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Preschool  Week 4

Try It Out: Assignment Instructions

Please follow these directions to begin  
the assignment:

First, save this file to your computer.

To save your work, click on “File” and then select 
“Save As.” Type your name as the file name (e.g., 
“Wk2JaneDoe.pdf”). Save the file as a PDF.

You must save your file as a PDF or it will not  
be accepted.

Next, follow these directions to complete 
the assignment:

1.	 Type your name in the box in the lower-left 
corner of the next page.

2.	 Fill out the assigned items:

	 Type your evidence in the space indicated.

	 Select the row scores by clicking in the  
appropriate box for each row. 

3.	 Then, save the file again so that you do not  
lose your work. 

4.	 To upload your finished assignment, click on  
the Dropbox tab, then click the text that says, 
“Upload File”. Click “Browse” to select the file 
from your computer, then click “Submit.”
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III. CURRICULUM, PLANNING, ASSESMENT, and FAMILY ENGAGEMENT
Item III‐A Adults use a comprehensive, evidence‐based educational model(s)/approach(es) to guide teaching practices. 

SCORE  Levels  Notes:  Evidence: 

Row 1  Adults refer to the comprehensive, evidence‐ 
based educational model(s)/approach(es) 
chosen as their curricula to guide their teaching 
practices (e.g., refer to curriculum 
manuals/guides, books, or kits to plan lessons or 
address/solve issues as they arise in the 
classroom). 

Key developmental domains: 
1. Approaches to learning
2. Social and emotional development
3. Language, communication, and literacy
4. Mathematics
5. Science
6. Perceptual, motor, and physical development

1‐Rarely or never 
2‐Sometimes 
3‐Usually   
4‐Always 

Questions to guide scoring: 
 What educational
model(s)/approach(es) do you use?

 Do the model(s)/approach(es) address
the six listed key developmental
domains?

 Do you use the model(s)/approach(es)
every day except for occasional field
trips, etc.?

 How does the curriculum help you
make decisions about teaching
practices?

 How often do you use the
guides/manuals, books, or kits to plan
lessons?

Row 2  Adults adjust or modify the curriculum for
children with special needs, including dual 
language learners (e.g., dual language learners 
have their home language supported as they 
learn the language used in the classroom). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
If scored level 1 in row 1, automatically 
score level 1 for row 2. 

Questions to guide scoring: 
 How is the curriculum adjusted or

modified for students with special
needs?

 How are the home languages of dual
language  learners supported in the
classroom?

 If you currently do not have children
with special needs and/or dual
language learners, what would you
do if you did?
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Item III‐B Adults document the developmental progress of each child usingmeasures validated for preschool‐aged children.
SCORE    Levels  Notes:  Evidence: 

Row 1  Adults use a research‐validated 
child observation measure to 
document children’s growth (e.g., 
COR Advantage, DRDP, My Teaching 
Strategies, Work Sampling). 

1‐Rarely or never
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use a child observation measure? 
 What is the name of the measure? (List in 

evidence column.) 
 Is it research validated? 

 

Row 2  Adults use the assessment results to 
monitor children’s developmental 
progress continuously to inform 
large‐group, small‐group, and 
individual instruction. 

1‐Rarely or never
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use the child observation 

measures and anecdotal notes to assess 
continuous progress? 

 How do you use the results of the child 
observation measure to inform 
instruction? 

 



©2019 HighScope Educational Research Foundation 

   

3  

   

Item III‐C Adults record and use anecdotal notes to create lesson plans that are connected to learning goals and focused on learning through developmentally 
appropriate practices (play). 

SCORE    Levels  Notes:  Evidence: 

Row 1  Adults use anecdotal 
notes to plan for 
individual children. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use your anecdotal notes during 

planning time? 
 How do you use your anecdotal notes to plan 

interest areas or choose activities that appeal to 
individual child interests? 

 

Row 2  Adults write 
anecdotal notes that 
focus on children’s 
strengths, are 
objective, and reflect 
what children say 
and do throughout 
the day with 
sufficient specific 
details to support 
developmental 
assessment decisions 
(e.g., “stacked 5 
rectangular blocks” 
or “completed the 
15‐ piece train puzzle 
independently”). 
 
 
 
 
 
 
 
 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Questions to guide scoring: 
 Do your anecdotal notes focus on children’s 

strengths? (Provide an example in the evidence 
column.) 

 Are your anecdotal notes objective? (Provide an 
example in the evidence column.) 

 Are your anecdotal notes specific? (Provide an 
example in the evidence column.) 

 How do you use anecdotal notes to support 
assessment decisions? 
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Item III‐C (Continued) Adults record and use anecdotal notes to create lesson plans that are connected to learning goals and focused on learning through 
developmentally appropriate practices (play). 

SCORE    Levels  Notes:  Evidence: 

Row 3 

 

Adults create lesson 
plans that are  clearly 
connected to specific 
learning goals in the 
reported 
comprehensive  
educational 
model(s)/approach(e
s) focused on 
learning through 
developmentally 
appropriate 
practices (play). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
Adults include all teaching staff present on the day of 
planning. 

 
Questions to guide scoring: 
 How do you connect the learning goals to 

the educational model(s)/approach(es) to 
create lesson plans? 

 How do you clearly show the connection in your 
lesson plans? 

 How do you ensure that your plans are focused on 
developmentally  appropriate practices such as 
active engagement, experiential  learning, and 
dramatic play? 

 

 



©2019 HighScope Educational Research Foundation 5 

Item III‐D Adults provide many family engagement options, encourage two‐way sharing of child information, and support families with resources about child 
development and program transitioning. 
SCORE  Levels  Notes:  Evidence: 

Row 1  Adults provide families with 
many opportunities to 
participate in school 
activities. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually  
4‐ Always 

Questions to guide scoring: 
 What family engagement options are available to families?
 How often are these options available?

Row 2  Adults regularly exchange 
anecdotal information with 
families (e.g., during daily 
pickup, when texting 
family members, when 
sending notes home, 
through an online system). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you share anecdotal information with

families? How often?
 How often is each family encouraged to share  information

about their child(ren)?
 What opportunities are available for families

to share  information?

Row 3  Adults report the 
assessment results to 
families. Adults provide 
explanations of the results 
to families if needed. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
To score a 4, all families must be provided assessment 
results that they can understand (e.g., an interpreter is 
provided; reports are generated in home languages). 

Questions to guide scoring: 
 How do you provide families with child‐observation

assessment results?
 How do you explain the results when needed?
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Item III‐D (Continued) Adults provide many family engagement options, encourage two‐way sharing of child information, and support families with resources 
about child development and program transitioning.
SCORE  Levels  Notes:  Evidence: 

Row 4  Adults support the children 
and families of the children 
who are transitioning to 
kindergarten or to the next 
preschool‐level classroom. 
This  includes supporting 
children who are dual 
language learners (DLLs) 
and children with 
Individualized Education 
Programs (IEPs). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you support the children and families

transitioning into the next preschool‐level classroom or
to kindergarten?

 Do you visit classrooms or meet with teachers that
your  children will transition to?

 Do you talk to your children and their families about
what will be different in the classrooms the children are
transitioning to,  such as differing expectations?

 Do you help facilitate the transitions for DLLs and
children with IEPs?


	fill_1: HighScope Curriculum &

Project Approach



Developmental Domains? YES



Every Day? YES



The components of the HS daily routine are followed and frame the day (morning meeting, SGT, LGT, PDR, outdoor/LM) 



KDI's & COR components drive thinking about content of lessons and how anecdotes are collected.  Identifying gaps in KDI areas and COR scores to further inform lesson plans.  For example, planning additional lessons that focus on science if we see that chidlren need more exposure or we need more informaton about their understanding in this area.



Use the HS resources such as SGT ideas, Planning & Recall, Letter links book, etc. to review and gain ideas for planning parts of day. 
	fill_2: Inclusive Setting 

Currently have children on the Austism Spectrum, children receiving Speech & Language, OT and PT services. 

Collaboration with ABA clinic in our college lab setting. 



One modification is to rethink where in the classroom parts of the day happen  For example there are some children who have a harder time coming to sit at a table for planning/recall or for SGT so we will do this on the floor in one of the areas so it is more accessible. Also activities can be adjusted - children use different kinds of scissors based on need, or they have modified paint brushes.  If they are non-verbal they can point to pictures to make a plan as they are learning the names of areas 



IN the center overall there are 15 + home languages. in our class currently we have 5  home languages represented.  The adults don't speak all those languages.  We use visual and auditory cues to help children participate in the routines.  We also try to learn key words from families so we can use them in our conversations with the children.  Sometimes we may have staff that speak the home languages.  We have signs around the room in multiple languages, Books about different cultures and in different languaes, Cultural artifaces representing famliy backgrounds so that all children are learning vocabulary n differrent languages, profjgres  in this setting. learn key words from families 

Sometimes have staff that speak home languages 

celebrations

Projects and celebrations representing family backgrounds & celebrations
	fill_1_2: Ages and Stages Questionnaire for screener (ASQ 3 and ASQ SE) 

COR Advantage

Anecdotes daily, added to COR 


	fill_2_2: Since the COR data can be "viewed" in various ways, it tells us where children may need more experience or where they might go next in their learning and development.  We can view it by child, by content area, by whole group, etc.  

When we take a look at the COR, we can see where we may need to focus in on a KDI area (e.g., math or social) or within a KDI area, how we might need to adapt or provide additional experiences for a child/children.  For example, we could make sure at morning circle that a child has an opportunity to help pass out the markers if they need some practice relating to their peers. 
	fill_1_3: The whole "robot project" started because of anecdotes from  a couple of children who were really interested in and doing dramatic play involving robots. Anecdotes also can just guide day to day routines.  A child was really into writing notes and putting them in envelopes.  We thougth that might be a fun planning/recall strategy that would builid on that child's intereste
	fill_2_3: Example: 

Duirng WT in the BA, C1 & C2 using magnatiles C1 "let's connect everything that connects".  C1 gives C2 directions to "put a big piece, now a small piece, now get a longer piece"  C2 follows C1's directions  to build a structure. 

C1 Comparing & describing sizes

C2 listening and following peer directions 


	fill_1_4: ---> Co- lead teachers plan together, but not all staff are involved in planning (student staff, itinerent teachers) 



The components of the HS daily routine are followed and frame the day (morning meeting, SGT, LGT, PDR, outdoor/LM) KDI's & COR components drive thinking about content of lessons  

Lesson plans are a feature of the COR  so our lesson plans include the structure  of the daily routine and also note KDI contenta areas. 

Our projects emerge from children's interests.  You have to listen  carefully then provide the tools the need to enact their vision. It might be providing more materials, or seeking out resources. 
	fill_1_5: We communicate that they are always welcome in the classroom.  

Daily conversations and anecdote sharing 

Weekly newsletter with interactive feature so that parents can contribue and/or comment

Weekly interactive home activities - guessing bucket, letter cans

Recently started "Traveling Robi"that goes home with a backpack and journal.  Reading month in March is really big for family participation (parent, grandparents, siblings, etc.) 
	fill_2_4: Daily conversations  & sharing anecdotes informally 

Anecdotes included in weekly newsletter 

Family members can respond and comment in Kyambu

Friday digest - blast photos to famlies 

Email is used daily bto communicate both ways but not by every family every day 

Family conferences twice a year and as needed

COR shared 




	fill_3: COR sent prior to 

Family Conferences 2 x/year.  Available in Spanish.  Families are asked if they prefer in Spanish.  Other languages we ask if they would like an interpreter, but families rarely request.  



COR is provided ahead and reviewed at family conferences.  Focus of conversation is to highlight growth over time, give examples of strengths that are emerging.  Reframe from ideas about "grades" and "scores" 

Help caregivers understand the COR levels by giving further examples and describing developmental sequences 
	fill_1_6: Our children transition to many elementary schools, not just a couple. 

Transition activities- Share info with families about how to further encourage independence (carry own backpack) 

Add last name to sign in sheet as an option for children who are ready 

Gradually help children eat lunch within the KG time frame they will experience. 

Lot of books about KG

Older siblings invited to "give advice" 

Hallway display of schools in community - children make a representation of themselves and put near that school so they can see where peers are going- who will be together next year 

Do not always visit classrooms or meet with teachers since there are many 

Have a KG teacher visit for a family meeting to share information about how KG is same/different from PreK

Communication with schools - some schools have forms to completed by PK teachers, some ask for letters about children. IEP's noe allways shared but sometimes have conversations with IEP team members.  Sometimes IEP team members visit PK to observe 



Less foucs on DLL learners transition in general, but individual conversations with famillies who reach out
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