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Il. TEACHING AND LEARNING ROUTINES and ADULT-CHILD INTERACTIONS
Item lI-A The classroom follows a consistent sequence of events during the school day.

Adults support children’s understanding
of the consistent routine and sequence
of events during the school day.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Examples of supporting children’s

understanding of the sequence of events:

o Adults post the daily routine at child
level in a format that is easy for all
children to understand, such as text
along with pictures or symbols.

o Adults review the daily routine
throughout the day.

o Adults let children know about
changes in the routine ahead of time.

Evidence:

Adults post a child daily routine at
the large group area for all parts
of the day. Child flips over a part
of the day. Child daily schedule
includes words and photos.
Adults review daily routine before
and after large groups. Teacher
reminds child when it is their time
to flip over a part of the day or
when they finish an activity to
move to the next part. C comes
up to me. C1- are you going to
stay until music and movement?
that is before lunch time!

Row 2

Adults are thoughtful about letting
children know when transitions to a
different area (within and outside of the
classroom), group, or activity will occur.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Examples that are thoughtful:

o Announcing that snack will come after
large-group time, before small-group
time begins.

o Quietly telling children who have a lot to
put away that play time is ending soon.

Examples that are not thoughtful:

o Loudly announcing to everyone, "Five
more minutes until cleanup time.”

o Saying “One, two, three eyes on me,”
and making children stop playing or
interrupting children as they eat and
converse.

T puts on 5 minute timer on the board when
children are in learning center time. When the timer
beeps. T switches to a soft song with no words and
children go right into cleaning up the classroom. T
makes an announcement, | am going to to take the
first 7 children who are ready for outside first so if
you are ready make your way to the door. T sings
Come on everybody wont you meet me on the rug
before | count to 10 (singing). All student followed
and some sang with her.

Transition- Teacher intentionally looks up letters to
practice for ea. Student. Teacher writes it on the
board for a child and the child tells T1, then they go
get their coats on to get ready of outside.

Teacher sings ants go marching through the
hallway into the classroom
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Item II-B There is time each day for child-initiated activities in the classroom and during outdoor time.

Levels

Notes:

Evidence:

Adults allow
children to carry
out their
intentions using
all accessible
materials during
classroom child-
initiated activity
for an extended
period of time.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Research supports that child-initiated activities
should be for at least 30 minutes; however,
longer periods of time may be beneficial as
evidenced in the best practices of many high-
guality programs that allow 60 minutes for child-
initiated work/play time.

Examples of adults allowing children to carry out

their intentions:

o Children are free to choose areas, people,
and materials.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the classroom.

o Children are free to use materials creatively.

o Children are free to change activities.

Children were observed during learning center time from
9:30AM until 10:05AM.

9 in construction zone building different bridges

1in playdoh

1 with chopstick challenge

Teacher is guiding or giving play ideas of where to build
the bridges; T2- we can go this way into the construction
area, we can go around the whole line of the carpet.

C- we made a ramp!
T1- how did you make a ramp? It was a bridge before
and now it is a ramp.

T2- do you want to go play in the sand with me? Or draw
a picture?

T2 helps engage a student into playing with buttons
manipulatives

C puts back playdoh from the table he is working on and
then moves to another bin of manipulatives from the
Games and Puzzles center. It is observed that children
can move from center to center and there is no
requirement on people in a center. Materials are moved
or brought to a table instead of the floor to write on.
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Item II-B (Continued) There is time each day for child-initiated activities in the classroom and during outdoor time.

Levels

Evidence:

Adults allow
children to carry
out their
intentions using
all accessible
equipment and
materials during
the outdoor
child-initiated
activity for an
extended
period of time.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Score, even if children do not go outside during
the scheduled time, based on ability of children
to carry out their intentions (e.g., if adults read
aloud during this time, then assign a score of 1).

The recommended amount of time for outdoor
play is at least 30 minutes; however, research
supports up to 60 minutes.

Examples of adults allowing children to carry out

theirintentions:

o Children are free to choose people,
equipment, and materials to play with.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the outdoor area.

o Children are free to use materials creatively.

o Children are free to change activities.

Outdoor time was observed from 10:58am- 11:

22am. Teacher guided a dance game during
outdoor play, some children danced with the
teacher while others played with snow or used
the play structure. All children choose who to
play with and what to play with while outside. A
group of children created a game out of the
snow together without prompting or teacher's
support.
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1I-C Adults support children’s ideas, actions, and developmental levels during child-initiated activities.

Levels

Notes:

Evidence:

Adults are intentional
about entering
children's
work/choices/play.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

o

@)
©)

Scoring note:

To score a 4, there must be specific evidence that
teachers are intentional as described in the examples
below.

Examples of ways to intentionally enter children’s
work/choices/play:

Observing and listening before and after
entering children's work/choices/play

Imitating how a child is using materials

Not interrupting children’s concentration
Assuming roles within play context as suggested
by children or adult

Noticed T2 organizing locker cubbies during
play time but always noticing with her eyes
what students were doing and how they were
playing. A few times she would walk over to
step in or start to enter and then know students
were solving the problem independependently
so she would stop and wait but still observe. T1
would be asking questions, helping with
friendship problems or offering play ideas to
build higher order skKill.

Examples of this during observation include:
C- teacher come look!

T2- 1 am coming. Hold on! It's (peer)! T2 takes
photo of creation.

T1- | could tell right away! It looks just like him!

Row 2

Adults support and
intentionally scaffold
children at their
developmental level
by helping them
extend and add
complexity to their
work/play.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

O

o O O O

Examples of ways to extend and add complexity to
work or play:

Following children’s cues about the content and
direction as work/play develops

Offering suggestions for extending work/play
Suggesting additional materials

Helping children think through a sequence of steps
Helping children connect to their real-world
experiences

Encouraging children to take the lead in ongoing
projects and investigations

Modeling new ways of playing

Asking children how else they can play or use the
tools/materials

Examples of this during observation include:
T1- where is that going to go?
C- to the moon!

T1- way to go! How did you make that?

T1- did you hear I-wants to play with you. Are you curious
about these bridges?

T1- what is special about a ramp and a bridge?
T1- are you willing to try?

T1- what letter is that?

C-1

T1 uses letter sound gesture when talking to child trying to
write a letter. They work on writing a letter together based
on what the child wants to write. They do inventive spelling.
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Item 1I-D There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Levels

Evidence:

Adults provide large-group
activities daily during which
all adults participate in the
activities and intentionally
scaffold learning for each
child, as needed.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, all adults must participate and

there must be specific evidence that adults

intentionally scaffold learning such as:

o Adults assisting children who are having
difficulty with a task.

o Adults asking questions that extend a
child’s thinking.

o Adults moving closer to children to assist in
self-regulation behaviors.

Observed Connect large group and music and

movement large group- T2 sat down with child during
connect time; T2 was getting lunch ready during music
and movement large group ran by T1 only. When
children started to sit at rug there were options posted
on the whiteboard (mermaid, pirate, swan, etc). T2
moves closer to child to massage her back and assist
with regulating her during connect time. T1 asked
questions to prompt what their puppet needed to eat and
how to eat and came up with ideas as a class. Teacher
chose all three songs for music.

Row 2

Adults lead large-group
activities so that children
can contribute their own
ideas and participate at
their own developmental
levels.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, there must be specific evidence
that children are able to contribute their own
ideas and participate at their own
developmental levels such as the examples
listed below.

Examples of adults allowing children to

participate at their own developmental levels:

o Children are free to explore and use the
same set of materials in their own ways.

o Children are free to move in their own
ways.

o Children are free to try out one another’s
ideas for singing and moving.

o Children are free to take turns leading
others.

Most children participated during with
rhythm sticks but many got more
disengaged with another rhythm stick
song. All children were engaged with
puppet and wanted more puppet time
after connect time was finished. Child led
large group by flipping over the part of the
day and updated the child schedule for all
to see.
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Item II-D (Continued) There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Evidence:
Row 3 [Adults support and use 1-Rarely or never 10:09AM- LG Connect Student Leaders:
many strategies to extend | 2-Sometimes fs‘l’n“;?ng;‘ everybody wontyou meetme onthe rug | _y\vq children helped T1 when prompted
3 children's ideas and actions | 3-Usually Ways to sit (visual) on the board to help teacher with cereal and milk prompt
during adult- initiated large- | 4-Always $i j(l)irr:s the LG tof§it %n the rug(jj fe s o - one child flipped over child daily
r learnin - ave a new friend to introduce you to. He Is .
group ea. ,I gb ) years old. He might make some mistakes. His name is SChEdme When prompted by the teaCher’
opportunities by: Kasey the chameleon; lets all say hi to Kasey. child asked, did we do _?
o Assuming children's All- hi Kasey!
hysical level. T1 smiles i i
phys _ T2- we use our hands okay. T1 prompted assistance for what utensil
o Letting children be T1- we still use our rug rules; is that okay should be used with milk and cereal for
leaders. T2 gives massages to ¢ during LG Kasey (puppet).
o Following up on C- you need a sppon!

. , . T1- why can’ tluse a fork? .
children's suggestions T1-don’ tcry. Itis just a problem. We can be a T1 had each student use rhythm sticks;
and modifications. grolglem solver. \{\'/hat do knives do? there was two songs- one song guided

H - Knives can cut: -
© M(_)dellng new ways of T1- what is our rules about eating? Our rule is that we how to use the rhythm sticks an_d other
using words, eat at the table. Can we say see you later Kasey. song could freely use rhythm sticks how
movements, or Anrt]j \(/jveI arrz]a ?oing to listen to N_ because he is the they wanted. During this time, T1 was
. schedule helper ; ;
materials. T1- what is it fime for? using the rhythm sticks to model too.
o Prompting children for C- small group!
their ideas about using LG ends at 10:16am During LG, both teachers are either on the
words, movements, or floor with students or standing when the
materials. studenting are standing up in movement.
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Item II-E There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Levels

Notes:

Adults provide small-group
learning opportunities daily
during which children are
allowed to explore and
learn age-appropriate
concepts and skills, and
adults intentionally scaffold
learning for each child, as
needed.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, there must be specific evidence
that the opportunities are intentionally planned
such as:

o
o

The materials are readily available.
The concept or skill is age appropriate and
is introduced in a way that stimulates child
interest.
Adults intentionally scaffold learning for
each child by
- Moving from child to child making
the tasks easier or harder
depending on the child’s level of
development.
- Asking open-ended questions
based on the child’s level of
development.

‘ Evidence:

SG was observed from 10:17AM until 10:
45AM.

T1 asked c at her table to grab their name
cards. C walked across the room to the
name tags. T1 came up to her and said |
should have been more specifc. | meant
these name cards over here, then they
walk over to writing center. T1 grabs
journals for her small group from the bin
labeled Monday. T2 grabs her SG
materials with ease and come to sit down
with students right away.

Row 2

Adults lead small-group
activities so that children
can contribute their own
ideas and participate at
their own developmental
levels.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, there must be specific evidence
that children are able to contribute their own
ideas and participate at their own
developmental levels as listed below.

Examples of adults allowing children to
participate at their own developmental levels:

o}

Children are free to explore and use the
same set of materials in their own ways.
Children are free to move in their own
ways.

Children are free to try out one another's
ideas.

Children are free to take turns leading
others.

T1 leads a group of 3 children. T2 leads a
group of 3 children. Then after time they
switch with the independent group closest
to their small group table.
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Adults support and
use many strategies to
extend children's
ideas and actions
during adult-initiated
small-group learning
opportunities by:

O

Assuming children's
physical level.
Letting children be
leaders.

Following up on
children's
suggestions and
modifications.
Modeling new ways
of using words,
movements, or
materials.
Prompting children
for their ideas about
using words,
movements, or
materials.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

- chain links and playdoh were provided for children during small group
independent group to work together

T1- what is it time for?

C- small group!

T1- | hear a lot of yelling. Attention getter. Eyes on your teacher.
10:17AM- visual of photos for small group

T1- onthe rugis _. Go to the table.

T1- today we are going to write our name. it bugs me when you are banging
the table.

T1- we are going to draw a picture of our bridge that we made last week
T1- can you grab our name tags please?

T1- I know you can write your name by yourself.

T1- | noticed you waited patiently for you turn and then you got a turn.
T1- what did you have across the top? Do you remember?

T1- I noticed K- is using an arch.

T2- can M- borrow an E?

T2- 1 am so happy you found all of your letters.

T1- tell me about this one right here. C- this is a square. T1- what does it
represent? What is under your bridge? Are you going to add a troll like in
the story?

T1- 1 am going to give you one more minute and then we will do _.

T1- please be careful. | am worried someone will get hurt. Be safe.

T2- thank you for covering your mouth.

T1- how do you write a B. do you remember? Straight line down and two
bumps.

T1- please be on the rug. Thank you.

T1- watch Ms. Sarah do a little i.

T2- the A says /al. nice work.

10:30AM Switch

T2- hands up. Put your faces down. Do you see your letters. Can we find
our letters. We will start with the first one. What is that one?

T1- your name is long! You better get to work! (smiling)

C- what the!

T1- the rug center is open. The babies are closed.

C-ldon’ twant that toys.

T2- what comes next? What letter is that?

T2- nice job! G- can you find Mason’ s name?

T1- you are being good learners. And then | will help her when she is ready.
T1- what is going to be under the bridge? Grass? A troll?

T2- | need you to lower your volume babe. You are right next to me.

T1- how did you know to write an 1?

C- Ms. Sarah! He took it!

T1- what could you do?

T1- I noticed we got a lot of toys out. It is almost ready for outside time.
T2- there is some playdoh on the floor.

10:45AM- come on everybody wont you meet me on the rug.

T1- N- what is it time for? N flips over small group. It is time of outside.

‘ Evidence:

Both teacher sit at table with children.
Small group was observed from 10:17am-
10:45am. There were two teacher led
groups and two independent groups. The
independent groups were given chain
links for one group and playdoh for
another group. T2 group explored letter
sounds within their name and peer
names. There was back-and- forth
exchanges frequently and all were
engaged in task. T1 group were given the
topic to write about but up to the child
what to do. This gave more freedom to
the creation within their journal. Children
copied letters while T1 wrote one letter at
a time to spell bridge and troll.
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Adults intentionally
introduce concepts or skills
that are moderately
challenging® in small-
group settings.

*Moderately challenging
concepts or skills are those
beyond what children
already know or can do
but not so difficult that
children become
frustrated or disengaged. If
the concept or skill is
moderately challenging,
the adult can adjust the
complexity for an
individual child by adding
more or less support. The
level of support is often
determined by the level of
child engagement and/or
success. The goal is to
have the child successfully
engaged.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

If all children are doing the same concept or
skill, at the same level, and with the same
support, then score a level 1.

‘ Evidence:

T1 led her group in journal prompting
about making bridges. A child wanted to
continue his journal after switching to the
teacher guided him to another table to
finish his journal when ready.

T1- tell me about this one right here. C-
this is a square. T1- what does it
represent? What is under your bridge? Are
you going to add a troll like in the story?

T2 led her group with letter in the child's
name. After a child mastered this then they
went on to a peer name to manipulate.

T2- can M- borrow an E?

T2- | am so happy you found all of your
letters.

The independent two groups were doing
playdoh or large group manipulatives. The
group with the large group manipulatives
were having difficulty staying engaged with
only chain links.

©2019 HighScope Educational Research Foundation




Item II-H Adults support children’s language and literacy development throughout the day.

Levels

Notes:

Evidence:

Adults support and
intentionally scaffold
children’s development of
language by attending to
children who are speaking
to them, listening and
talking to children during
mealtimes, conversing with
children in a give-and-take
manner, asking questions
and responding to
children’s questions, and
rarely interrupting children
when they are conversing
with others or are engaged

in play.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

If adults are interrupting children during conversations or while
engaged in play, except in the case of a safety concern, then assign
ascore of 1.

To score a 4, the conversations between adults/children must be
give and take, conversations between adults/children need to take
place during meal- and snack times (if there are meal/snacks), and
adults should not be asking a series of questions about what a child
or group of children are talking about.

There was no evidence of
interrupting children.
When a question was
asked during LG, SG, or
play time there was wait
time for conversation with
intentional eye contact to
child.

Row 2

Adults support and
intentionally scaffold
children’s development of
letter knowledge and letter
sounds during child-
initiated activities and
conversationsand/or
adult-initiated activities
(large group, small group,
and transitional activities).

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

If no adult-initiated activities are observed, score based on support and
intentional scaffolding provided during child-initiated activities,
conversations, and other teachable moments during the day.

Example in the context of child-initiated activity:

Child says to adult, “l want to write a letter to my mom. How do you
spell mom?” Adult says, “Mom starts with /m/. What letter makes
the /m/ sound?” Child says, “/M/ — that’s the letter at the beginning
of Mary’s name.” The child writes the letter by looking at the first
letter of Mary’s name on the name chart.

Transition- Teacher
intentionally looks up letters to
practice for ea. student.
Teacher writes it on the board
for a child and the child tells
T1, then they go get their coats
on to get ready of outside.

See LG and SG notes too.
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Adults support and
intentionally scaffold
children’s development of
phonological awareness
during child-initiated
activities and conversations
and/or adult-initiated
activities (large group,
small group, and
transitional activities).

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Notes:

Scoring note:

If no adult-initiated activities are observed, score based on support
and intentional scaffolding provided during child-initiated activities,
conversations, and other teachable moments during the day.

Examples in the context of conversation:

o Adult says, “Ray, do you want to play?” Ray says, “Play and Ray
rhyme.” Adult says, “Yes, and so do say, may, and day.” Ray
says, “And hay.” Ray runs off to play.

o Child says, “I see Sue.” Adult says, “See and Sue sound the
same at the beginning.” Child says, “See, Sue.”

o During a transition, the adult encourages children to play an | spy
game. Adult says, “I spy something that starts with the
/t/ sound.” The children then guess what it is as they move
together to the gym.

Evidence:

During one of the small
group, T2 used letter
cards to have each child
spell and sound out their
name.

T2- the A says /al. nice
work.

T2- 1 am so happy you
found all of your letters.
T2- what comes next?
What letter is that? /b/ -
T2 uses gesture with
sound.

Row 4

During read-alouds, in
which adults are
intentionally building
children’scomprehension
skills, adults engage
children in discussions
about the text before,
during, and/or after the
read-aloud.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:
If no read-aloud occurs during the observation, then score a 1.

To score a 4, there must be specific evidence that the read-aloud was
intentionally planned such as:
o Theread-aloud is evidenced in the lesson plans.
o The book was selected and readily available.
o The adult/child discussions are related to the text.
o The adult/child discussions allowed children to respond in
their own way.

T1 read Spoon and made
comparisons between utensils
throughout different parts of the
day. T1 asked the class- what
do you think this book will be
about? Some children
responding food, eating,
spoon- as ideas

During the text questions were
asked about why spoon is sad
or what can spoon do to feel
better. After the read aloud, T1
asked what utensils is your
favorite and why.

Spoon with intentional
questions were written in
lesson plan that was printed for
all to see and Teachers
referred to it multiple times.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Adults support and intentionally
scaffold children’s development of
vocabulary throughout the day as
they discuss or explain new or
unknown words that come up in
books, songs, activities, and
conversations.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

T1- you can pretend to do the flute or the
drums

c- N- said | was silly
T1- what do you think? Are you silly?

Feelings check in question at start of the
day for students to put their name and how
they feel.

Evidence:

Teachers ask how questions is gain more understanding of a ramp
versus bridge in play.

T1- how did you make a ramp? It was a bridge before and now it is a
ramp.

T1- what is special about a ramp and a bridge?

C- you need a sppon!

T1-why can’ t!luse afork?

T1-don’ tcry. Itis justa problem. We can be a problem solver. What
do knives do?

C- knives can cut!

During Connect time in large group students understand the differences
between a fork, spoon, knife, and chopsticks and when to use them
when eating cereal.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Level 1

Adults rarely or
never support
children’s
development
in writing.

Level 2

Adults support
and
intentionally
scaffold
children’s
development in
writing by
engaging in at
least one of the
approaches
listed in

level 4.

Level 3

Adults support and
intentionally
scaffold children’s
developmentin

writing by engaging

in at least two of
the approaches
listed in level 4.

Level 4

Adults support and
intentionally scaffold
children’s development
in writing by engaging in
all three of the following
approaches during child-
and adult-initiated
activities:

e Modeling how to
write letters and
words

e Providing
opportunities for
children and adults
to share in the
writing process

e Using writing for a
purpose or to
express meaning

Examples for writing
approaches:

Modeling: Dictating
what children say,
interactive writing,
morning message

Providing
opportunities: Word
boxes, name charts,
letter charts/strips,
labeled areas or
objects

Writing for a purpose
or meaning: Writing a
menu, making a sign,
writing plans, writing
a personal story,
writing an information
book

Evidence:

Writing happens daily after outside time. All students get a white
board and marker. Teacher guides the classroom altoghether
simliar to a large group lesson. T1 starts as a game thinking of a
student in the classroom and they all have to guess who it could
be. Students guessed Grace. . Teacher hold up her whiteboard
and models writing each letter. After the child writes the name they
are free to draw a photo of the peer.

T1- hold up your board and show me it is clean. Show me your
marker. | am going to give you clues. Markers up. Caps off. Grace
is the person today.

T2 sits with ¢ to do hand over hand writing with a student who has
been gone for two weeks

T1- we are writing the letters first. Can you do this? Give me your
quiet signal.

T1- I notice E- has his eyes on me and he is following along.

T1 writes each letter slowly for all to follow along on their
whiteboard. T1- we have lots of letters that start with the letter C.
you can keep trying. What do you do next? We are going to draw
our friend Grace.

T1- | like the c that you made!

T1- | can't wait to see what you do! Each student writes at their
own pace. Teachers comment on their efforts.

T1- we are going to finish up our drawings and then we are going
to stand up

Child and teacher write a letter in the writing center during learning
center time.

All materails are labeled in the classroom and center signs are
posted.

During Planning time, there is a visual on the whiteboard that
says, "l want to play _" with dots below. Each child points to the
dot to guide their pointed writing for reading the board.

Students use their journals during small group time to write their
names and about their bridge they build last week. Teacher
scaffolds certain words for them to write on their journals such as
bridge or troll.
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	EvidenceExamples of supporting childrens understanding of the sequence of events o Adults post the daily routine at child level in a format that is easy for all children to understand such as text along with pictures or symbols o Adults review the daily routine throughout the day o Adults let children know about changes in the routine ahead of time: Adults post a child daily routine at the large group area for all parts of the day. Child flips over a part of the day. Child daily schedule includes words and photos. Adults review daily routine before and after large groups. Teacher reminds child when it is their time to flip over a part of the day or when they finish an activity to move to the next part. C comes up to me. C1- are you going to stay until music and movement? that is before lunch time! 
	EvidenceExamples that are thoughtful o Announcing that snack will come after largegroup time before smallgroup time begins o Quietly telling children who have a lot to put away that play time is ending soon Examples that are not thoughtful o Loudly announcing to everyone Five more minutes until cleanup time o Saying One two three eyes on me and making children stop playing or interrupting children as they eat and converse: T puts on 5 minute timer on the board when children are in learning center time. When the timer beeps. T switches to a soft song with no words and children go right into cleaning up the classroom. T makes an announcement, I am going to to take the first 7 children who are ready for outside first so if you are ready make your way to the door. T sings Come on everybody wont you meet me on the rug before I count to 10 (singing). All student followed and some sang with her. 

Transition- Teacher intentionally looks up letters to practice for ea. Student. Teacher writes it on the board for a child and the child tells T1, then they go get their coats on to get ready of outside. 

Teacher sings ants go marching through the hallway into the classroom
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Research supports that childinitiated activities should be for at least 30 minutes however longer periods of time may be beneficial as evidenced in the best practices of many high quality programs that allow 60 minutes for child initiated workplay time Examples of adults allowing children to carry out their intentions o Children are free to choose areas people and materials o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the area o Children are free to use materials creatively o Children are free to change activities: Children were observed during learning center time from 9:30AM until 10:05AM. 

9 in construction zone building different bridges

1 in playdoh

1 with chopstick challenge



Teacher is guiding or giving play ideas of where to build the bridges; T2- we can go this way into the construction area, we can go around the whole line of the carpet. 



C- we made a ramp! 

T1- how did you make a ramp? It was a bridge before and now it is a ramp. 



T2- do you want to go play in the sand with me? Or draw a picture? 

T2 helps engage a student into playing with buttons manipulatives 



C puts back playdoh from the table he is working on and then moves to another bin of manipulatives from the Games and Puzzles center. It is observed that children can move from center to center and there is no requirement on people in a center. Materials are moved or brought to a table instead of the floor to write on. 
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Score even if children do not go outside during the scheduled time based on ability of children to carry out their intentions eg if adults read aloud during this time then assign a score of 1 The recommended amount of time for outdoor play is at least 30 minutes however research supports up to 60 minutes Examples of adults allowing children to carry out their intentions o Children are free to choose people equipmentandmaterials to play with o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the outdoor area o Children are free to use materials creatively o Children are free to change activities: Outdoor time was observed from 10:58am- 11:22am. Teacher guided a dance game during outdoor play, some children danced with the teacher while others played with snow or used the play structure. All children choose who to play with and what to play with while outside. A group of children created a game out of the snow together without prompting or teacher's support. 
	EvidenceScoring note To score a 4 there must be specific evidence that teachers are intentional as described in the examples below Examples of ways to intentionally enter childrens workchoicesplay o Observing and listening before and after entering childrens workchoicesplay o Imitating how a child is using materials o Not interrupting childrens concentration o Assuming roles within play context as suggested by children or adult: Noticed T2 organizing locker cubbies during play time but always noticing with her eyes what students were doing and how they were playing. A few times she would walk over to step in or start to enter and then know students were solving the problem independependently so she would stop and wait but still observe. T1 would be asking questions, helping with friendship problems or offering play ideas to build higher order skill. 



Examples of this during observation include:

C- teacher come look! 

T2- I am coming. Hold on! It's (peer)! T2 takes photo of creation. 

T1- I could tell right away! It looks just like him! 
	EvidenceExamples of ways to extend and add complexity to work or play o Following childrens cues about the content and direction as workplay develops o Offering suggestions for extending workplay o Suggesting additional materials o Helping children think through a sequence of steps o Helping children connect to their realworld experiences o Encouraging children to take the lead in ongoing projects and investigations o Modeling new ways of playing o Asking children how else they can play or use the toolsmaterials: Examples of this during observation include: 

T1- where is that going to go?

C- to the moon! 



T1- way to go! How did you make that?



T1- did you hear I-wants to play with you. Are you curious about these bridges? 



T1- what is special about a ramp and a bridge? 



T1- are you willing to try? 



T1- what letter is that? 

C- I

T1 uses letter sound gesture when talking to child trying to write a letter. They work on writing a letter together based on what the child wants to write. They do inventive spelling. 


	EvidenceScoring note To score a 4 all adults must participate and there must be specific evidence that adults intentionally scaffold learning such as o Adults assisting children who are having difficulty with a task o Adults asking questions that extend a childs thinking o Adults moving closer to children to assist in selfregulation behaviors: Observed Connect large group and music and movement large group- T2 sat down with child during connect time; T2 was getting lunch ready during music and movement large group ran by T1 only. When children started to sit at rug there were options posted on the whiteboard (mermaid, pirate, swan, etc). T2 moves closer to child to massage her back and assist with regulating her during connect time. T1 asked questions to prompt what their puppet needed to eat and how to eat and came up with ideas as a class. Teacher chose all three songs for music. 
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels such as the examples listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas for singing and moving o Children are free to take turns leading others: Most children participated during with rhythm sticks but many got more disengaged with another rhythm stick song. All children were engaged with puppet and wanted more puppet time after connect time was finished. Child led large group by flipping over the part of the day and updated the child schedule for all to see. 
	1Rarely or never 2Sometimes 3Usually 4lways_8: 10:09AM- LG Connect 

Come on everybody wont you meet me on the rug (singing)

Ways to sit (visual) on the board

T2 joins the LG to sit on the rug

T1- I have a new friend to introduce you to. He is 2 years old. He might make some mistakes. His name is Kasey the chameleon; lets all say hi to Kasey. 

All- hi Kasey! 

T1 smiles

T2- we use our hands okay. 

T1- we still use our rug rules; is that okay 

T2 gives massages to c during LG

C- you need a sppon! 

T1- why can’t I use a fork?

T1- don’t cry. It is just a problem. We can be a problem solver. What do knives do?

C- knives can cut! 

T1- what is our rules about eating? Our rule is that we eat at the table. Can we say see you later Kasey.

And we are going to listen to N_ because he is the schedule helper

T1- what is it time for?

C- small group! 

LG ends at 10:16am 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways: Student Leaders:

- two children helped T1 when prompted to help teacher with cereal and milk prompt

- one child flipped over child daily schedule when prompted by the teacher; child asked, did we do _?



T1 prompted assistance for what utensil should be used with milk and cereal for Kasey (puppet). 



T1 had each student use rhythm sticks; there was two songs- one song guided how to use the rhythm sticks and other song could freely use rhythm sticks how they wanted. During this time, T1 was using the rhythm sticks to model too. 



During LG, both teachers are either on the floor with students or standing when the studenting are standing up in movement. 
	EvidenceScoring note To score a 4 there must be specific evidence that the opportunities are intentionally planned such as o The materials are readily available o The concept or skill is age appropriate and is introduced in a way that stimulates child interest o Adults intentionally scaffold learning for each child by  Moving from child to child making the tasks easier or harder depending on the childs level of development  Asking openended questions based on the childs level of development: SG was observed from 10:17AM until 10:45AM. 

T1 asked c at her table to grab their name cards. C walked across the room to the name tags. T1 came up to her and said I should have been more specifc. I meant these name cards over here, then they walk over to writing center. T1 grabs journals for her small group from the bin labeled Monday. T2 grabs her SG materials with ease and come to sit down with students right away. 
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels as listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas o Children are free to take turns leading others: T1 leads a group of 3 children. T2 leads a group of 3 children. Then after time they switch with the independent group closest to their small group table. 
	Row 3_3: Both teacher sit at table with children. Small group was observed from 10:17am- 10:45am. There were two teacher led groups and two independent groups. The independent groups were given chain links for one group and playdoh for another group. T2 group explored letter sounds within their name and peer names. There was back-and- forth exchanges frequently and all were engaged in task. T1 group were given the topic to write about but up to the child what to do. This gave more freedom to the creation within their journal. Children copied letters while T1 wrote one letter at a time to spell bridge and troll. 
	1Rarely or never 2Sometimes 3Usually 4lways_11: - chain links and playdoh were provided for children during small group independent group to work together 

T1- what is it time for?

C- small group! 

T1- I hear a lot of yelling. Attention getter. Eyes on your teacher. 

10:17AM- visual of photos for small group

T1- on the rug is _. Go to the table. 

T1- today we are going to write our name. it bugs me when you are banging the table. 

T1- we are going to draw a picture of our bridge that we made last week 

T1- can you grab our name tags please? 

T1- I know you can write your name by yourself. 

T1- I noticed you waited patiently for you turn and then you got a turn. 

T1- what did you have across the top? Do you remember?

T1- I noticed K- is using an arch. 

T2- can M- borrow an E? 

T2- I am so happy you found all of your letters. 

T1- tell me about this one right here. C- this is a square. T1- what does it represent? What is under your bridge? Are you going to add a troll like in the story? 

T1- I am going to give you one more minute and then we will do _. 

T1- please be careful. I am worried someone will get hurt. Be safe. 

T2- thank you for covering your mouth. 

T1- how do you write a B. do you remember? Straight line down and two bumps. 

T1- please be on the rug. Thank you. 

T1- watch Ms. Sarah do a little i. 

T2- the A says /a/. nice work. 

10:30AM Switch

T2- hands up. Put your faces down. Do you see your letters. Can we find our letters. We will start with the first one. What is that one?

T1- your name is long! You better get to work! (smiling)

C- what the! 

T1- the rug center is open. The babies are closed. 

C- I don’t want that toys. 

T2- what comes next? What letter is that? 

T2- nice job! G- can you find Mason’s name? 

T1- you are being good learners. And then I will help her when she is ready. 

T1- what is going to be under the bridge? Grass? A troll?

T2- I need you to lower your volume babe. You are right next to me. 

T1- how did you know to write an I? 

C- Ms. Sarah! He took it! 

T1- what could you do? 

T1- I noticed we got a lot of toys out. It is almost ready for outside time. 

T2- there is some playdoh on the floor. 

10:45AM- come on everybody wont you meet me on the rug. 

T1- N- what is it time for? N flips over small group. It is time of outside. 
	Scoring note If all children are doing the same concept or skill at the same level and with the same support then score a level 1: T1 led her group in journal prompting about making bridges. A child wanted to continue his journal after switching to the teacher guided him to another table to finish his journal when ready. 

T1- tell me about this one right here. C- this is a square. T1- what does it represent? What is under your bridge? Are you going to add a troll like in the story? 



T2 led her group with letter in the child's name. After a child mastered this then they went on to a peer name to manipulate. 

T2- can M- borrow an E? 

T2- I am so happy you found all of your letters. 



The independent two groups were doing playdoh or large group manipulatives. The group with the large group manipulatives were having difficulty staying engaged with only chain links. 
	EvidenceScoring notes If adults are interrupting children during conversations or while engaged in play except in the case of a safety concern then assign a score of 1 To score a 4 the conversations between adultschildren must be give and take conversations between adultschildren need to take place during mealand snack times if there are mealsnacks and adults should not be asking a series of questions about what a child or group of children are talking about: There was no evidence of interrupting children. When a question was asked during LG, SG, or play time there was wait time for conversation with intentional eye contact to child. 
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Example in the context of childinitiated activity Child says to adult I want to write a letter to my mom How do you spell mom Adult says Mom starts with m What letter makes the m sound Child says M  thats the letter at the beginning of Marys name The child writes the letter by looking at the first letter of Marys name on the name chart: Transition- Teacher intentionally looks up letters to practice for ea. student. Teacher writes it on the board for a child and the child tells T1, then they go get their coats on to get ready of outside. 



See LG and SG notes too. 
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Examples in the context of conversation o Adult says Ray do you want to play Ray says Play and Ray rhyme Adult says Yes and so do say may and day Ray says nd hay Ray runs off to play o Child says I see Sue Adult says See and Sue sound the same at the beginning Child says See Sue o During a transition the adult encourages children to play an I spy game Adult says I spy something that starts with the t sound The children then guess what it is as they move together to the gym: During one of the small group, T2 used letter cards to have each child spell and sound out their name. 



T2- the A says /a/. nice work. 

T2- I am so happy you found all of your letters. 

T2- what comes next? What letter is that? /b/ - T2 uses gesture with sound. 
	EvidenceScoring notes If no readaloud occurs during the observation then score a 1 To score a 4 there must be specific evidence that the readaloud was intentionally planned such as o The readaloud is evidenced in the lesson plans o The book was selected and readily available o The adultchild discussions are related to the text o The adultchild discussions allowed children to respond in their own way: T1 read Spoon and made comparisons between utensils throughout different parts of the day. T1 asked the class- what do you think this book will be about? Some children responding food, eating, spoon- as ideas

During the text questions were asked about why spoon is sad or what can spoon do to feel better. After the read aloud, T1 asked what utensils is your favorite and why. 



Spoon with intentional questions were written in lesson plan that was printed for all to see and Teachers referred to it multiple times. 
	1Rarely or never 2Sometimes 3Usually 4lways_17: T1- you can pretend to do the flute or the drums



c- N- said I was silly

T1- what do you think? Are you silly?



Feelings check in question at start of the day for students to put their name and how they feel. 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways_2: Teachers ask how questions is gain more understanding of a ramp versus bridge in play. 



T1- how did you make a ramp? It was a bridge before and now it is a ramp.  



T1- what is special about a ramp and a bridge? 



C- you need a sppon! 

T1- why can’t I use a fork?

T1- don’t cry. It is just a problem. We can be a problem solver. What do knives do?

C- knives can cut! 



During Connect time in large group students understand the differences between a fork, spoon, knife, and chopsticks and when to use them when eating cereal.  
	EvidenceExamples for writing approaches Modeling Dictating what children say interactive writing morning message Providing opportunities Word boxes name charts letter chartsstrips labeled areas or objects Writing for a purpose or meaning Writing a menu making a sign writing plans writing a personal story writing an information book:  Writing happens daily after outside time. All students get a white board and marker. Teacher guides the classroom altoghether simliar to a large group lesson. T1 starts as a game thinking of a student in the classroom and they all have to guess who it could be. Students guessed Grace. . Teacher hold up her whiteboard and models writing each letter. After the child writes the name they are free to draw a photo of the peer. 



T1- hold up your board and show me it is clean. Show me your marker. I am going to give you clues. Markers up. Caps off. Grace is the person today. 

T2 sits with c to do hand over hand writing with a student who has been gone for two weeks

T1- we are writing the letters first. Can you do this? Give me your quiet signal. 

T1- I notice E- has his eyes on me and he is following along. 

T1 writes each letter slowly for all to follow along on their whiteboard. T1- we have lots of letters that start with the letter C. you can keep trying. What do you do next? We are going to draw our friend Grace. 

T1- I like the c that you made! 

T1- I can't wait to see what you do! Each student writes at their own pace. Teachers comment on their efforts. 

T1- we are going to finish up our drawings and then we are going to stand up



Child and teacher write a letter in the writing center during learning center time. 



All materails are labeled in the classroom and center signs are posted. 



During Planning time, there is a visual on the whiteboard that says, "I want to play _" with dots below. Each child points to the dot to guide their pointed writing for reading the board. 



Students use their journals during small group time to write their names and about their bridge they build last week. Teacher scaffolds certain words for them to write on their journals such as bridge or troll. 
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