example, the teacher can listen to a student reading aloud from text
such as an essay, a speech, a novel, or a class subject textbook. While listening, the teacher marks a
copy of the text to show words the student mispronounces. The teacher draws a line through each
word the student skips and draws an arrow under words the student repeats. Teachers may also
mark student hesitations at certain words, If the teacher then calculates that the student correctly
read 95 percent of the words, the student reads this text at the Independent level. If the student
correctly reads 90-94 percent of the words, s/he reads this text at the Instructional level, indicating
satisfactory performance with teacher assistance. Correctly reading 89 percent or fewer words
indicates the Frustration level, where comprehension may be inadequate.

Anecdotal records

Anecdotal records can provide good information for formative assessments, For example, when
students conduct science experiments or complete class projects, teachers can use anecdotal
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records to instruct them in writing reports to explain the procedures they followed. When students
in group learning activities solve a problem together, teachers can use anecdotal records to
document the process used. Such anecdotal documents not only provide the teacher with formative
assessment information, but teachers can also use them to give feedback to the group of students.
Two disadvantages of using anecdotal records is that they can take more time for teachers to
complete than other informal assessments and that it can be hard to use them for assigning grades.
Two advantages are that anecdotal records can encompass all pertinent information, whereas other
assessments may not, and that teachers may use them only for giving students feedback, which
eliminates the need to base grades on them.

Portfolio assessment

In portfolio assessment, teachers and/or students create a folder or box and deposita student’s
best work products, accumulated over time. [n language arts, teachers often collect student writing
samples in portfolios for a whole year. Some language arts teachers additionally transmit year-long
portfolios to the following year's teacher to aid in student assessment. Teachers can use portfolio
assessments in any subject to enable students to assume greater responsibility for planning,
organizing, and implementing what they learn. The combined products in the portfolio afford
concise depictions of what students have achieved during specific time periods. Portfolios can
include handwritten and/or printed essays, stories, and articles; videos; or computer files of
multimedia presentations. Teachers should help students develop guidelines about which materials
to place in portfolios, and how to self-assess their own work. The advantages of portfolios over tests
include helping students develop self-assessment skills, giving clearer pictures of student progress,
and learning from mistakes without the damage of a bad test grade.

Research-based strategies to teach effective writing

Experts have reviewed multiple controlled, valid and reliable studies of writing instruction
strategies that met research quality standards. These studies identify teaching strategies that
improve overall writing performance. Some of these include: explicitly teaching students
techniques to plan, revise, and edit their writing, and including activities such as brainstorming
steps to follow for writing argumentation essays. Teacher modeling and independent student
practice of strategies are recommended. Summarizing text is an effective strategy for helping
students practice writing clearly, concisely, and accurately about main text ideas. Teachers can
teach this explicitly or model it. Collaborative writing helps students plan, write, edit, and revise
writing cooperatively. Teachers should supply structure and individual performance expectations
within groups. Classmates can take turns reviewing each other’s writing, giving both positive
feedback for reinforcement and constructive feedback for improvement. Setting specific goals for
writing assignments promotes motivation and accomplishment. Teachers and students can develop
goals, such as incorporating certain genre elements or including more ideas in a paper.

A computer word processing program is a valuable student resource for planning, writing, and
editing compositions. Another strategy is explicitly instructing students fo produce more
sophisticated and complex sentences via sentence combining. Teachers model combining two or
more related sentences and encourage students to apply these skills when writing compositions.
The process writing approach is a strategy in which teachers give students opportunities for
extended practice with planning, writing, and review. Students interact throughout the process of
writing, self-evaluating and taking personal responsibility for their writing. They are writing for
authentic reader or listener audiences. Inquiry strategies include setting clear goals for writing and
examining concrete data, such as observing others and documenting their own responses. [nquiry
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strategies may also include application of learning to compositions. Prewriting strategies help
students generate and organize ideas, access background knowledge, research topics, and/or
visualize their ideas graphically. Another strategy is giving students good models of expected
writing types, analyzing models with students, and inviting students to emulate effective and
critical model elements in their own writing.

Some researchers have found that students with writing challenges achieve strongly positive
results when teachers explicitly model composition strategies and the writing process for them.
When students collaborate with classmates and participate in conferences with teachers who give
useful feedback, student writing improves. Using mnemonic devices, checklists, graphic organizers,
outlines, and other procedural strategies can help students plan and revise their writing. Students
who have difficulties with transcribing text benefit from dictation and other ways of limiting those
obstacles. Teaching students to ask themselves questions and make self-statements enhances their
self-regulation abilities, which also promotes writing improvement. Studies find that cognitive
strategies aid students of all ability levels and ages. Teaching self-regulation increases maintenance
and generalization of writing strategies by improving self-reflection and self-awareness of writing
strengths and weaknesses. Additionally, it promotes more strategic writing efforts and better self-
management of inhibiting emotions and behaviors, as well as empowerment to adapt strategies as
needed. Explicit instruction, modeling, think-aloud sessions, and scaffolding are effective; exposure
to writing processes alone is not enough.

Research-based assessment techniques

Assessment of student learning ‘
To assess student attitudes, educators can create various situations and observe and document

their responses, requiring students to make choices among behaviors to demonstrate. To assess
cognitive strategies, teachers can give students learning tasks, require them to select useful
strategies for learning new information independently, and expect them to explain and discuss
what methods they use for different learning tasks. To assess student comprehension, teachers give
them topics and ask them to restate and summarize information. Or teachers may have students
apply information in new contexts, such as giving statements with different words than the original
lesson and asking students to identify the meanings. To assess student concept understanding,
teachers give students new examples and “non-examples,” having students classify these into the
right categories. To assess student creativity, teachers can give students new problems-—including
products, presentations, or performances—to study, resolve, or “turn upside down.” They can also
have students fit solutions and products into specified resources and functions and give them
situations that require novel responses or approaches.

Assessment of different student outcomes

To assess student critical thinking, teachers can ask students to evaluate outcomes or information
and have them perform research and analysis. To assess student insight, teachers should give
opportunities to engage in inquiry and discovery activities, and offer situations for students to
manipulate. To assess student metacognition, teachers should give a variety of problems or
situations to address, and assign students to identify different kinds of thinking strategies for
analysis and evaluation of their own thought processes. To assess multiple intelligences (cf.
Gardner), teachers should give students learning experiences in each of the modalities they target,
like verbal, musical, and physical. They should offer students choices of several different modalities.
They should also require students to perform in the modalities selected. To assess motor skills,
teachers must supply resources and situations in which students can perform the skills while the
teachers evaluate, using checklists. To assess problem-solving, teachers ask students to choose
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appropriate strategies to solve different problem situations including simple, complex, structured,
and unstructured.

Assessment of procedural knowledge, scientific inquiry, thinking skills, and verbal knowledge

To assess student knowledge of principles, rules, and procedures, teachers supply situations that
require students to identify these correctly with everyday problems. Students are asked to state
principles, rules, and procedures, and choose which apply to various scenarios. To assess student
scientific inquiry skills, teachers give problems or situations that require students to speculate,
inquire, and formulate hypotheses. Teachers should also give hands-on activities to conduct
research and draw conclusions. To assess student thinking skills, teachers can ask students to give
sumrmaries of different kinds of thinking strategies. They provide situations in which students must
select the best thinking strategies to apply. Teachers assign students to observe examples of open-
mindedness versus closed-mindedness, accurate versus inaccurate, and responsible versus
irresponsible applications of thinking methods. Teachers can design scenarios requiring student
persistence for analyzing and discovering answers, as well as application of thinking strategies in
real-life circumstances. To assess verbal knowledge, teachers require information recall,
restatement, and comprehension.

Teaching strategies to address student and family diversity

Teachers must recognize that each student is unique. When a teacher respects individual student
differences, s/he communicates this attitude to the class. Research finds that cuitural differences
influence human behavior, and thus play a part in classrooms. Acknowledgement of cultural
differences helps to prevent student isolation. To educate students from diverse backgrounds,
teachers need to understand a student’s culture and individual characteristics—as well as
disabilities when these exist. Teacher and school involvement with students’ families promotes
student success during and after school. This requires educators to avoid ethnocentric approaches.
Diverse families may need instruction in the school culture of collaboration and communication.
Schools also must initially meet family needs physically, socially, and economically to enable
involvement, requiring school knowledge of supportive community programs. Communications
must be translated for families speaking different languages. Educators need willingness to interact
outside of school hours and grounds. They can also recruit parent liaisons with similar cultural
backgrounds. Teachers should open parent communications with positive feedback about children.

Inclusive educational programs require meaningful, effective collaboration of educators, students,
and families. Teachers must not only meet student and family needs, but they must also
communicate their own needs effectively and be willing to find solutions through team-based
approaches. Collaboration allows outcomes that individuals cannot achieve alone. Researchers have
discovered that despite the challenges of cooperation among staff members, the more teachers
interact with each other, the greater educational change is achieved successfully. Understanding of
cultural communication differences, respectful disagreement, respect for confidentiality,
willingness to compromise, responsible communication of opinions and emotions (such as using “I"
statements), tolerance for others’ various perspectives, and careful listening to others are
communication skills needed for effective communication and collaboration. Some educators
advocate multicultural awareness days involving all school personnel, families, and community
members when each school year starts. Culturally responsive standards-based instruction (CRSBI)
incorporates caring, communication, and curriculum. Educators must also foster positive student-
teacher relationships, and assure positive role models for every student.
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Creating safe educational environments

Teachers need to establish and sustain classroom environments for students in which they feel
nurtured and know that the teacher is open to hearing their feelings, thoughts, and ideas. Teachers
are responsible for developing respect for individual differences and openness to discussions in
their classrooms. They may need to explain the difference between fairness and equality. For
example, students who need eyeglasses cannot be deprived of them, but neither should all students
be made to wear them. Teachers can use such examples to illustrate to students that fairness does
not mean everybady gets the same treatment: while every student deserves help, that help will
differ for different students. Teachers must create student-teacher relationships of mutual trust,
and ensure that all students know the teachers care about them, both academically and personally.
Teacher beliefs, attitudes, and performance expectations, and how teachers communicate these,
establish this knowledge, Teachers must know student and family languages, communication styles,
and home literacy practices, and build on these in their classrooms.
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