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Try It Out: Assignment Instructions

Please follow these directions to begin Next, follow these directions to complete
the assignment: the assignment:
First, save this file to your computer. 1. Type your name in the box in the lower-left

corner of the next page.
To save your work, click on “File” and then select , , ,
) 2. Fill out the assigned items:

“Save As.” Use the week number and your name
as the file name (e.g., “Wk2JaneDoe.pdf”). Save the e Type your evidence in the space indicated.

fil PDF.
casd e Select the row scores by clicking in the

appropriate box for each row.
You must save your file as a PDF or it will not PPTop * W

be accepted. 3. Then, save the file again so that you do not
lose your work.

4. To upload your finished assignment, click on
the Dropbox tab; then click the text that says,
“Upload File.” Click “Browse” to select the file
from your computer, then click “Submit.”
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Il. TEACHING AND LEARNING ROUTINES and ADULT-CHILD INTERACTIONS
Item lI-A The classroom follows a consistent sequence of events during the school day.

Adults support children’s understanding
of the consistent routine and sequence
of events during the school day.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Examples of supporting children’s
understanding of the sequence of events:

e}

Adults post the daily routine at child
level in a format that is easy for all
children to understand, such as text
along with pictures or symbols.
Adults review the daily routine
throughout the day.

Adults let children know about
changes in the routine ahead of time.

Evidence:

-Highscope daily routine schedule
cards are posted in the classroom in
the front so all students can see with a
marker to show where they are in the
day.

-During the morning message, teacher
said a change in the schedule.

-5 min warning to students about how
the schedule changed and the new
activity they were about to do

-First we are cleaning up, then we our
STEAM teacher is coming in.
-Teacher answered a question "When
are we going home?" Teacher pointed
to the daily schedule and said "we have
3 more things to before we go home"

Row 2

Adults are thoughtful about letting
children know when transitions to a
different area (within and outside of the
classroom), group, or activity will occur.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Examples that are thoughtful:

O

Announcing that snack will come after
large-group time, before small-group
time begins.

Quietly telling children who have alot to
put away that play time is ending soon.

Examples that are not thoughtful:

O

Loudly announcing to everyone, "Five
more minutes until cleanup time.”
Saying “One, two, three eyes on me,”
and making children stop playing or
interrupting children as they eat and
converse.

-Teacher put on "Under the
sea" song and the students
knew to clean up without a
teacher saying it

-Teacher yelled "5 min" and
"3 min" across the
classroom before work time
was done.

-Teacher looked at para,
gave a thumbs up, then
both small groups were
directed to clean up with a
"calm body." Both teachers
used the same language
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Item II-B There is time each day for child-initiated activities in the classroom and during outdoor time.

SCORE
Row 1

Adults allow
children to carry
out their
intentions using
all accessible
materials during
classroom child-
initiated activity
for an extended
period of time.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Notes:

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Research supports that child-initiated activities
should be for at least 30 minutes; however,
longer periods of time may be beneficial as
evidenced in the best practices of many high-
guality programs that allow 60 minutes for child-
initiated work/play time.

Examples of adults allowing children to carry out

their intentions:

o Children are free to choose areas, people,
and materials.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the classroom.

o Children are free to use materials creatively.

o Children are free to change activities.

Evidence:

There is a Work Time for 45 minutes where
students are able to carry out their intentions
from planning time. Every child has a planning
name tag and chose what center to play on the
planning board.

-A child was working alone in Art for 8 minutes
and painted a picture

-4 students were in blocks center because they
had a plan to "build something for sonic to go
really fast"

-Library books were moved to the rug by the
students to spread out and relax.

-A student went from Home, to science, then
cleaned up and went to blocks.
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Item II-B (Continued) There is time each day for child-initiated activities in the classroom and during outdoor time.

Adults allow
children to carry
out their
intentions using
all accessible
equipment and
materials during
the outdoor
child-initiated
activity for an
extended
period of time.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Score, even if children do not go outside during
the scheduled time, based on ability of children
to carry out their intentions (e.g., if adults read
aloud during this time, then assign a score of 1).

The recommended amount of time for outdoor
play is at least 30 minutes; however, research
supports up to 60 minutes.

Examples of adults allowing children to carry out

theirintentions:

o Children are free to choose people,
equipment, and materials to play with.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the outdoor area.

o Children are free to use materials creatively.

o Children are free to change activities.
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1I-C Adults support children’s ideas, actions, and developmental levels during child-initiated activities.

SCORE

Levels

Notes:

Evidence:

Row 1 |Adultsare ir?tentional 1-Rare|y‘or never Scoring note: - During work time, the teacher was
about entering 2-Sometimes To score a 4, there must be specific evidence that cutting in art. A student asked the
1 children's 3-Usually teachers are intentional as described in the examples her "d ’ lik inting?" th
work/choices/play. 4-Always below. teacher O you like my painting” the
teacher said yes. The teacher was
Examples of ways to intentionally enter children’s talking to para about small group for the
work/choices/play: afternoon .
o Observing and listening before and after A student |n.terrupted the para and_
entering children's work/choices/play teacher talking and the teacher said "
o Imitating how a child is using materials you need to say excuse me" the
o Not interrupting children’s concentration student did and the teacher answered
o Assuming roles within play context as suggested the question about where the blue paint
by children or adult was.
Row 2 Adults.support and 1-Rare|y‘or never Examples of ways to extend and add complexity to _During Work Time, a student asked teacher
intentionally scaffold | 2-Sometimes work or play: "are the stamper working?" the teacher
> children at their 3-Usually o Following children’s cues about the content and responded "yes, and | added three more!
developmentallevel | 4-Always direction as work/play develops Maybe you can add 3 flower stampers to your

by helping them
extend and add
complexity to their
work/play.

o O O O

Offering suggestions for extending work/play
Suggesting additional materials

Helping children think through a sequence of steps
Helping children connect to their real-world
experiences

Encouraging children to take the lead in ongoing
projects and investigations

Modeling new ways of playing

Asking children how else they can play or use the
tools/materials

drawing."

-Student brought the handmade Field Trip
Book to the teacher and the teacher said, do
you want to read that with me? The student
said yes to where they looked through the
pages and talked about the pumpkins, the
sizes of the them, and how many students
were there. The teacher was driving the
conversation. Student was sitting on the
couch with the teacher for 7 min,
uninterrupted until the book was over. The
child left to go to another center.
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Item 1I-D There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Levels g Evidence:

Row 1 | Adults provide large-group | 1-Rarely or never Scoring note: -During large group: teacher pointed to the

activities daiIY o.Iuring.which 2-Sometimes Toscore a4, all adu.It.s mgst participate and word during the scavenger hunt so the student
4 all adults participate inthe | 3-Usually there must be specific evidence that adults could write the letters on the clipboard. The
activities and intentionally | 4-Always intentionally scaffold learning such as: teacher asked, which letter did you write, the
scaffold learning for each o Adults assisting children who are having student said "B."
child, as needed. difficulty with a task. -Teacher told the para to go closer to a student
o Adults asking questions that extend a to help the child get his body in control.
child’s thinking. -Teacher asked student, how do you know
o Adults moving closer to children to assistin | thats a C, and then the child said "because its
self-regulation behaviors. in my name and my nameisC___ "
Adults lead | - 1-Rarel i : : :
Row 2 | Adults lead large-group arely ornever | Scoring note e -Students all had pencils, paper, and clip
activities so that children 2-Sometimes To score a 4, there must be specific evidence ) . .
. : : : . board and the directions were to write the
1 can contribute their own 3-Usually that children are able to contribute their own
. . . - : color word they see on the paper.
ideas and participate at 4-Always ideas and participate at their own Student Iked all dth t
their own developmental developmental levels such as the examples u_ en_ S walke _a arou,n € room a
levels. listed below. their leisure looking for pictures and color

words. Students were not free to explore.

Examples of adults allowing children to

participate at their own developmental levels:

o Children are free to explore and use the
same set of materials in their own ways.

o Children are free to move in their own
ways.

o Children are free to try out one another’s
ideas for singing and moving.

o Children are free to take turns leading
others.
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Item II-D (Continued) There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Evidence:
Adults support and use 1-Rarely or never . ..
Row 3 many strategies to extend 2-Sometimes During a transition, the teacher held up 3
children's ideas and actions 3-Usually dots and the. number three a.nd told the
3 during adult- initiated large- | 4-Always students to jump that many time. Stuqlents
then were able to have a chance to pick a

group learning
opportunities by:
o Assuming children's

number to show the class then choose the
gross motor motion. Teacher modeled out

physical level. do jump.

o Letting children be During large group the teacher squatted
leaders. down and talked to the student at eye

o Following up on level
children's suggestions During a dance break the teacher danced
and modifications. with the students. She paused it and

o Modeling new ways of asked what comes next in the dance
using words, pattern.
movements, or
materials.

o Prompting children for
their ideas about using
words, movements, or
materials.
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Item II-E There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

SCORE

Levels

Notes:

‘ Evidence:

Adults provide small-group | 1-Rarely or never Scoring note: . "
Row1 learning opportunities daily | 2-Sometimes To score a 4, there must be specific evidence ;:rgr?(\:l\r/]eereitsekr?dd tﬂ;?g%égg!,%ﬁgﬁatgﬁgs
4 during which children are 3-Usually that the opportunities are intentionally planned .
allowed to explore and 4-Always such as: were Or.] the tabl.e ready prior to small
learn age-appropriate o The materials are readily available. group time starting. Students were .
concepts and skills, and o The concept or skill is age appropriate and vv_orkmg on p_atter_ns. StUdentS were using
adults intentionally scaffold is introduced in a way that stimulates child different arctic animals W_h'Ch the
learning for each child, as interest. classroom has been talking about
needed. o Adults intentionally scaffold learning for because of the recent snow storms.
each child by Teacher moved from student to student
- Moving from child to child making | during small group to see how they were
the tasks easier or harder doing on the activity and asked different
depending on the child’s level of guiding questions to different levels.
development.
- Asking open-ended questions
based on the child’s level of
development.
Adults lead small-group 1-Rarely or never Scoring note: : .
Row 2 activities so that children 2-Sometimes To scofe a 4, there must be specific evidence D”'.“r.‘g small group, dOIr,],g a patte.m .
1 can contribute their own 3-Usually that children are able to contribute their own activity the teaChe"r ask "What animal V\."”
. . . . . you choose next?" Students had a choice
ideas and participate at 4-Always ideas and participate at their own

their own developmental
levels.

developmental levels as listed below.

Examples of adults allowing children to
participate at their own developmental levels:

o}

Children are free to explore and use the
same set of materials in their own ways.
Children are free to move in their own
ways.

Children are free to try out one another's
ideas.

Children are free to take turns leading
others.

of many different animals.
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Levels : ‘ Evidence:
Adults support and 1-Rarely or never
Row 3 use manypstrategies to Z_Som;imes During small group, the teac_her walks
extend children's 3-Usually around and gets on each child's level at
4 ideas and actions 4-Always the table while exploring patterns. A
during adult-initiated student showed his friends how to make a
small-group learning “tricky" pattern. Teacher modeled how to
opportunities by: make three different types of patterns with
o Assuming children's the animals. Students started to act like
physical level. the animal and the teacher turned it into a
o Letting children be sound pattern activity.
leaders.
o Followingupon
children's

suggestions and
modifications.

o Modeling new ways
of using words,
movements, or
materials.

o Prompting children
for their ideas about
using words,
movements, or
materials.
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Levels

Adults intentionally
introduce concepts or skills
that are moderately
challenging® in small-
group settings.

*Moderately challenging
concepts or skills are those
beyond what children
already know or can do
but not so difficult that
children become
frustrated or disengaged. If
the concept or skill is
moderately challenging,
the adult can adjust the
complexity for an
individual child by adding
more or less support. The
level of support is often
determined by the level of
child engagement and/or
success. The goal is to
have the child successfully
engaged.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

If all children are doing the same concept or
skill, at the same level, and with the same
support, then score a level 1.

‘ Evidence:

During small group, one group was
identifying the animals and doing simple
patterns. Another small group they were
making AAB patterns, and the last group
was making ABC patterns. All students
were smiling acting to be working with
animals and there was 100% engagement.
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Item II-H Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

Row 1 Adults.support and 1-Rare|y.or never | Scoring notgs: . . . _ . During snack time, the
intentionally scaffold 2-Sometimes If adults are interrupting children during conversations or while i .

2 children’s development of | 3-Usuall engaged in play, except in the case of a safety concern, then assign teacher WaS_Slttlng with

p y gag play, p y , g

language by attending to 4-Always ascore of 1. StUdGﬂtS eating her snack
children who are speaking asking abo_Ut the four
to them, listening and To score a 4, the conversations between adults/children must be students winter break.
talking to children during give and take, conversations between adults/children need to take She then asked follow up
mealtimes, conversing with place during meal- and snack times (if there are meal/snacks), and questions from the family
children in a give-and-take adults should not be asking a series of questions about what a child | ProJect they cqmpleted.
manner, asking questions or group of children are talking about. During lunch time, teacher
and responding to walked around the room
children’s questions, and monitoring the students,
rarely interrupting children making sure they were
when they are conversing eating and didn't need
with others or are engaged help opening anything. No
in play. give and take questioning.

Row 2 | Adults supportand 1-Rarely or never | Scoring note: During Moming message, a
intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support and| student pointed out that there

4 children’s development of 3-Usually intentional scaffolding provided during child-initiated activities, was a letter T just like a student
letter knowledge and letter | 4-Always conversations, and other teachable moments during the day. name in the class.

sounds during child-
initiated activities and
conversationsand/or
adult-initiated activities
(large group, small group,
and transitional activities).

Example in the context of child-initiated activity:

Child says to adult, “l want to write a letter to my mom. How do you
spell mom?” Adult says, “Mom starts with /m/. What letter makes
the /m/ sound?” Child says, “/M/ — that’s the letter at the beginning
of Mary’s name.” The child writes the letter by looking at the first
letter of Mary’s name on the name chart.

During work time, a child picked
up letter puzzles and teacher
played with him having him find
matching letters and asking him
what letters he was picking up.
During work time, students
were at the writing desk
practicing their name with
smelly markers.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

Row 3 | Adults support and 1-Rarely or never | Scoring note: : .
intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support ;Elegc}i’]?r?cg;?v?r:gt:j?:e“crlt)snzre
children’s development of | 3-Usually and intentional scaffolding provided during child-initiated activities,
phonological awareness 4-Always conversations, and other teachable moments during the day. to students thrO.UQhOUt the
during child-initiated Wh.0|? Observatlon' A child
activities and conversations Examples in the context of conversation: said "B Ilkg Blues name_’
and/or adult-initiated o Adult says, “Ray, do you want to play?” Ray says, “Play and Ray Whe_n read'_ng a book with
activities (large group, rhyme.” Adult says, “Yes, and so do say, may, and day.” Ray aB ”_1 the title. When
small group, and says, “And hay.” Ray runs off to play. tran5|t|0n|n_g students, the
transitional activities). o Child says, “I see Sue.” Adult says, “See and Sue sound the teacher said "whoever's

same at the beginning.” Child says, “See, Sue.” name starts with a T, can
o During a transition, the adult encourages children to play an | spy |90 to the rug"
game. Adult says, “I spy something that starts with the
/t/ sound.” The children then guess what it is as they move
together to the gym.
During read-alouds, in 1-Rarely or never | Scoring notes: .

Row 4 which adults are 2-Sometimes If no regad—aloud occurs during the observation, then score a 1. -During the read aloud,

3 intentionally building 3-Usually :Ee bﬁoll; was tlake'f‘ from
children’scomprehension | 4-Always To score a 4, there must be specific evidence that the read-aloud was e SHel o pannng

skills, adults engage
children in discussions
about the text before,
during, and/or after the
read-aloud.

intentionally planned such as:

o Theread-aloud is evidenced in the lesson plans.

o The book was selected and readily available.

o The adult/child discussions are related to the text.

o The adult/child discussions allowed children to respond in
their own way.

noted. Teacher asked a
guestion before the book,
about their prior
knowledge of trains. The
teacher asked guided
guestions and then
comprehensions at the
end as a way to dismiss
them to wash their hands
for lunch.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Levels

Evidence:

Adults support and intentionally
scaffold children’s development of
vocabulary throughout the day as
they discuss or explain new or
unknown words that come up in
books, songs, activities, and
conversations.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

none observed

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Level 1

Adults rarely or
never support
children’s
development
in writing.

Level 2

Adults support
and
intentionally
scaffold
children’s
development in
writing by
engaging in at
least one of the
approaches
listed in

level 4.

Level 3

Adults support and
intentionally
scaffold children’s
developmentin

writing by engaging

in at least two of
the approaches
listed in level 4.

Level 4

Adults support and
intentionally scaffold
children’s development
in writing by engaging in
all three of the following
approaches during child-
and adult-initiated
activities:

e Modeling how to
write letters and
words

e Providing
opportunities for
children and adults
to share in the
writing process

e Using writing for a
purpose or to
express meaning

Examples for writing
approaches:

Modeling: Dictating
what children say,
interactive writing,
morning message

Providing
opportunities: Word
boxes, name charts,
letter charts/strips,
labeled areas or
objects

Writing for a purpose
or meaning: Writing a
menu, making a sign,
writing plans, writing
a personal story,
writing an information
book

-During Morning Meeting teacher
models how to write morning
message. During work time,
students have a writing center
with fine motor writing materials
like hole punchers, stickers,
markers, crayons and students
names with their letter link as a
reference if they want to write a
friends name. During recall,
teacher wrote out what each
child did on the board.

Evidence:

©2019 HighScope Educational Research Foundation
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	EvidenceExamples of supporting childrens understanding of the sequence of events o Adults post the daily routine at child level in a format that is easy for all children to understand such as text along with pictures or symbols o Adults review the daily routine throughout the day o Adults let children know about changes in the routine ahead of time: -Highscope daily routine schedule cards are posted in the classroom in the front so all students can see with a marker to show where they are in the day.
-During the morning message, teacher said a change in the schedule.
-5 min warning to students about how the schedule changed and the new activity they were about to do 
-First we are cleaning up, then we our STEAM teacher is coming in.
-Teacher answered a question "When are we going home?" Teacher pointed to the daily schedule and said "we have 3 more things to before we go home"
	EvidenceExamples that are thoughtful o Announcing that snack will come after largegroup time before smallgroup time begins o Quietly telling children who have a lot to put away that play time is ending soon Examples that are not thoughtful o Loudly announcing to everyone Five more minutes until cleanup time o Saying One two three eyes on me and making children stop playing or interrupting children as they eat and converse: -Teacher put on "Under the sea" song and the students knew to clean up without a teacher saying it
-Teacher yelled "5 min" and "3 min" across the classroom before work time was done.
-Teacher looked at para, gave a thumbs up, then both small groups were directed to clean up with a "calm body." Both teachers used the same language
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Research supports that childinitiated activities should be for at least 30 minutes however longer periods of time may be beneficial as evidenced in the best practices of many high quality programs that allow 60 minutes for child initiated workplay time Examples of adults allowing children to carry out their intentions o Children are free to choose areas people and materials o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the area o Children are free to use materials creatively o Children are free to change activities: There is a Work Time for 45 minutes where students are able to carry out their intentions from planning time. Every child has a planning name tag and chose what center to play on the planning board.
-A child was working alone in Art for 8 minutes and painted a picture
-4 students were in blocks center because they had a plan to "build something for sonic to go really fast"
-Library books were moved to the rug by the students to spread out and relax.
-A student went from Home, to science, then cleaned up and went to blocks. 
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Score even if children do not go outside during the scheduled time based on ability of children to carry out their intentions eg if adults read aloud during this time then assign a score of 1 The recommended amount of time for outdoor play is at least 30 minutes however research supports up to 60 minutes Examples of adults allowing children to carry out their intentions o Children are free to choose people equipmentandmaterials to play with o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the outdoor area o Children are free to use materials creatively o Children are free to change activities: 
	EvidenceScoring note To score a 4 there must be specific evidence that teachers are intentional as described in the examples below Examples of ways to intentionally enter childrens workchoicesplay o Observing and listening before and after entering childrens workchoicesplay o Imitating how a child is using materials o Not interrupting childrens concentration o Assuming roles within play context as suggested by children or adult: During work time, the teacher was cutting in art. A student asked the teacher "do you like my painting?" the teacher said yes. The teacher was talking to para about small group for the afternoon
A student interrupted the para and teacher talking and the teacher said " you need to say excuse me" the student did and the teacher answered the question about where the blue paint was. 
	EvidenceExamples of ways to extend and add complexity to work or play o Following childrens cues about the content and direction as workplay develops o Offering suggestions for extending workplay o Suggesting additional materials o Helping children think through a sequence of steps o Helping children connect to their realworld experiences o Encouraging children to take the lead in ongoing projects and investigations o Modeling new ways of playing o Asking children how else they can play or use the toolsmaterials: -During Work Time, a student asked teacher "are the stamper working?" the teacher responded "yes, and I added three more! Maybe you can add 3 flower stampers to your drawing."
-Student brought the handmade Field Trip Book to the teacher and the teacher said, do you want to read that with me? The student said yes to where they looked through the pages and talked about the pumpkins, the sizes of the them, and how many students were there. The teacher was driving the conversation. Student was sitting on the couch with the teacher for 7 min, uninterrupted until the book was over. The child left to go to another center. 
	EvidenceScoring note To score a 4 all adults must participate and there must be specific evidence that adults intentionally scaffold learning such as o Adults assisting children who are having difficulty with a task o Adults asking questions that extend a childs thinking o Adults moving closer to children to assist in selfregulation behaviors: -During large group: teacher pointed to the word during the scavenger hunt so the student could write the letters on the clipboard. The teacher asked, which letter did you write, the student said "B."
-Teacher told the para to go closer to a student to help the child get his body in control.
-Teacher asked student, how do you know thats a C, and then the child said "because its in my name and my name is C____"
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels such as the examples listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas for singing and moving o Children are free to take turns leading others: -Students all had pencils, paper, and clip board and the directions were to write the color word they see on the paper. Students walked all around the room at their leisure looking for pictures and color words. Students were not free to explore. 
	1Rarely or never 2Sometimes 3Usually 4lways_8: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways: During a  transition, the teacher held up 3 dots and the number three and told the students to jump that many time. Students then were able to have a chance to pick a number to show the class then choose the gross motor motion. Teacher modeled out do jump.
During large group the teacher squatted down and talked to the student at eye level
During a dance break the teacher danced with the students. She paused it and asked what comes next in the dance pattern.

	EvidenceScoring note To score a 4 there must be specific evidence that the opportunities are intentionally planned such as o The materials are readily available o The concept or skill is age appropriate and is introduced in a way that stimulates child interest o Adults intentionally scaffold learning for each child by  Moving from child to child making the tasks easier or harder depending on the childs level of development  Asking openended questions based on the childs level of development: Teacher asked during small group "how can we extend that pattern?"All materials were on the table ready prior to small group time starting. Students were working on patterns. Students were using different arctic animals which the classroom  has been talking about because of the recent snow storms.
Teacher moved from student to student during small group to see how they were doing on the activity and asked different guiding questions to different levels. 
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels as listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas o Children are free to take turns leading others: During small group, doing a pattern activity the teacher ask "What animal will you choose next?" Students had a choice of many different animals.
	Row 3_3: During small group, the teacher walks around and gets on each child's level at the table while exploring patterns. A student showed his friends how to make a "tricky" pattern. Teacher modeled how to make three different types of patterns with the animals. Students started to act like the animal and the teacher turned it into a sound pattern activity.
	1Rarely or never 2Sometimes 3Usually 4lways_11: 
	Scoring note If all children are doing the same concept or skill at the same level and with the same support then score a level 1: During small group, one group was identifying the animals and doing simple patterns. Another small group they were making AAB patterns, and the last group was making ABC patterns. All students were smiling acting to be working with animals and there was 100% engagement. 
	EvidenceScoring notes If adults are interrupting children during conversations or while engaged in play except in the case of a safety concern then assign a score of 1 To score a 4 the conversations between adultschildren must be give and take conversations between adultschildren need to take place during mealand snack times if there are mealsnacks and adults should not be asking a series of questions about what a child or group of children are talking about: During snack time, the teacher was sitting with students eating her snack asking about the four students winter break. She then asked follow up questions from the family project they completed. 
During lunch time, teacher walked around the room monitoring the students, making sure they were eating and didn't need help opening anything. No give and take questioning.
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Example in the context of childinitiated activity Child says to adult I want to write a letter to my mom How do you spell mom Adult says Mom starts with m What letter makes the m sound Child says M  thats the letter at the beginning of Marys name The child writes the letter by looking at the first letter of Marys name on the name chart: During Morning message, a student pointed out that there was a letter T just like a student name in the class. 
During work time, a child picked up letter puzzles and teacher played with him having him find matching letters and asking him what letters he was picking up.
During work time, students were at the writing desk practicing their name with smelly markers.
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Examples in the context of conversation o Adult says Ray do you want to play Ray says Play and Ray rhyme Adult says Yes and so do say may and day Ray says nd hay Ray runs off to play o Child says I see Sue Adult says See and Sue sound the same at the beginning Child says See Sue o During a transition the adult encourages children to play an I spy game Adult says I spy something that starts with the t sound The children then guess what it is as they move together to the gym: -Highscope letter links are used in giving directions to students throughout the whole observation. A child said "B like Blues name, when reading a book with a B in the title. When transitioning students, the teacher said "whoever's name starts with a T, can go to the rug" 
	EvidenceScoring notes If no readaloud occurs during the observation then score a 1 To score a 4 there must be specific evidence that the readaloud was intentionally planned such as o The readaloud is evidenced in the lesson plans o The book was selected and readily available o The adultchild discussions are related to the text o The adultchild discussions allowed children to respond in their own way: -During the read aloud, the book was taken from the shelf, no planning noted. Teacher asked a question before the book, about their prior knowledge of trains. The teacher asked guided questions and then comprehensions at the end as a way to dismiss them to wash their hands for lunch.

	1Rarely or never 2Sometimes 3Usually 4lways_17: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways_2: none observed
	EvidenceExamples for writing approaches Modeling Dictating what children say interactive writing morning message Providing opportunities Word boxes name charts letter chartsstrips labeled areas or objects Writing for a purpose or meaning Writing a menu making a sign writing plans writing a personal story writing an information book: -During Morning Meeting teacher models how to write morning message. During work time, students have a writing center with fine motor writing materials like hole punchers, stickers, markers, crayons and students names with their letter link as a reference if they want to write a friends name. During recall, teacher wrote out what each child did on the board. 
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