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Preschool  Week 2

Try It Out: Assignment Instructions

Please follow these directions to begin  
the assignment:

First, save this file to your computer.

To save your work, click on “File” and then select 
“Save As.” Use the week number and your name  
as the file name (e.g., “Wk2JaneDoe.pdf”). Save the 
file as a PDF.

You must save your file as a PDF or it will not  
be accepted.

Next, follow these directions to complete 
the assignment:

1.	 Type your name in the box in the lower-left 
corner of the next page.

2.	 Fill out the assigned items:

	 Type your evidence in the space indicated.

	 Select the row scores by clicking in the  
appropriate box for each row. 

3.	 Then, save the file again so that you do not  
lose your work.

4.	 To upload your finished assignment, click on  
the Dropbox tab; then click the text that says, 
“Upload File.” Click “Browse” to select the file 
from your computer, then click “Submit.”
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II. TEACHING AND LEARNING ROUTINES and ADULT‐CHILD INTERACTIONS

Item II‐A The classroom follows a consistent sequence of events during the school day. 

SCORE Levels Notes: Evidence: 

Row 1 Adults support children’s understanding 
of the consistent routine and sequence 
of events during the school day. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Examples of supporting children’s 
understanding of the sequence of events: 

o Adults post the daily routine at child
level in a format that is easy for all
children to understand, such as text
along with pictures or symbols.

o Adults review the daily routine
throughout the day.

o Adults let children know about
changes in the routine ahead of time.

Row 2 Adults are thoughtful about letting 
children know when transitions to a 
different area (within and outside of the 
classroom), group, or activity will occur. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Examples that are thoughtful: 
o Announcing that snack will come after

large‐group time, before small‐group
time begins.

o Quietly telling children who have a lot to
put away that play time is ending soon.

Examples that are not thoughtful: 
o Loudly announcing to everyone, "Five

more minutes until cleanup time.”
o Saying “One, two, three eyes on me,”

and making children stop playing or
interrupting children as they eat and
converse.
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Item II‐B There is time each day for child‐initiated activities in the classroom and during outdoor time. 

SCORE  Levels Notes: Evidence: 

Row 1 Adults allow 
children to carry 
out their 
intentions using 
all accessible 
materials during 
classroom child‐ 
initiated activity 
for an extended 
period of time.  

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring notes: 
To score a 4, there must be specific evidence that 
shows ALL children are able to carry out their 
intentions. There cannot be any evidence that 
contradicts the examples provided below. 

Research supports that child-initiated activities 
should be for at least 30 minutes; however, 
longer periods of time may be beneficial as 
evidenced in the best practices of many high-
quality programs that allow 60 minutes for child-
initiated work/play time. 

Examples of adults allowing children to carry out 
their intentions: 
o Children are free to choose areas, people,

and materials.
o Children are free to pretend, play alone, or

play in groups.

o Children are free to invent activities.
o Children are free to move materials

throughout the classroom.
o Children are free to use materials creatively.
o Children are free to change activities.
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Item II‐B  (Continued) There is time each day for child‐initiated activities in the classroom and during outdoor time. 

SCORE  Levels Notes: Evidence: 

Row 2 Adults allow 
children to carry 
out their 
intentions using 
all accessible 
equipment and 
materials during 
the outdoor 
child‐initiated 
activity for an 
extended 
period of time. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring notes: 
To score a 4, there must be specific evidence that 
shows ALL children are able to carry out their 
intentions. There cannot be any evidence that 
contradicts the examples provided below.  

Score, even if children do not go outside during 
the scheduled time, based on ability of children 
to carry out their intentions (e.g., if adults read 
aloud during this time, then assign a score of 1). 

The recommended amount of time for outdoor 
play is at least 30 minutes; however, research 
supports up to 60 minutes.    

Examples of adults allowing children to carry out 
their intentions: 
o Children are free to choose people,

equipment, and materials to play with.
o Children are free to pretend, play alone, or

play in groups.
o Children are free to invent activities.
o Children are free to move materials

throughout the outdoor area.
o Children are free to use materials creatively.
o Children are free to change activities.
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II‐C Adults support children’s ideas, actions, and developmental levels during child‐initiated activities. 

SCORE Levels Notes: Evidence: 

Row 1 Adults are intentional 
about entering 
children's 
work/choices/play. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
To score a 4, there must be specific evidence that 
teachers are intentional as described in the examples 
below. 

Examples of ways to intentionally enter children’s 
work/choices/play: 
o Observing and listening before and after

entering children's work/choices/play
o Imitating how a child is using materials
o Not interrupting children’s concentration
o Assuming roles within play context as suggested

by children or adult

Row 2 Adults support and 
intentionally scaffold 
children at their 
developmental level 
by helping them 
extend and add 
complexity to their 
work/play. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Examples of ways to extend and add complexity to 
work or play: 
o Following children’s cues about the content and

direction as work/play develops

o Offering suggestions for extending work/play
o Suggesting additional materials
o Helping children think through a sequence of steps
o Helping children connect to their real‐world

experiences
o Encouraging children to take the lead in ongoing

projects and investigations
o Modeling new ways of playing
o Asking children how else they can play or use the

tools/materials
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Item II‐D There is time each day for adult‐initiated, large‐group activities that support each child’s developmental level. 

SCORE Levels Notes: Evidence: 

Row 1 Adults provide large‐group 
activities daily during which 
all adults participate in the 
activities and intentionally 
scaffold learning for each 
child, as needed. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
To score a 4, all adults must participate and 
there must be specific evidence that adults 
intentionally scaffold learning such as: 
o Adults assisting children who are having

difficulty with a task.
o Adults asking questions that extend a

child’s thinking.
o Adults moving closer to children to assist in

self‐regulation behaviors.

Row 2 Adults lead large‐group 
activities so that children 
can contribute their own 
ideas and participate at 
their own developmental 
levels. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
To score a 4, there must be specific evidence 
that children are able to contribute their own 
ideas and participate at their own 
developmental levels such as the examples 
listed below. 

Examples of adults allowing children to 
participate at their own developmental levels: 
o Children are free to explore and use the

same set of materials in their own ways.
o Children are free to move in their own

ways.
o Children are free to try out one another’s

ideas for singing and moving.
o Children are free to take turns leading

others.
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Item II‐D (Continued) There is time each day for adult‐initiated, large‐group activities that support each child’s developmental level. 

 SCORE Levels Notes: Evidence: 

Row 3 Adults support and use 
many strategies to extend 
children's ideas and actions 
during adult‐ initiated large‐
group learning 
opportunities by: 
o Assuming children's

physical level.
o Letting children be

leaders.
o Following up on

children's suggestions
and modifications.

o Modeling new ways of
using words,
movements, or
materials.

o Prompting children for
their ideas about using
words, movements, or
materials.

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 
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Item II‐E  There is time each day for adult‐initiated, small‐group activities that support each child’s developmental level. 

SCORE Levels Notes: Evidence: 

Row 1 Adults provide small‐group 
learning opportunities daily 
during which children are 
allowed to explore and 
learn age‐appropriate 
concepts and skills, and 
adults intentionally scaffold 
learning for each child, as 
needed. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually 
4‐Always 

Scoring note: 
To score a 4, there must be specific evidence 
that the opportunities are intentionally planned 
such as: 

o The materials are readily available.
o The concept or skill is age appropriate and

is introduced in a way that stimulates child
interest.

o Adults intentionally scaffold learning for
each child by

- Moving from child to child making
the tasks easier or harder
depending on the child’s level of
development.

- Asking open‐ended questions
based on the child’s level of
development.

Row 2 Adults lead small‐group 
activities so that children 
can contribute their own 
ideas and participate at 
their own developmental 
levels. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
To score a 4, there must be specific evidence 
that children are able to contribute their own 
ideas and participate at their own 
developmental levels as listed below. 

Examples of adults allowing children to 
participate at their own developmental levels: 

o Children are free to explore and use the
same set of materials in their own ways.

o Children are free to move in their own
ways.

o Children are free to try out one another's
ideas.

o Children are free to take turns leading
others.
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Item II‐E (Continued)  There is time each day for adult‐initiated, small‐group activities that support each child’s developmental level. 

SCORE Levels Notes: Evidence: 

Row 3 Adults support and 
use many strategies to 
extend children's 
ideas and actions 
during adult‐initiated 
small‐group learning 
opportunities by: 
o Assuming children's

physical level.
o Letting children be

leaders.
o Following up on

children's
suggestions and
modifications.

o Modeling new ways
of using words,
movements, or
materials.

o Prompting children
for their ideas about
using words,
movements, or
materials.

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 
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Item II‐E (Continued) There is time each day for adult‐initiated, small‐group activities that support each child’s developmental level. 

SCORE Levels Notes: Evidence: 

Row 4 Adults intentionally 
introduce concepts or skills 
that are moderately 
challenging* in small‐
group settings. 

*Moderately challenging
concepts or skills are those
beyond what children
already know or can do
but not so difficult that
children become
frustrated or disengaged. If
the concept or skill is
moderately challenging,
the adult can adjust the
complexity for an
individual child by adding
more or less support. The
level of support is often
determined by the level of
child engagement and/or
success. The goal is to
have the child successfully
engaged.

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
If all children are doing the same concept or 
skill, at the same level, and with the same 
support, then score a level 1. 
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Item II‐H Adults support children’s language and literacy development throughout the day. 

SCORE Levels Notes: Evidence: 

Row 1 Adults support and 
intentionally scaffold 
children’s development of 
language by attending to 
children who are speaking 
to them, listening and 
talking to children during 
mealtimes, conversing with 
children in a give‐and‐take 
manner, asking questions 
and responding to 
children’s questions, and 
rarely interrupting children 
when they are conversing 
with others or are engaged 
in play. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring notes: 
If adults are interrupting children during conversations or while 
engaged in play, except in the case of a safety concern, then assign 
a score of 1. 

To score a 4, the conversations between adults/children must be 
give and take, conversations between adults/children need to take 
place during meal- and snack times (if there are meal/snacks), and 
adults should not be asking a series of questions about what a child 
or group of children are talking about. 

Row 2 Adults support and 
intentionally scaffold 
children’s development of 
letter knowledge and letter 
sounds during child‐ 
initiated activities and 
conversations and/or 
adult‐initiated activities 
(large group, small group, 
and transitional activities). 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
If no adult‐initiated activities are observed, score based on support and 
intentional scaffolding provided during child‐initiated activities, 
conversations, and other teachable moments during the day. 

Example in the context of child‐initiated activity: 
Child says to adult, “I want to write a letter to my mom. How do you 
spell mom?” Adult says, “Mom starts with /m/. What letter makes 
the /m/ sound?” Child says, “/M/ — that’s the letter at the beginning 
of Mary’s name.” The child writes the letter by looking at the first 
letter of Mary’s name on the name chart. 
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Item II‐H (Continued) Adults support children’s language and literacy development throughout the day. 

SCORE Levels Notes: Evidence: 

Row 3 Adults support and 
intentionally scaffold 
children’s development of 
phonological awareness 
during child‐initiated 
activities and conversations 
and/or adult‐initiated 
activities (large group, 
small group, and 
transitional activities). 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
If no adult‐initiated activities are observed, score based on support 
and intentional scaffolding provided during child‐initiated activities, 
conversations, and other teachable moments during the day. 

Examples in the context of conversation: 
o Adult says, “Ray, do you want to play?” Ray says, “Play and Ray

rhyme.” Adult says, “Yes, and so do say, may, and day.” Ray
says, “And hay.” Ray runs off to play.

o Child says, “I see Sue.” Adult says, “See and Sue sound the
same at the beginning.” Child says, “See, Sue.”

o During a transition, the adult encourages children to play an I spy
game. Adult says, “I spy something that starts with the
/t/ sound.” The children then guess what it is as they move
together to the gym.

Row 4 During read‐alouds, in 
which adults are 
intentionally building 
children’s comprehension 
skills, adults engage 
children in discussions 
about the text before, 
during, and/or after the 
read‐aloud. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring notes: 
If no read‐aloud occurs during the observation, then score a 1. 

To score a 4, there must be specific evidence that the read‐aloud was 

intentionally planned such as: 

o The read‐aloud is evidenced in the lesson plans.

o The book was selected and readily available.

o The adult/child discussions are related to the text.

o The adult/child discussions allowed children to respond in

their own way.
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Item II‐H (Continued) Adults support children’s language and literacy development throughout the day. 

SCORE Levels Notes: Evidence: 

Row 5 Adults support and intentionally 
scaffold children’s development of 
vocabulary throughout the day as 
they discuss or explain new or 
unknown words that come up in 
books, songs, activities, and 
conversations. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 
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Item II‐H (Continued) Adults support children’s language and literacy development throughout the day. 

SCORE  Level 1  Level 2  Level 3  Level 4 Notes: Evidence: 

Row 6 Adults rarely or 
never support 
children’s 
development 
in writing. 

Adults support 
and 
intentionally 
scaffold 
children’s 
development in 
writing by 
engaging in at 
least one of the 
approaches 
listed in 
level 4. 

Adults support and 
intentionally 
scaffold children’s 
development in 
writing by engaging 
in at least two of 
the approaches 
listed in level 4. 

Adults support and 
intentionally scaffold 
children’s development 
in writing by engaging in 
all three of the following 
approaches during child‐ 
and adult‐initiated 
activities: 
 Modeling how to

write letters and
words

 Providing
opportunities for
children and adults
to share in the
writing process

 Using writing for a
purpose or to
express meaning

Examples for writing 
approaches:  

Modeling: Dictating 
what children say, 
interactive writing, 
morning message  

Providing 
opportunities: Word 
boxes, name charts, 
letter charts/strips, 
labeled areas or 
objects 

Writing for a purpose 
or meaning: Writing a 
menu, making a sign, 
writing plans, writing 
a personal story, 
writing an information 
book 


	EvidenceExamples of supporting childrens understanding of the sequence of events o Adults post the daily routine at child level in a format that is easy for all children to understand such as text along with pictures or symbols o Adults review the daily routine throughout the day o Adults let children know about changes in the routine ahead of time: 
	EvidenceExamples that are thoughtful o Announcing that snack will come after largegroup time before smallgroup time begins o Quietly telling children who have a lot to put away that play time is ending soon Examples that are not thoughtful o Loudly announcing to everyone Five more minutes until cleanup time o Saying One two three eyes on me and making children stop playing or interrupting children as they eat and converse: 
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Research supports that childinitiated activities should be for at least 30 minutes however longer periods of time may be beneficial as evidenced in the best practices of many high quality programs that allow 60 minutes for child initiated workplay time Examples of adults allowing children to carry out their intentions o Children are free to choose areas people and materials o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the area o Children are free to use materials creatively o Children are free to change activities: Work time was approximately 50 minutes total on this day (10:15-10:55/11:00-11:10) Work time was separated by time in the Atrium  (an indoor large motor area) due to rain.  Instead of going for their outdoor time, children went to the Atrium. On "indoor" days, each classroom has an assigned time in the Atrium.  Children left their work/materials in the room and then returned to finish up projects upon returning from the atrium.  T1 & T2 reminded them to use a "work in progress" sign if they need to save their work. Previously during morning circle, the children had checked the weather and there was a discussion among teachers and children that this would likely be an "atrium day", but they would check outside later.  This seemed to be an understood routine of leaving the play activities and projects and returning to them after atrium time. 

During work time, all areas were open and all materials were available and could be moved between areas.  

Example1: 

C1 goes to BA and gets castle, puts cars inside on different levels.  C2 comes to look inside castle for blue cars.  C1 points to blue cars inside castle and gives them to C2.  Still in BA, C1 starts to configure magnetic cubes on the floor - simultaneously C2  & C3 are building together with same magnetic cubes while C1 plays on her own adjacent to C2 & C3.  C1 needs "just one more" (cube) to finish her design.  She takes one from C2 & C3, they protest that "you have all of them".  C1 shows them the place where the missing cube is needed, stating that her "robot can't walk with out it" C1 negotiates by handing them some magnatiles for a trade. C2 & C3 use the magnatiles.

Example 2:  C1 & C4 use an empty  bucket to make a "guessing bucket"  and write down 

"clues" on a piece of paper.  They go to the area where children gather for large group and pretend to be the teachers who are leading the "guessing bucket " activity (a part of the morning large group each day) 

Example 3:  C5 & C6 are children on the Autism Spectrum who attend this inclusive setting in the morning and who receive ABA services in the afternoon.  Both are non- verbal.  Their technicians (support staff) look for cues from C5 & C6 to identify their interests in the classroom and then use materials to engage them in play in  the areas.  On two occasions, T1 & T2 draw the attention of C5 & C6 to the peers around them and suggest using picture cards to "ask" the peers for a toy.  Alternately, T2 asks C7(typically developing peer)to ask C5 to pass him a marker from across the table in the art area


	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Score even if children do not go outside during the scheduled time based on ability of children to carry out their intentions eg if adults read aloud during this time then assign a score of 1 The recommended amount of time for outdoor play is at least 30 minutes however research supports up to 60 minutes Examples of adults allowing children to carry out their intentions o Children are free to choose people equipmentandmaterials to play with o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the outdoor area o Children are free to use materials creatively o Children are free to change activities: 
	EvidenceScoring note To score a 4 there must be specific evidence that teachers are intentional as described in the examples below Examples of ways to intentionally enter childrens workchoicesplay o Observing and listening before and after entering childrens workchoicesplay o Imitating how a child is using materials o Not interrupting childrens concentration o Assuming roles within play context as suggested by children or adult: T2 sitting in BA near C1 who is working on creating a robot using towel tubes, boxes and plastic containers.  C1 is holding the "arms" but can't apply the tape at the same time.  T2 asks, "is there anything I can I do to help?"  C1 says "Can you hold these arms?", then goes to get tape& scissors. C1 rolls out tape & cuts with scissors.  C2 enters area and stands to look at robot.  C1 tells  C2 "I have to wrap this tape but it is getting twisted"  T2 continues to hold robot arms in postion.  C1 says, "see it isn't working"  C2 continues to watch.  T2 asks, "I wonder if C2 could hold one end of the tape while you are wrapping it"  C2 says, "YEAH, that will work - here, let me have it"  C2 holds tape while C1 wraps . C1 "Now his arms are strong" and to T2 "now you can let go" 
	EvidenceExamples of ways to extend and add complexity to work or play o Following childrens cues about the content and direction as workplay develops o Offering suggestions for extending workplay o Suggesting additional materials o Helping children think through a sequence of steps o Helping children connect to their realworld experiences o Encouraging children to take the lead in ongoing projects and investigations o Modeling new ways of playing o Asking children how else they can play or use the toolsmaterials: T1 is kneeling between BA & AA, helping C5 get a drink of water using a cup and the water jug.  C8 approaches T1 and says, "look what I made for you" 

C8 shows her a piece of construction paper filled with letters (stickers and stencil traced).  T1 looks at the paper and says,"that is a lot of letters covering your paper"  C8 points out "see I wrote 'to Jny' on this part".  T1 says"  You wrote it like were were writing on the envelopes the other day.  You put a "To" and then you used that symbol called a colon. T1 turns the paper back over and says to C8, "I just now noticed that you used all "R's" on this side.  I am curious about that"  C8 said, "I just like them" and skips over to put the paper on the counter, telling T1 "you can hang it up later" 



C9 & C10 are in the writing center and they are making many notes on small squares of paper.  C11 tells T2, "C9 is writing on himself with the marker!"  T2 sees that C9 has drawn on his ankle with the marker.  T2 asks C11 "are you worried about that?" C11 says "He might get in trouble with his mom"

T2 says "I am not too worried about it because these are washable markers"  To C9, T2 says, "What do you think is a good way to wash that off?"  C10 says 

"you bettter go to the bathroom and get some water"  C9 runs to the bathroom.  
	EvidenceScoring note To score a 4 all adults must participate and there must be specific evidence that adults intentionally scaffold learning such as o Adults assisting children who are having difficulty with a task o Adults asking questions that extend a childs thinking o Adults moving closer to children to assist in selfregulation behaviors: T1 sits close to the front of the circle area where morning circle is held while  2 children are the morning circle leaders (see row 2) When C12 (the child who is noting the weather) chooses

 "partly cloudy" and places a unifix cube on the row aligning with the picture representation of "partly cloudy" T1 says "that's the first partly cloudy day we have had this month.  What kind of days have we had most this month?" and leans down to count the cubes with C12. 



C1 starts to rock with feet in air while sitting in the large group in front of the smart board.  T1 offers C1 a "bumpy seat" if she wants it, but C1 declines.  C1 re-engages in the story about a child and parent going to the library. 
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels such as the examples listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas for singing and moving o Children are free to take turns leading others: At morning circle, two of the children are the circle time "leaders" and lead the sequence of activities that include chore chart, weather, reading a representation of what is for snack, counting the children who are at school today, identifying who is missing.  T1 sits close to the front of the circle area 



At the 2nd large group time later in the day, the children review what each of their small groups had to say about the new library they are adding to the classroom areas.  T2 holds up the concept maps about "libraries" that were created during SGT a few days earlier. C2 recognizes an idea when T2 reads it out loud and says "That's what I said!"

T2 then puts on the smart board a picture of the website of the Educational Resource Lab (ERL) which is a library and resource center on the 3rd floor of the building where the on campus lab school is located. (The children visit there regularly to check out books, have read alouds, and borrow materials for classroom projects).  T2 suggests that the children send an email to the ERL coordinator and pulls up the email on the smart board and writes each child's suggestion in the email (noted by their name) 

After this, the group reviews  a robot song that they wrote as a group (sung to to the tune of Wheels on the Bus) and children do various actions as the robot moves in different ways (e.g., C7 moves his arms up and down while C11 moves her arms back and forth.  C4 says"remember, the robot moves like this (pulling hands horizontally) when he is opening the door" and demonstrates for the group, some of whom imitate him. 
	1Rarely or never 2Sometimes 3Usually 4lways_8: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways: All adults (teachers and college students) sit on the floor with children during morning/greeting LGT and later during story/music-movement LGT. 

During this time of the year, 2 children co-lead the morning/greeting LGT by moving through "tasks" including counting the children present, noting children not at school, chore chart, weather, etc. 



During the story/music-movement LGT, T1 reads a story about a parent and child visiting the library.  T2 points out that the story mentions a library card.  T2:  When we go to the ERL (small library in the building) do we need a library card? C8:  Just the teachers need a card  T2:  When you go to the library near your home, do you need a library card?  C11:  My mom has one and kids can get one too.  I keep mine in my sock drawer.
	EvidenceScoring note To score a 4 there must be specific evidence that the opportunities are intentionally planned such as o The materials are readily available o The concept or skill is age appropriate and is introduced in a way that stimulates child interest o Adults intentionally scaffold learning for each child by  Moving from child to child making the tasks easier or harder depending on the childs level of development  Asking openended questions based on the childs level of development: Question of the Day posted as children come into room and they stop and do this with their family member:  Do we need potting soil or sand to plant flower?  Children place a clothespin with their name on it on the answer they choose.  This question relates to the SGT activity they are doing - planting beans. 

At LGT morning/greeting circle, T1:  We've been talking about the plants coming up outside. Some of you noticed the tulip bulbs and that the grass is green now. Today for SGT, we are getting some beans started.  It's still a little cold OUTSIDE but we can start planting INSIDE. 

C3:  They grow by music

T1:  They like music?  I would love to find out more about that.  Maybe we can find something to read about that. 

Trays for each table are prepared with bags, towels, seeds and markers. 

T1:  On the SGT trays, there are also radish seeds. They are very small seeds.  You can plant a radish seed too if you want. You can see which one grows faster, the bean or the radish - some of you called it a plant race. 
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels as listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas o Children are free to take turns leading others: As children sit down at the SGT table, T1:  Let's get our bodies calm for thinking.  A big breath in and a big breath out. 

The first thing is to get a bag and this time we are going to use this marker to put our names on the bags - do you know why it is different?  C4:  it's called permanent

C1:  The next step is to go over to the sink (low sink used for water play) and get your paper towel wet.........Children go to sink and return  C1:  now put a bean on your paper towel and wrap it up. 

C5 it's slippery... now my hands are wet

C1:  There are some dry towels if you need one.  This is a different way to grow beans.  Did we use dirt

C7:  No, just water  

T1:  We're going to hang them up along the window

T2 notices C9 is hesitating/watching, holding his towel but not putting in the bean  T2:  I can hold the towel for you  - you can do it.  C9 puts the bean in the middle of the towel and folds the corners towards the center.  T2 holds open the bag and C9 puts the towel/bean in the bag.  Each child moves towards window when done.  T1 checks to make sure the ziplock is closed and places a piece of tape along the top edge.  Each child tapes their bag to the window. 

T1:  Now each day you can check it. 
	Row 3_3: Adults at all 3 SGT tables are sitting in low chairs and talking with each child 

T1:  Good,your towel is wet

C12:  Should I squeeze it? 

T1:  What do you think?  Do you think the beans could get too much water? 

C12:  No they need a lot.  I am going to let it drip 

T1:  Ok, we'll watch and see what happens. 

As children finish putting beans in bags, T1 moves to window area and T2 stays to help children still working on wrapping beans and closing bags



T3, at another table:  Looks like T1 is ready to start hanging bags.  You can go over if you are ready. 

C11:  I want to watch Ms. Jenny

C15:  My dad bought some seeds at the depot.  They are in little envelopes

T3:  At the Home Depot?  I have bought seeds like that before.  Sometimes other seeds are not in envelopes.  There are some plants that have a bulb that you put in the ground. Have you seen those? 

C15 shakes head no
	1Rarely or never 2Sometimes 3Usually 4lways_11: 
	Scoring note If all children are doing the same concept or skill at the same level and with the same support then score a level 1: children had different levels of support for components of the task T2 helps C9 (see II-E, row 3) with both covering the beans and holding the bag open to put them in



At the window, T1 helped some children put the tape on their bag and simply put it on for some children.  



To alleviate waiting, T1 moved to the window for taping before all children were finished at the table. 



During the transition to work time after SGT, T1 asked C15 who had been out sick for a while:  What is your plan today? 

C15 gazed around the room but did not respond. T1: you've been gone for a while.  What did you miss most about being at school?  

C15:  The cars (he walks to the block area)




	EvidenceScoring notes If adults are interrupting children during conversations or while engaged in play except in the case of a safety concern then assign a score of 1 To score a 4 the conversations between adultschildren must be give and take conversations between adultschildren need to take place during mealand snack times if there are mealsnacks and adults should not be asking a series of questions about what a child or group of children are talking about: T1 talks to C12 & C13 during snack. C12:  sometimes I eat cereal without milk. T1:  I like some kinds of cereal with out milk.  These corn pops today are good without milk. 

C13:  My mom puts cereal in a bag when we are in the car. 

T1:  That is a good way to carry a snack in the car.   
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Example in the context of childinitiated activity Child says to adult I want to write a letter to my mom How do you spell mom Adult says Mom starts with m What letter makes the m sound Child says M  thats the letter at the beginning of Marys name The child writes the letter by looking at the first letter of Marys name on the name chart: As a planning strategy, T2 says: I am thinking of something in the classroom - it's something that sticks together  C7: magnets!"T2:  yes, magnets do stick together.  What area are they in?  C6: science area!

T2:  If you are going to play in the science area, mark your planning sheet and get started.  Now I am thinking of something else in our classroom that sticks together.  (waits......) it starts with a "t t t" sound.  C5:  tape!  T2:  Yes tape does stick things together.  Where is the tape in our room? C5:  Art area! 

T2:  if you are going to work in the art area as your first plan, mark your planning sheet and you can get started.




	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Examples in the context of conversation o Adult says Ray do you want to play Ray says Play and Ray rhyme Adult says Yes and so do say may and day Ray says nd hay Ray runs off to play o Child says I see Sue Adult says See and Sue sound the same at the beginning Child says See Sue o During a transition the adult encourages children to play an I spy game Adult says I spy something that starts with the t sound The children then guess what it is as they move together to the gym: During morning/greeting large group circle time, T1 sings/chants directions about markers, lids and boards that the children have been using.  B, B, Board,put your board right down..... L, L, Lid pick your lid right up  M, M Marker line it up to the lid. 

Push them together till they click!
	EvidenceScoring notes If no readaloud occurs during the observation then score a 1 To score a 4 there must be specific evidence that the readaloud was intentionally planned such as o The readaloud is evidenced in the lesson plans o The book was selected and readily available o The adultchild discussions are related to the text o The adultchild discussions allowed children to respond in their own way: Book is noted in lesson plan (children have decided to add a library area to their classroom as their next project) 

During LGT, Smart board is cued with book ready to start prior to children coming to the LGT area. 

Book is about a child and parent visiting the library. 

There is a discussion about library card use in the ERL and children offer own experiences with library cards. In the story, the child is looking for a book about birds.  T1 asks children for ideas about how to find books when they are looking for something specific. C8:  there are little signs in my library on top of the shelves. 

T1: If you like an author, like Eric Carle, can you look for books by him? 

C10:  I think you have to know the name of the book
	1Rarely or never 2Sometimes 3Usually 4lways_17: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways_2: C 14 is looking around the HA for the jars that have spices in them. She asks T2 about the jars.  T2:  which jars are you looking for? C14 has an empty jar in her hand and she shakes it.  T2: Are you looking for the rice shakers? C14 shakes her head "no" and holds the empty jar to her nose and sniffs.  T2:  Are you looking for the jars that have something that smells? C1 nods "yes".  T2:  Oh, the jars with SPICES in them that you can smell? C14 nods yes.  T2 announces to children in the HA:  C14 is looking for the spice jars - has anyone seen them? 

C12:  I found one! and hands to C14.  C14 smells the jar and smiles.  T2:  what spice is that I wonder? C14 shrugs shoulders:  It smells like toast.  T2: can I smell?  C14 puts the jar near T2's nose T2:  Oh, yes, my son likes this on toast.  This spice is called cinnamon! 
	EvidenceExamples for writing approaches Modeling Dictating what children say interactive writing morning message Providing opportunities Word boxes name charts letter chartsstrips labeled areas or objects Writing for a purpose or meaning Writing a menu making a sign writing plans writing a personal story writing an information book:  At morning/greeting LGT, after C1 counts the children present in the group (17)  T1:  So what numbers do you need to write for 17?  C9:  that's a one and a seven.  C8 writes a "17" on the white board to indicate there are 17 children present



There are extra blank "clue sheets" for the guessing bucket in the art area and in the writing center.  C4 "writes" clues on the clue sheet (they are imitating/role playing the process for doing the guessing bucket) 

C1 to C4:  What's that say? Your name? 

C4 shakes head "no" 

C1:  You have to write your name, now you put it in this bucket

C4 writes her first name on the clue sheet 

C1:  We both have an "A"
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