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Objective:

1. The student will apply APA format.

Goal:

The student will be able to determine the errors using APA format.

Purpose:

The purpose of this assignment is to allow students to demonstrate application of APA format with a written assignment. This assignment will take the place of the APA examination. The assignment will be assigned 50 points.

Instructions:

1. Print out the assignment.

2. Write your name in the space provided. 

3. Read all of the instructions. 

4. Using the writer’s checklist correct the sample paper provided. 
a. This checklist should serve as a guide. 

b. Write on the sample paper what needs to be corrected. 
5. Be sure to staple all of your pages together

a. Cover sheet (which is this page)

b. Sample paper

c. Writer’s checklist. 
6. Submit the assignment by Wednesday, November 7 at 4:00 p.m.

7. Good Luck!
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The student’s philosophy of teaching is based on her beliefs which reflect her values, opinions, and goals. A philosophy is untestable by its very nature and there is no definitive truth about it to be discovered (Marriner - Tomey & Alligood, 1998). It is an affirmation about how an individual views a belief. As a nurse educator the student believes that the educational process is a two way street. The primary participants are the nurse educator and the students. It is an interactive process where both parties offer input to the learning situation. The focus of the educational process in on the learner and not the educator. The educator is a facilitator of the information. Each student has their own learning style and the educator should appeal to all styles of learning throughout the course. Each educator will develop his or her own style of instructional delivery. At the end of each semester the educator should conduct a method of evaluation to determine if the instruction of the information was effective. 


The nurse educator is prepared at the master’s or doctoral level and practices as faculty or staff development educators (Nurse Source Organization, 2009). The nurse educator can work in a variety of settings such as academia or as staff development educator within a health care facility. An educator is responsible for designing, implementing, evaluating, and revising content information used for educational purposes.  There are eight core competencies of nurse educators which have been established by the National League for Nursing. The core competencies are facilitate learning, facilitate learner development and socialization, use assessment and evaluation strategies, participate in curriculum design and evaluation of program outcomes, function as a change agent and leader, pursue continuous quality improvement in the nurse educator role, engage in scholarship, and function within the educational environment (National League for Nursing [NLN] Task Group, 2005). 


One task statement on facilitation of learning is that nurse educators show enthusiasm for teaching, learning, and nursing that inspires and motivates students (NLN, 2005). This principle was clearly illustrated in week one’s assigned reading of The Heart of the Teacher in which the comparisons were made between Alan and Eric (Palmer, 1998). The nurse educator has to show a connectedness between self, the student, and the content being taught to get the best quality of outcomes. 

Another task statement on facilitation of learning is implementation of a variety of teaching strategies appropriate to the learner needs, desired learner outcomes, content, and context (NLN, 2005). The learners’ needs can be met through different learning theories and styles.  There are five basic learning theories that can be applied to nursing: behaviorist, cognitive, social learning, psychodynamic, and humanistic (Bastable, 2003). The behaviorist theory brings about change by changing the environment. The cognitive theory brings about change when there is a change in cognition. The social learning theory brings about change from observing role models and the individual learner’s regulatory mechanisms. The psychodynamic theory brings about change through unconscious thoughts being brought to the surface to become conscious thoughts with changes in interpretation of the events. The humanistic theory brings about change in feelings, self concept, and needs by internal sources. These theories can be applied and manipulated by using the three domains of learning established by Bloom which are cognitive, affective, and psychomotor (Bloom, 2009). 

The cognitive domain is the obtainment of knowledge through the six categories of knowledge, comprehension, application, analysis, synthesis, and evaluation. The affective domain appeals to the emotions. The psychomotor domain is the obtainment of skills and procedures. Course objectives should be written to utilize the three domains depending upon the course and the content to be learned. Formative quizzes, examinations, and written work can be used to assess and evaluate the cognitive domain. Reflective journaling can be used to assess and evaluate the affective domain. Skills test outs can be used to assess and evaluate the psychomotor domain. 

There are several learning styles that can be displayed by the student: visual, verbal, auditory, and kinesthetic or tactile. Visual learners like to see pictures, maps, graphs, and flow charts. Verbal learners get more out of spoken explanations. They like to talk themselves through procedures. One way to do this is through mnemonics. The auditory learner learns best through lecture, chats, group discussion, and talking through things. The kinesthetic or tactile learner learns best through hands on experiences such as simulations, experiments, and playing games. Global learners do not think sequentially and look at the big picture without knowing the details. Active learners tend to understand information by doing something active with it. Reflective learners need to contemplate the information and quietly reflect on the information. Intuitive learners solve problems by using previously learned methods. They don’t like surprise or complications. Sequential learners use the linear method. Analytical learners base their decisions on logic. 

Instructional strategies should incorporate the three domains of learning and the learning styles of the students. Traditional methods of instruction are lecture, group discussion, one-to-one instruction, and demonstration and return demonstration (Bastable, 2003). Non-traditional methods of instruction are gaming, simulation, role-playing, role-modeling, self-instruction activities, computer-assisted instruction, and distance learning (Bastable). Instructional activities should be interactive to reinforce concepts and develop critical thinking. Concept maps, nursing care plans, and case studies develop critical thinking which falls under the cognitive domain. Other instructional strategies which can increase critical thinking are games, virtual clinical excursions, on-line training course, group discussion, and debate. Role playing can change the affective domain through therapeutic communication. Role modeling can also change the affective domain when applied to certain situations. Simulation and delivery of direct patient care can help the nursing student develop psychomotor skills. 

The nurse educator will use assessment and evaluation data to enhance the teaching-learning process. A novice nurse educator may use the test banks that come with the textbook that is chosen to teach the course. The expert nurse educator will begin to develop, modify, and/or write her own test questions. The nurse educator should be able to evaluate standardized tests and other forms of assessments. The nurse educator should conduct test analysis to determine item discrimination of point biserial and the p-value when reviewing the test for reliability and validity. The reliability coefficient should be 0.70 or higher (Mahoney, 2009; Caputi & Engelmann, 2005). The reliability coefficient that is used at the nurse educator’s institute of practice is the Kuder-Richardson (KR-20).   The point biserial should be 0.2 (Mahoney, 2009; Caputi & Engelmann, 2005).  The p-value should be 0.30 to .80 to test each item for difficulty (Mahoney, 2009). 

The nurse educator will be participating in curriculum design and evaluation of program outcomes by completing instructional design activities. The midterm exam in this course will be evaluating the nurse educator’s knowledge about curriculum design. The nurse educator will be writing course objectives for the three domains of learning, a test question for one objective, discuss teaching strategies that would work for a staff development educator, and select and explain two active-learning approaches that would be used to teach the content area selected by the nurse educator. 

The nurse educator functions as a change agent and leader. She participates in interdisciplinary efforts to address health care and educational needs locally, regionally, nationally, and internationally. The nurse educator is also a parish nurse. The nurse educator puts together programs that will benefit her religious community. One such program was the End of Life Issues conducted in 2007. The interdisciplinary team consisted of the parish nurse, the funeral director, an attorney, and the priest. Each presenter covered the topic area of their expertise during the program. The nurse educator has also attended an international parish nurse conference and participated through group discussion. The nurse educator has also attended national conferences through the American Association of Colleges of Nursing and participated in group discussion on the Essentials of Baccalaureate Education. 


The nurse educator is actively pursuing continuous quality improvement in the nurse educator role. She demonstrates a commitment to life-long learning. She participates in professional development opportunities that increase the effectiveness of her role as a nurse educator. She mentors and supports faculty colleagues. She utilizes the feedback gained from self, peers, students, and administrative evaluation to improve role effectiveness. 

The nurse educator engages in scholarship activities. She disseminates nursing and teaching knowledge to a variety of audiences through various means. She is curriculum chairperson at her institution of employment and is a member of the admissions committee. She provides input on program development and policy development. The nurse educator demonstrates the qualities of a scholar such as integrity, perseverance, vitality, and creativity. 

The nurse educator works at Lakeview College of Nursing in Charleston, IL. She has the

title of Assistant Professor. She integrates the values of respect, collegiality, professionalism, and caring to build an organizational climate that fosters the development of students and teachers. She is a NCLEX-mentor and advisor to students. 


 As a nurse educator the student believes that she is incorporating the core competencies established by the NLN to achieve the best educational process for the nurse educator and the student. The nurse educator uses interactive teaching styles to focus on the learning needs of the student in regards to the three domains of learning (cognitive, affective, and psychomotor) and the variety of learning styles that the students bring to the table. The nurse educator conducts item analysis after each exam and provides the students with prompt feedback. She advises and counsels students who are at risk and helps them to establish an academic improvement plan.  
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Writer’s Checklist for Paper Submission: 
Format 

□ Is the entire paper double spaced (8.03)? 

□ Is the paper neatly prepared (8.03)? 
□ Are the margins at least 1” (8.03)? 
□ Are the title page and references on separate pages (8.03)? 

□ All are pages numbered in sequence, stating with the title page (8.03)? 
Title page 

□ Is the title no more than 12 words (2.01)? 
□ Does the byline reflect the institution or institutions where the work was conducted (2.02)? 
□ Does the title page include a running head, article title, byline, and date (8.03). 

Paragraphs and Headings

□ Is each paragraph longer than a single sentence but not longer than one manuscript page (8.03)? 
□ Do the level headings accurately reflect the organization of the paper (3.02-3.03)? 

Abbreviations
□ Are unnecessary abbreviations eliminated and necessary ones explained (4.22-4.23)? 

References

□ Are references cited both in text and in the reference list (6.11-6.21)?
□ Do the text citations and reference list entries agree both in spelling and in date (6.11-6.21)?
□ Are journal titles in the reference list spelled out fully (6.29)?
□ Are the references (both in the parenthetical text citations and in the reference list) ordered alphabetically by the author’s surnames (6.16, 6.25)?

□ Are inclusive page numbers for all articles or chapters in books provided in the reference list (7.01, 7.02)?
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