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Preschool  Week 4

Try It Out: Assignment Instructions

Please follow these directions to begin  
the assignment:

First, save this file to your computer.

To save your work, click on “File” and then select 
“Save As.” Type your name as the file name (e.g., 
“Wk2JaneDoe.pdf”). Save the file as a PDF.

You must save your file as a PDF or it will not  
be accepted.

Next, follow these directions to complete 
the assignment:

1.	 Type your name in the box in the lower-left 
corner of the next page.

2.	 Fill out the assigned items:

	 Type your evidence in the space indicated.

	 Select the row scores by clicking in the  
appropriate box for each row. 

3.	 Then, save the file again so that you do not  
lose your work. 

4.	 To upload your finished assignment, click on  
the Dropbox tab, then click the text that says, 
“Upload File”. Click “Browse” to select the file 
from your computer, then click “Submit.”
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III. CURRICULUM, PLANNING, ASSESMENT, and FAMILY ENGAGEMENT
Item III‐A Adults use a comprehensive, evidence‐based educational model(s)/approach(es) to guide teaching practices. 

SCORE  Levels  Notes:  Evidence: 

Row 1  Adults refer to the comprehensive, evidence‐ 
based educational model(s)/approach(es) 
chosen as their curricula to guide their teaching 
practices (e.g., refer to curriculum 
manuals/guides, books, or kits to plan lessons or 
address/solve issues as they arise in the 
classroom). 

Key developmental domains: 
1. Approaches to learning
2. Social and emotional development
3. Language, communication, and literacy
4. Mathematics
5. Science
6. Perceptual, motor, and physical development

1‐Rarely or never 
2‐Sometimes 
3‐Usually   
4‐Always 

Questions to guide scoring: 
 What educational
model(s)/approach(es) do you use?

 Do the model(s)/approach(es) address
the six listed key developmental
domains?

 Do you use the model(s)/approach(es)
every day except for occasional field
trips, etc.?

 How does the curriculum help you
make decisions about teaching
practices?

 How often do you use the
guides/manuals, books, or kits to plan
lessons?

Row 2  Adults adjust or modify the curriculum for
children with special needs, including dual 
language learners (e.g., dual language learners 
have their home language supported as they 
learn the language used in the classroom). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
If scored level 1 in row 1, automatically 
score level 1 for row 2. 

Questions to guide scoring: 
 How is the curriculum adjusted or

modified for students with special
needs?

 How are the home languages of dual
language  learners supported in the
classroom?

 If you currently do not have children
with special needs and/or dual
language learners, what would you
do if you did?
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Item III‐B Adults document the developmental progress of each child usingmeasures validated for preschool‐aged children.
SCORE    Levels  Notes:  Evidence: 

Row 1  Adults use a research‐validated 
child observation measure to 
document children’s growth (e.g., 
COR Advantage, DRDP, My Teaching 
Strategies, Work Sampling). 

1‐Rarely or never
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use a child observation measure? 
 What is the name of the measure? (List in 

evidence column.) 
 Is it research validated? 

 

Row 2  Adults use the assessment results to 
monitor children’s developmental 
progress continuously to inform 
large‐group, small‐group, and 
individual instruction. 

1‐Rarely or never
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use the child observation 

measures and anecdotal notes to assess 
continuous progress? 

 How do you use the results of the child 
observation measure to inform 
instruction? 
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Item III‐C Adults record and use anecdotal notes to create lesson plans that are connected to learning goals and focused on learning through developmentally 
appropriate practices (play). 

SCORE    Levels  Notes:  Evidence: 

Row 1  Adults use anecdotal 
notes to plan for 
individual children. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use your anecdotal notes during 

planning time? 
 How do you use your anecdotal notes to plan 

interest areas or choose activities that appeal to 
individual child interests? 

 

Row 2  Adults write 
anecdotal notes that 
focus on children’s 
strengths, are 
objective, and reflect 
what children say 
and do throughout 
the day with 
sufficient specific 
details to support 
developmental 
assessment decisions 
(e.g., “stacked 5 
rectangular blocks” 
or “completed the 
15‐ piece train puzzle 
independently”). 
 
 
 
 
 
 
 
 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Questions to guide scoring: 
 Do your anecdotal notes focus on children’s 

strengths? (Provide an example in the evidence 
column.) 

 Are your anecdotal notes objective? (Provide an 
example in the evidence column.) 

 Are your anecdotal notes specific? (Provide an 
example in the evidence column.) 

 How do you use anecdotal notes to support 
assessment decisions? 
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Item III‐C (Continued) Adults record and use anecdotal notes to create lesson plans that are connected to learning goals and focused on learning through 
developmentally appropriate practices (play). 

SCORE    Levels  Notes:  Evidence: 

Row 3 

 

Adults create lesson 
plans that are  clearly 
connected to specific 
learning goals in the 
reported 
comprehensive  
educational 
model(s)/approach(e
s) focused on 
learning through 
developmentally 
appropriate 
practices (play). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
Adults include all teaching staff present on the day of 
planning. 

 
Questions to guide scoring: 
 How do you connect the learning goals to 

the educational model(s)/approach(es) to 
create lesson plans? 

 How do you clearly show the connection in your 
lesson plans? 

 How do you ensure that your plans are focused on 
developmentally  appropriate practices such as 
active engagement, experiential  learning, and 
dramatic play? 
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Item III‐D Adults provide many family engagement options, encourage two‐way sharing of child information, and support families with resources about child 
development and program transitioning. 
SCORE  Levels  Notes:  Evidence: 

Row 1  Adults provide families with 
many opportunities to 
participate in school 
activities. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually  
4‐ Always 

Questions to guide scoring: 
 What family engagement options are available to families?
 How often are these options available?

Row 2  Adults regularly exchange 
anecdotal information with 
families (e.g., during daily 
pickup, when texting 
family members, when 
sending notes home, 
through an online system). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you share anecdotal information with

families? How often?
 How often is each family encouraged to share  information

about their child(ren)?
 What opportunities are available for families

to share  information?

Row 3  Adults report the 
assessment results to 
families. Adults provide 
explanations of the results 
to families if needed. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
To score a 4, all families must be provided assessment 
results that they can understand (e.g., an interpreter is 
provided; reports are generated in home languages). 

Questions to guide scoring: 
 How do you provide families with child‐observation

assessment results?
 How do you explain the results when needed?
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Item III‐D (Continued) Adults provide many family engagement options, encourage two‐way sharing of child information, and support families with resources 
about child development and program transitioning.
SCORE  Levels  Notes:  Evidence: 

Row 4  Adults support the children 
and families of the children 
who are transitioning to 
kindergarten or to the next 
preschool‐level classroom. 
This  includes supporting 
children who are dual 
language learners (DLLs) 
and children with 
Individualized Education 
Programs (IEPs). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you support the children and families

transitioning into the next preschool‐level classroom or
to kindergarten?

 Do you visit classrooms or meet with teachers that
your  children will transition to?

 Do you talk to your children and their families about
what will be different in the classrooms the children are
transitioning to,  such as differing expectations?

 Do you help facilitate the transitions for DLLs and
children with IEPs?


	fill_1: The district uses Creative Curriculum through My Teaching Strategies. The classroom has the Mighty Minutes posters up on the wall, along with the KWL tool from the Trees study, has the CC read alouds on display at the front of the room, and the QoTD reflects that they have read the books. The classroom uses the planning feature on GOLD to plan Intentional Teaching Experiences daily in small groups. Teacher reports that she "groups [the students in small groups] based on their GOLD data (where they are in the color bands)."
	fill_2: The classroom has a variety of visuals beyond the daily schedule to allow communication between staff and the children who have limited language. There is an 'I need' picture board at the front of the room with photos of water, food, nap, hug, bathroom, and a photo of the calming corner in the room. Teacher also has the materials labeled in English and Spanish, to remind staff of the spanish word for particular materials in use with the children in the room who speak Spanish. Children are put into groups based on their GOLD data to work on specific skills, so children with Special Needs are supported with intentionally scaffoled small groups to meet their needs. The classroom has a calming corner with sensory equipment to help meet sensory and behavioral needs. Teacher uses the TACSEI conflict resolution cards and emotion photos to directly provide addtional support for children with behaivoral and SEL challenges. 



Teacher reports, "I use the langauge line to call the parents when I need to talk to them, since I don't speak Spanish. I always translate my newsletter into Spanish, I know Google translate's not perfect - but it's better than nothing at all."

Teacher reports, "I always ask the speech path for advice and she works really well with me for the last few years so that I can best help the [children] with articulation issues."
	fill_1_2: District uses My Teaching Strategies GOLD - classroom currently at 67% of data for the checkpoint, with a little over a month to continue to collect data. My Teaching Strategies is research validated. 
	fill_2_2: Teacher reports using the "Assess" tool in My Teaching Strategies most often, for daily small group data upload but says, "I try to make sure I take anecdotal notes in at least one Interest Area every day, since I know that the data is good for the Assess tool, but the note that it autopopulates isn't great." Teacher reports that she "groups [the students in small groups] based on their GOLD data (where they are in the color bands)."



Teacher reports "I have a hard time capturing the whole group data from Intentional Teaching Experiences, so a lot of time I will repeat them in small groups to better use the Assess tool for the activities. I actually do a lot of individual instruction during limited choice time in the afternoon because I don't want to pull them from their hour in the morning - but that's when I'm working with the kids who are not even in the green yet [meeting 3 year old widely held expectations] especially on their fine motor skills."
	fill_1_3: Teacher says, "I truthfully mostly just rely on where they are falling in the color bands when I look at my data, I don't really analyze the notes very hard. I would say I use the data that I get from my notes, but don't really review the notes. Even at like - parent teacher conferences, I mostly just talk about where their kids are on the development, not the notes themselves."
	fill_2_3: "I never want to put anything negative into GOLD because you just don't know who's reading it. I try to always write what the kids DID do instead of what they couldn't do."



Reviewing the classroom GOLD notes, examples are as follows:



*Ch1 put six blocks on top of each other. T asked him to count how many he had in all. Ch counted, "One, Two, Three, Four, Seven, eight!" 



*Ch2 hopped on one foot along the sidewalk on the way outside, making it all the way from the door to the playground without switching feet.



*During lunch Ch3 & Ch4 looked at the pictures of trees that Ms.T had put on the table. Ch3 said, "Look at this trunk! It's so big. I bet it's bigger than my daddy!" Ch 4 said, "I bet it's taller than your daddy, too."


	fill_1_4: Teacher reports, "We're having trouble planning as a team because of the new five day schedule. It's a nightmare. We barely have time to talk to each other. I just print out the lesson plans and pass them out and we try to talk at rest time, when we can - but it's really hard and we haven't figured it out very well yet." 



Teacher reports that most of her small groups are done through play and with manipulatives, "I'd say the only ones that aren't really play-based are when I'm doing writing activities, but I try to make it really fun and we always do something about writing that relates to the study we're on, so I try and bring out the props for it to inspire them. See, we did a book about the sticks we found yesterday, so I gave them each sticks and magnifying glasses and rulers to make it hands on before I asked them to write. I really try to stick to the plans and even when the small groups aren't specific, I can always find a way to make it go back to the sutdy - like we're doing this math story problem one today, and we're using sticks and leaves for our counters to make it relate."
	fill_1_5: Teacher says, "I send a weekly newsletter - I print it and send an email to try to catch most people. We always do the after school stuff so that our families come - like to science night, movie night, all that, we always go so that our families come. And I have family participation days for the grant when I'm supposed to. We have conferences tomorrow and I have that participation day schedueled for December."

Teacher says, "Everyone was invited on our field trip. And when we do walks around the school to collect leaves and such I always invite them so that we have extra eyes on the kids and they can participate then.'

(Home visits were conducted in August and September, conference October, family participation in December, home visit January, conference in March, and family participation in May.)
	fill_2_4: Teacher says, "A lot of my kids take the bus - so I use Class Dojo to let families know of anything specific about their child, and they do the same for me. I send home the GOLD data three times a year and we have our two home visits and two conferences. I think that's pretty good." 
	fill_3: "I sent home the ASQ results to each family, in Spanish to my Spanish speakers, and I send home my GOLD report card that explains what the kid is doing now and what they can expect to see them do next. I print that out in Spanish for my Spanish speakers. My IEP students who have speach also get progress reports from her a few times a year. I share what the GOLD data looks like at conferences using the color bands."
	fill_1_6: Teacher says, "We do a kindergarten roundup to get families to learn more about what kindergarden is like, enroll and then our kids tour the kinder rooms and go visit with a morning meeting towards the end of the year. We work with our resource teachers to pick out classrooms for our kids who have IEPs, and we make sure the parents are aware of why we're picking a particular teacher, if that's the case. We also have an end of year celebration for everyone." 
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