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Il. TEACHING AND LEARNING ROUTINES and ADULT-CHILD INTERACTIONS
Item lI-A The classroom follows a consistent sequence of events during the school day.

Levels Evidence:
Row 1 | Adultssupport children’s understanding | 1-Rarely or never Examples of supporting children’s
of the consistent routine and sequence 2-Sometimes understanding of the sequence of events:
of events during the school day. 3-Usually o Adults post the daily routine at child
4-Always level in a format that is easy for all
children to understand, such as text
along with pictures or symbols.

o Adults review the daily routine

throughout the day.

o Adults let children know about
changes in the routine ahead of time.

Row 2 | Adults are thoughtful about letting 1-Rarely or never Examples that are thoughtful:
children know when transitions to a 2-Sometimes o Announcing that snack will come after
different area (within and outside of the | 3-Usually large-group time, before small-group
classroom), group, or activity will occur. | 4-Always time begins.

o Quietly telling children who have a lot to
put away that play time is ending soon.

Examples that are not thoughtful:

o Loudly announcing to everyone, "Five
more minutes until cleanup time.”

o Saying “One, two, three eyes on me,”
and making children stop playing or
interrupting children as they eat and
converse.
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Item II-B There is time each day for child-initiated activities in the classroom and during outdoor time.

SCORE
Row 1

Adults allow
children to carry
out their
intentions using
all accessible
materials during
classroom child-
initiated activity
for an extended
period of time.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Notes:

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Research supports that child-initiated activities
should be for at least 30 minutes; however,
longer periods of time may be beneficial as
evidenced in the best practices of many high-
guality programs that allow 60 minutes for child-
initiated work/play time.

Examples of adults allowing children to carry out

their intentions:

o Children are free to choose areas, people,
and materials.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the classroom.

o Children are free to use materials creatively.

o Children are free to change activities.

Evidence:

-work time observed for an hour

-children have choices on where to play, what
materials to chose and who to play with
-children were using magnatiles in the block
area

-a child was using playdoh in the art area
-sensory table had snow and letters

-C1 said, "Lets play with the babies and make
food."

-C2 said, "Okay I'll get the highchair from the
kitchen."
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Item II-B (Continued) There is time each day for child-initiated activities in the classroom and during outdoor time.

Adults allow
children to carry
out their
intentions using
all accessible
equipment and
materials during
the outdoor
child-initiated
activity for an
extended
period of time.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Score, even if children do not go outside during
the scheduled time, based on ability of children
to carry out their intentions (e.g., if adults read
aloud during this time, then assign a score of 1).

The recommended amount of time for outdoor
play is at least 30 minutes; however, research
supports up to 60 minutes.

Examples of adults allowing children to carry out

theirintentions:

o Children are free to choose people,
equipment, and materials to play with.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the outdoor area.

o Children are free to use materials creatively.

o Children are free to change activities.
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1I-C Adults support children’s ideas, actions, and developmental levels during child-initiated activities.

SCORE

Levels

Notes:

Evidence:

Row 1 |Adultsareintentional | 1-Rarely or never Scoring note: T approaches child using magnatiles.
about entering 2-Sometimes To score a 4, there must be specific evidence that T: "What are you building?"
3 children's 3-Usually teachers are intentional as described in the examples C: "A boat"
work/choices/play. 4-Always below. -(l; ﬁ":‘)n it in there?
T: "Are you transporting cars?"
Examples of ways to intentionally enter children’s C: "No"
work/choices/play:
o Observing and listening before and after In the sensory table- teacher follows a child's lead
entering children's work/choices/play and forms letters in the snow
O Imitating how a child is using materials Teacher works with child who wants to draw bones
o Not interrupting children’s concentration in his body.
o Assuming roles within play context as suggested T: "What bones do you have? Start with your feet.
by children or adult Try taking off your shoes and feel your toes." (child
does)
Child bring over paper and begins to draw.
Row 2 | Adultssupportand 1-Rarely or never Examples of ways to extend and add complexity to T "Wh
. : . : n make th
intentionally scaffold | 2-Sometimes work or play: ?t do you need to make the
. . . . , castle?
3 children at their 3-Usually o Following children’s cues about the content and C: ts"
developmentallevel | 4-Always direction as work/play develops T'. "VT/zl’:g?e S i on
by helping them Offering suggestions for extending work/play C.' "B 'ak Z?:re ese:
extend and add - "BICKS

complexity to their
work/play.

Suggesting additional materials

Helping children think through a sequence of steps

Helping children connect to their real-world

experiences

o Encouraging children to take the lead in ongoing
projects and investigations

o Modeling new ways of playing

o Asking children how else they can play or use the

tools/materials

o O O O

T: "You drew the letter G. Can you do
another one?"
C:"K"

C: "l need a tool to fix this."
T: "What tools do you need?"
C: "A hammer and a screw driver"
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Item 1I-D There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Levels

Evidence:

Adults provide large-group | 1-Rarely or never Scoring note: - .
Row 1 activities daily during which | 2-Sometimes To score a 4, all adults must participate and ;iﬁg;etﬁic:tegz Ez:tlce:ltpated with the
4 all adults participate inthe | 3-Usually there must be specific evidence that adults . pet.
activities and intentionally | 4-Always intentionally scaffold learning such as: -Children voted on what song they wanted
scaffold learning for each o Adults assisting children who are having to pl?y'
child, as needed. difficulty with a task. -TL. HE)W do you go over? How do you go
o Adults asking questions that extend a und_er?
child’s thinking. -Children sang and danced to Count to
o Adults moving closer to children to assistin | 100 song
self-regulation behaviors.
Row 2 | Adultsleadlarge-group 1-Rarely ornever | Scoring note: L Teachers moved with the students and
activities so that children 2-Sometimes To score a 4, there must be specific evidence mimicked their dancing
4 can contribute their own 3-Usually that children are able to contribute their own '
ideas and participate at 4-Always ideas and participate at their own

their own developmental
levels.

developmental levels such as the examples
listed below.

Examples of adults allowing children to

participate at their own developmental levels:

o Children are free to explore and use the
same set of materials in their own ways.

o Children are free to move in their own
ways.

o Children are free to try out one another’s
ideas for singing and moving.

o Children are free to take turns leading
others.

Some students jumped and some
clapped.

T: "I see someone with binoculars!"
Teachers imitate what children are doing.
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Item II-D (Continued) There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

O

O

Adults support and use
many strategies to extend
children's ideas and actions
during adult- initiated large-
group learning
opportunities by:

Assuming children's
physical level.

Letting children be
leaders.

Following up on
children's suggestions
and modifications.
Modeling new ways of
using words,
movements, or
materials.

Prompting children for
their ideas about using
words, movements, or
materials.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

children take turns writing and interacting
with message board

Evidence:

Teachers sat on children's level at the

carpet.

T:What month is it?

C: January

Child comes to the board and fills in the
letter J

T: Do you know the number between 4
and 67

Child counts with the teacher to number 4
and says "5" and writes it on the board

Children write number 5 in the air
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Item II-E There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

SCORE

Levels

Notes:

Evidence:

Row 1 | Adults provide small-group | 1-Rarely or never Scoring note: small group was on the daily schedule
learning opportunities daily | 2-Sometimes To score a 4, there must be specific evidence
3 during which children are 3-Usually that the opportunities are intentionally planned | Two tables with the same activity- playdoh and face
allowed to explore and 4-Always such as: mats
learn age-appropriate o The materials are readily available. .
. s . Teachers stayed in the same spot throughout
concepts and skills, and o The concept or skill is age appropriate and activity
adults intentionally scaffold is introduced in a way that stimulates child
learning for each child, as interest. T: "You can make a face of feelings. It can be
needed. o Adults intentionally scaffold learning for happy, mad, sad, excited. Whatever you are
each child by feeling."
- Moving from child to child making C: "l want to make a surprise face!"
the task.s casieror hérder T: "What kind of face are you making?"
depending on the child’s level of C: "A happy face"
development.
- Asking open-ended questions
based on the child’s level of
development.
Row 2 | Adults lead small-group 1-Rarely ornever | Scoring note: L Children switched mats with their friends
activities so that children 2-Sometimes To score a 4, there must be specific evidence
4 can contribute their own 3-Usually that children are able to contribute their own at the same table
ideas and participate at 4-Always ideas and participate at their own

their own developmental
levels.

developmental levels as listed below.

Examples of adults allowing children to
participate at their own developmental levels:

o}

Children are free to explore and use the
same set of materials in their own ways.
Children are free to move in their own
ways.

Children are free to try out one another's
ideas.

Children are free to take turns leading
others.

C1: "Here, you can have some of my
playdoh."
C2: "Thank you!"

Two children took the playdoh and put it to
their face to make a mustache
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Adults support and

use many strategies to

extend children's

ideas and actions

during adult-initiated

small-group learning
opportunities by:

o Assuming children's
physical level.

o Letting children be
leaders.

o Followingupon
children's
suggestions and
modifications.

o Modeling new ways
of using words,
movements, or
materials.

o Prompting children
for their ideas about
using words,
movements, or
materials.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Teachers used words like "frustrated,
shocked, excited, nervous"

‘ Evidence:

Teacher demonstrated how to make eye
balls on playdoh mat

T: "You can make eyelashes and
eyebrows too. How do you think you could
do that?"

T: "What's making you sad?"

C:"I'm sad, because | didn't want to clean
up."

T: "I'm sorry that you're sad. It makes my
face and Mrs. N's face happy when you
clean up and we can play again
tomorrow."

T: "I'm going to make my face happy like
yours!"
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Adults intentionally
introduce concepts or skills
that are moderately
challenging® in small-
group settings.

*Moderately challenging
concepts or skills are those
beyond what children
already know or can do
but not so difficult that
children become
frustrated or disengaged. If
the concept or skill is
moderately challenging,
the adult can adjust the
complexity for an
individual child by adding
more or less support. The
level of support is often
determined by the level of
child engagement and/or
success. The goal is to
have the child successfully
engaged.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

If all children are doing the same concept or
skill, at the same level, and with the same
support, then score a level 1.

Teachers provided the same support for all
children on the same concept.
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Item II-H Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

Row 1 Adults.support and 1-Rare|y.or never | Scoring notgs: . . . . . T: "What did you have for
intentionally scaffold 2-Sometimes If adults are interrupting children during conversations or while ; . "
3 children’s development of 3-Usuall engaged in play, except in the case of a safety concern, then assign dinner last night?

p y gag play, p y ) 4 cu "
language by attending to 4-Always ascore of 1. C: " Mac and chee:se
children who are speaking T Yl_Jm! | had chicken
to them, listening and To score a 4, the conversations between adults/children must be and rice. My daughter
talking to children during give and take, conversations between adults/children need to take Iove"s mac and cheese
mealtimes, conversing with place during meal- and snack times (if there are meal/snacks), and too.
children in a give-and-take adults should not be asking a series of questions about what a child ]
manner, asking questions or group of children are talking about. Teacher and child had a
and responding to discussion about cats.
children’s questions, and T: "Do you know what
rarely interrupting children cats like to do best?"
when they are conversing C: "Sleep"
with others or are engaged T: "You're right! My cat at
in play. home loves to sleep too."

Row 2 | Adults supportand 1-Rarely or never | Scoring note: Child made the letter T out of
intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support and playdoh.

4 children’s development of 3-Usually intentional scaffolding provided during child-initiated activities, T: "What starts with the letter
letter knowledge and letter | 4-Always conversations, and other teachable moments during the day. T?"

sounds during child-
initiated activities and
conversationsand/or
adult-initiated activities
(large group, small group,
and transitional activities).

Example in the context of child-initiated activity:

Child says to adult, “l want to write a letter to my mom. How do you
spell mom?” Adult says, “Mom starts with /m/. What letter makes
the /m/ sound?” Child says, “/M/ — that’s the letter at the beginning
of Mary’s name.” The child writes the letter by looking at the first
letter of Mary’s name on the name chart.

C: "Taylor"

T: "If your name starts with the
letter A, you can go line up."

T: "What's your name start
with?"
C: "C for Caleb"

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

Row 3 | Adults support and 1-Rarely or never | Scoring note: )
intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support ;'fg?Zi;itéer sound for S
4 children’s development of | 3-Usually and intentional scaffolding provided during child-initiated activities,
phonological awareness 4-Always conversations, and other teachable moments during the day. - . .
during child-initiated T: "It's planning time.
activities and conversations Examples in the context of conversation: What does (does l?tter
and/or adult-initiated o Adult says, “Ray, do you want to play?” Ray says, “Play and Ray sound _for P) planning
activities (large group, rhyme.” Adult says, “Yes, and so do say, may, and day.” Ray start with?
small group, and says, “And hay.” Ray runs off to play. C:"P"
transitional activities). o Child says, “I see Sue.” Adult says, “See and Sue sound the
same at the beginning.” Child says, “See, Sue.” T:"Mis for...?"
o During a transition, the adult encourages children to play an | spy | C: "Monkey Monday!"
game. Adult says, “I spy something that starts with the
/t/ sound.” The children then guess what it is as they move
together to the gym.
During read-alouds, in 1-Rarely or never | Scoring notes:
Row 4 which adults are 2-Sometimes If no regad—aloud occurs during the observation, then score a 1. no read aloud was
1 intentionally building 3-Usually observed
children’scomprehension | 4-Always To score a 4, there must be specific evidence that the read-aloud was

skills, adults engage
children in discussions
about the text before,
during, and/or after the
read-aloud.

intentionally planned such as:

o Theread-aloud is evidenced in the lesson plans.

o The book was selected and readily available.

o The adult/child discussions are related to the text.

o The adult/child discussions allowed children to respond in
their own way.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Levels

Evidence:

Adults support and intentionally
scaffold children’s development of
vocabulary throughout the day as
they discuss or explain new or
unknown words that come up in
books, songs, activities, and
conversations.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

C: "It's not complicated.”
T: "What does that mean?"
C:"It's not hard."

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Level 1

Adults rarely or
never support
children’s
development
in writing.

Level 2

Adults support
and
intentionally
scaffold
children’s
development in
writing by
engaging in at
least one of the
approaches
listed in

level 4.

Level 3

Adults support and
intentionally
scaffold children’s
developmentin

writing by engaging

in at least two of
the approaches
listed in level 4.

Level 4

Adults support and
intentionally scaffold
children’s development
in writing by engaging in
all three of the following
approaches during child-
and adult-initiated
activities:

e Modeling how to
write letters and
words

e Providing
opportunities for
children and adults
to share in the
writing process

e Using writing for a
purpose or to
express meaning

Examples for writing
approaches:

Modeling: Dictating
what children say,
interactive writing,
morning message

Providing
opportunities: Word
boxes, name charts,
letter charts/strips,
labeled areas or
objects

Writing for a purpose
or meaning: Writing a
menu, making a sign,
writing plans, writing
a personal story,
writing an information
book

Evidence:

Children sign in at arrival
Children come up the board and
write letters and numbers during
morning message

writing in the kitchen area

letters with playdoh

letters with snow

©2019 HighScope Educational Research Foundation
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	EvidenceExamples of supporting childrens understanding of the sequence of events o Adults post the daily routine at child level in a format that is easy for all children to understand such as text along with pictures or symbols o Adults review the daily routine throughout the day o Adults let children know about changes in the routine ahead of time: 
	EvidenceExamples that are thoughtful o Announcing that snack will come after largegroup time before smallgroup time begins o Quietly telling children who have a lot to put away that play time is ending soon Examples that are not thoughtful o Loudly announcing to everyone Five more minutes until cleanup time o Saying One two three eyes on me and making children stop playing or interrupting children as they eat and converse: 
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Research supports that childinitiated activities should be for at least 30 minutes however longer periods of time may be beneficial as evidenced in the best practices of many high quality programs that allow 60 minutes for child initiated workplay time Examples of adults allowing children to carry out their intentions o Children are free to choose areas people and materials o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the area o Children are free to use materials creatively o Children are free to change activities: -work time observed for an hour
-children have choices on where to play, what materials to chose and who to play with
-children were using magnatiles in the block area
-a child was using playdoh in the art area
-sensory table had snow and letters
-C1 said, "Lets play with the babies and make food."
-C2 said, '"Okay I'll get the highchair from the kitchen."



	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Score even if children do not go outside during the scheduled time based on ability of children to carry out their intentions eg if adults read aloud during this time then assign a score of 1 The recommended amount of time for outdoor play is at least 30 minutes however research supports up to 60 minutes Examples of adults allowing children to carry out their intentions o Children are free to choose people equipmentandmaterials to play with o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the outdoor area o Children are free to use materials creatively o Children are free to change activities: 
	EvidenceScoring note To score a 4 there must be specific evidence that teachers are intentional as described in the examples below Examples of ways to intentionally enter childrens workchoicesplay o Observing and listening before and after entering childrens workchoicesplay o Imitating how a child is using materials o Not interrupting childrens concentration o Assuming roles within play context as suggested by children or adult: T approaches child using magnatiles.
T: "What are you building?"
C: "A boat"
T: "Can I fit in there?"
C: "No"
T: "Are you transporting cars?"
C: "No"

In the sensory table- teacher follows a child's lead and forms letters in the snow

Teacher works with child who wants to draw bones in his body.
T:  "What bones do you have? Start with your feet. Try taking off your shoes and feel your toes." (child does)
Child bring over paper and begins to draw.

	EvidenceExamples of ways to extend and add complexity to work or play o Following childrens cues about the content and direction as workplay develops o Offering suggestions for extending workplay o Suggesting additional materials o Helping children think through a sequence of steps o Helping children connect to their realworld experiences o Encouraging children to take the lead in ongoing projects and investigations o Modeling new ways of playing o Asking children how else they can play or use the toolsmaterials: T: "What do you need to make the castle?"
C: "magnets"
T: "What are these?"
C: "Bricks"

T: "You drew the letter G. Can you do another one?"
C: "K"

C: "I need a tool to fix this."
T: "What tools do you need?"
C: "A hammer and a screw driver"
	EvidenceScoring note To score a 4 all adults must participate and there must be specific evidence that adults intentionally scaffold learning such as o Adults assisting children who are having difficulty with a task o Adults asking questions that extend a childs thinking o Adults moving closer to children to assist in selfregulation behaviors: -Both teachers participated with the children on the carpet.
-Children voted on what song they wanted to play.
-T1: "How do you go over? How do you go under?"
-Children sang and danced to Count to 100 song

	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels such as the examples listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas for singing and moving o Children are free to take turns leading others: Teachers moved with the students and mimicked their dancing.

Some students jumped and some clapped.

T: "I see someone with binoculars!"
Teachers imitate what children are doing.



	1Rarely or never 2Sometimes 3Usually 4lways_8: children take turns writing and interacting  with message board


	Evidence1Rarely or never 2Sometimes 3Usually 4lways: Teachers sat on children's level at the carpet.


T:What month is it?
C: January
Child comes to the board and fills in the letter J


T: Do you know the number between 4 and 6?
Child counts with the teacher to number 4 and says "5" and writes it on the board

Children write number 5 in the air
	EvidenceScoring note To score a 4 there must be specific evidence that the opportunities are intentionally planned such as o The materials are readily available o The concept or skill is age appropriate and is introduced in a way that stimulates child interest o Adults intentionally scaffold learning for each child by  Moving from child to child making the tasks easier or harder depending on the childs level of development  Asking openended questions based on the childs level of development: small group was on the daily schedule

Two tables with the same activity- playdoh and face mats

Teachers stayed in the same spot throughout activity

T: "You can make a face of feelings. It can be happy, mad, sad, excited. Whatever you are feeling."
C: "I want to make a surprise face!"

T: "What kind of face are you making?"
C: "A happy face"




	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels as listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas o Children are free to take turns leading others: Children switched mats with their friends at the same table

C1: "Here, you can have some of my playdoh."
C2: "Thank you!"

Two children took the playdoh and put it to their face to make a mustache


	Row 3_3: Teacher demonstrated how to make eye balls on playdoh mat

T: "You can make eyelashes and eyebrows too. How do you think you could do that?"

T: "What's making you sad?"
C: "I'm sad, because I didn't want to clean up."
T: "I'm sorry that you're sad. It makes my face and Mrs. N's face happy when you clean up and we can play again tomorrow."

T: "I'm going to make my face happy like yours!"



	1Rarely or never 2Sometimes 3Usually 4lways_11: Teachers used words like "frustrated, shocked, excited, nervous"
	Scoring note If all children are doing the same concept or skill at the same level and with the same support then score a level 1: Teachers provided the same support for all children on the same concept.


	EvidenceScoring notes If adults are interrupting children during conversations or while engaged in play except in the case of a safety concern then assign a score of 1 To score a 4 the conversations between adultschildren must be give and take conversations between adultschildren need to take place during mealand snack times if there are mealsnacks and adults should not be asking a series of questions about what a child or group of children are talking about: T: "What did you have for dinner last night?"
C: "Mac and cheese"
T: "Yum! I had chicken and rice. My daughter loves mac and cheese too."

Teacher and child had a discussion about cats.
T: "Do you know what cats like to do best?"
C: "Sleep"
T: "You're right! My cat at home loves to sleep too."
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Example in the context of childinitiated activity Child says to adult I want to write a letter to my mom How do you spell mom Adult says Mom starts with m What letter makes the m sound Child says M  thats the letter at the beginning of Marys name The child writes the letter by looking at the first letter of Marys name on the name chart: Child made the letter T out of playdoh.
T: "What starts with the letter T?"
C: "Taylor"

T: "If your name starts with the letter A, you can go line up."

T: "What's your name start with?"
C: "C for Caleb"

	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Examples in the context of conversation o Adult says Ray do you want to play Ray says Play and Ray rhyme Adult says Yes and so do say may and day Ray says nd hay Ray runs off to play o Child says I see Sue Adult says See and Sue sound the same at the beginning Child says See Sue o During a transition the adult encourages children to play an I spy game Adult says I spy something that starts with the t sound The children then guess what it is as they move together to the gym: T: does letter sound for S
S for snake

T: "It's planning time. What does (does letter sound for P) planning start with?
C: "P"

T: "M is for...?"
C: "Monkey Monday!"

	EvidenceScoring notes If no readaloud occurs during the observation then score a 1 To score a 4 there must be specific evidence that the readaloud was intentionally planned such as o The readaloud is evidenced in the lesson plans o The book was selected and readily available o The adultchild discussions are related to the text o The adultchild discussions allowed children to respond in their own way: no read aloud was observed
	1Rarely or never 2Sometimes 3Usually 4lways_17: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways_2: C: "It's not complicated."
T: "What does that mean?"
C: "It's not hard."
	EvidenceExamples for writing approaches Modeling Dictating what children say interactive writing morning message Providing opportunities Word boxes name charts letter chartsstrips labeled areas or objects Writing for a purpose or meaning Writing a menu making a sign writing plans writing a personal story writing an information book:  Children sign in at arrival

Children come up the board and write letters and numbers during morning message

writing in the kitchen area

letters with playdoh

letters with snow 
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