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Try It Out: Assignment Instructions

Please follow these directions to begin Next, follow these directions to complete
the assignment: the assignment:
First, save this file to your computer. 1. Type your name in the box in the lower-left

corner of the next page.
To save your work, click on “File” and then select , , ,
) 2. Fill out the assigned items:

“Save As.” Use the week number and your name
as the file name (e.g., “Wk2JaneDoe.pdf”). Save the e Type your evidence in the space indicated.

fil PDF.
casd e Select the row scores by clicking in the

appropriate box for each row.
You must save your file as a PDF or it will not PPTop * W

be accepted. 3. Then, save the file again so that you do not
lose your work.

4. To upload your finished assignment, click on
the Dropbox tab; then click the text that says,
“Upload File.” Click “Browse” to select the file
from your computer, then click “Submit.”
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Il. TEACHING AND LEARNING ROUTINES and ADULT-CHILD INTERACTIONS
Item lI-A The classroom follows a consistent sequence of events during the school day.

Levels Evidence:
Row 1 | Adultssupport children’s understanding | 1-Rarely or never Examples of supporting children’s
of the consistent routine and sequence 2-Sometimes understanding of the sequence of events:
of events during the school day. 3-Usually o Adults post the daily routine at child
4-Always level in a format that is easy for all
children to understand, such as text
along with pictures or symbols.

o Adults review the daily routine

throughout the day.

o Adults let children know about
changes in the routine ahead of time.

Row 2 | Adults are thoughtful about letting 1-Rarely or never Examples that are thoughtful:
children know when transitions to a 2-Sometimes o Announcing that snack will come after
different area (within and outside of the | 3-Usually large-group time, before small-group
classroom), group, or activity will occur. | 4-Always time begins.

o Quietly telling children who have a lot to
put away that play time is ending soon.

Examples that are not thoughtful:

o Loudly announcing to everyone, "Five
more minutes until cleanup time.”

o Saying “One, two, three eyes on me,”
and making children stop playing or
interrupting children as they eat and
converse.
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Item II-B There is time each day for child-initiated activities in the classroom and during outdoor time.

SCORE Levels Notes: Evidence:
Row 1 Ad.ults allow 1—Rare|y.or never | Scoring notes: o Work time is scheduled from 9:00-10:00.
chlldrer) tocarry | 2-Sometimes Toscore a4, tchere must be specific ewdencg that During work time today, C1, C2 and C3 worked
4 O 9ut thfelr . 3-Usually _shows.ALL children are able to carr_y out their with T1 at the art table, using glue, tissue
mtentlon.s using | 4-Always |ntent|o.ns. There cannot be an.y evidence that paper and markers to creat pictures. C1,
:Iaiceif;?zljrin contradicts the examples provided below. finished her picture took a piece of tape and
ng s . taped it on the wall, T1 said, “We are running
classroom child- Research supports that child-initiated activities . .
initiated activity should be for at least 30 minutes; however, out of wall space, We,,WIII have to start sending
for an extended longer periods of time may be beneficial as some art work home.
period of time. evidenced in the best practices of many high- . .
quality programs that allow 60 minutes for child- Q4 C5 C6 worked in the block area with maga
initiated work/play time. tiles and trucks.

Examples of adults allowing children to carry out | C7 C8 C9 C10 worked in the house area play

their intentions: resturant.
o Children are free to choose areas, people,
and materials. C11 and C12 worked with T2 in the Toy area

o Children are free to pretend, play alone, or playing with bugs.
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the classroom.

o Children are free to use materials creatively.

o Children are free to change activities.
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Item II-B (Continued) There is time each day for child-initiated activities in the classroom and during outdoor time.

Levels

Evidence:

Adults allow
children to carry
out their
intentions using
all accessible
equipment and
materials during
the outdoor
child-initiated
activity for an
extended
period of time.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Score, even if children do not go outside during
the scheduled time, based on ability of children
to carry out their intentions (e.g., if adults read
aloud during this time, then assign a score of 1).

The recommended amount of time for outdoor
play is at least 30 minutes; however, research
supports up to 60 minutes.

Examples of adults allowing children to carry out

their intentions:

o Children are free to choose people,
equipment, and materials to play with.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the outdoor area.

o Children are free to use materials creatively.

o Children are free to change activities.

Outside time occurs in the morning after small

group; labeled on visual schedule for children
and posted adult schedule. Several children
engage on the swings, a child climbs on the
playscape, several run around. Children are
free to use any available materials, change
ideas as they would like, play by themselves or
with others. Outside time begins at 10:10 -
10:40.
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1I-C Adults support children’s ideas, actions, and developmental levels during child-initiated activities.

SCORE
Row 1

4 ©

Adults are intentional
about entering
children's
work/choices/play.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Notes:

o

@)
©)
©)

Scoring note:

To score a 4, there must be specific evidence that
teachers are intentional as described in the examples
below.

Examples of ways to intentionally enter children’s
work/choices/play:

Observing and listening before and after
entering children's work/choices/play

Imitating how a child is using materials

Not interrupting children’s concentration
Assuming roles within play context as suggested
by children or adult

Evidence:

T2 sat on the floor in the Toy area with
C11 and C12 playing with plastic bugs.
C12 asked “how did the spider get in
the glass?” T2 “l don’t know, maybe we
can look it up?” “At my house we have
big spider in our garage, would you like
to see a picture?” C12 nods. T2 pulls
out phone and shows C12 a picture.
C12 “What kind is it?” T2 “lts an orb
weaver” C12, “Will it bite you?” T2 “No
it lives in my garage.”

Row 2

30

Adults support and
intentionally scaffold
children at their
developmental level
by helping them
extend and add
complexity to their
work/play.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

O

o O O O

Examples of ways to extend and add complexity to
work or play:

Following children’s cues about the content and
direction as work/play develops

Offering suggestions for extending work/play
Suggesting additional materials

Helping children think through a sequence of steps
Helping children connect to their real-world
experiences

Encouraging children to take the lead in ongoing
projects and investigations

Modeling new ways of playing

Asking children how else they can play or use the
tools/materials

Throughout a day, a child is
encouraged to take a break when he
needs to and let staff know when he is
ready to get his legos at the table (the
child is able to regulate and share with
LT when he is ready). At joins a child in
the Art Area, using materials alongside
him and talking back and forth about
what both of them are doing.
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Item 1I-D There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Levels

Evidence:

Row 1 Adl‘,IH‘ZS. provi‘de Iarge-groyp 1—Rare|y‘or never Scoring note: Ladu N . During large group time T1 asked C1to
5 aﬁtl\gtlﬁs dallz/.ollurtcng.w;:ch g-ﬁomelrlmes :cl': score at4k,)a a u.ft.s mg(sjt particchlp:\tedar|1t choose a song from the song book. C1
4 a E.l .u. s par I.Clpa e_m e -Usually . ere mus e specific evi .ence at adults picked “Freeze Dance.” T1 played Freeze
activities and intentionally | 4-Always intentionally scaffold learning such as: .
: - . : Dance song and called out different
scaffold learning for each o Adults assisting children who are having . .
child, as needed. difficulty with a task. moves Ch!ldren made during thg song. T2
o Adults asking questions that extend a danced with the grou.p and aSS|Sted_ C_:2 to
child’s thinking. stay on tasks reminding C2 about giving
o Adults moving closer to children to assist in other friends space. After ‘t‘he song as a ,
self-regulation behaviors. group they read the story “Apples on Top.
Row 2 Adyl?cs. lead Iarge-gt.'oup 1—Rare|y.or never Scoring note: - 1 child sits on T1’s lap and watches. All
activities sc; that;h]ldren ;-Zomelrlmes T: scc:]rltleda 4, therebrlnust be Sp.(E‘)CIfIC (:]w.dence children use sticks along with T1 and T2,
> © Fan contri ute.t_ eirown -Usually t at children alrej able to con.tn ute their own following along with the words. T2 taps
ideas and participate at 4-Always ideas and participate at their own

their own developmental
levels.

developmental levels such as the examples
listed below.

Examples of adults allowing children to

participate at their own developmental levels:

o Children are free to explore and use the
same set of materials in their own ways.

o Children are free to move in their own
ways.

o Children are free to try out one another’s
ideas for singing and moving.

o Children are free to take turns leading
others.

out a pattern and the children follow
along.
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Item II-D (Continued) There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Evidence:

Row 3 [Adults support and use 1-Rarely or never
many strategies to extend 2-Sometimes
children's ideas and actions 3-Usually

during adult- initiated large- | 4-Always

group learning
opportunities by:

o Assuming children's
physical level.

o Letting children be
leaders.

o Following up on
children's suggestions
and modifications.

o Modeling new ways of
using words,
movements, or
materials.

o Prompting children for
their ideas about using
words, movements, or
materials.

T1 read the book “Apples on Top. Each
child was given a paper apple and then
given a turn to place the apple on the
white board. As they placed the apples on
the board they counted the apples all
together and T1 wrote the number next to
the apple. When they finished the story
they had 12 apples on top.
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Item II-E There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

SCORE

Levels

Notes:

Row 1

4 9

Adults provide small-group
learning opportunities daily
during which children are
allowed to explore and
learn age-appropriate
concepts and skills, and
adults intentionally scaffold
learning for each child, as
needed.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:
To score a 4, there must be specific evidence
that the opportunities are intentionally planned

such as:

o The materials are readily available.

o The concept or skill is age appropriate and
is introduced in a way that stimulates child
interest.

o Adults intentionally scaffold learning for

each child by

- Moving from child to child making
the tasks easier or harder
depending on the child’s level of
development.

- Asking open-ended questions
based on the child’s level of
development.

‘ Evidence:

During small group the class did apple
tasting. T1 had 6 children in her small
group and T2 had six in her group.
Children T1 had a red, green and yellow
apple. Before cutting the red apple. T1
asked the children how they thought it
would taste? C1 said “sweet.” C2 said
“Sour.”

Row 2

2 O

Adults lead small-group
activities so that children
can contribute their own
ideas and participate at
their own developmental
levels.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, there must be specific evidence
that children are able to contribute their own
ideas and participate at their own
developmental levels as listed below.

Examples of adults allowing children to
participate at their own developmental levels:

o}

Children are free to explore and use the
same set of materials in their own ways.
Children are free to move in their own
ways.

Children are free to try out one another's
ideas.

Children are free to take turns leading
others.

After the children had a chance to taste all
three apples they made a graph and
placed a tally mark under the color apple
they liked best. In T1 small group the red
apple was the favorite with 5 marks. In T2
group the yellow apple was the favorite
with 4 marks.
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Levels : ‘ Evidence:

Adults support and 1-Rarely or never . .
Row 3 Lse many stratogies to > Sometimes LT talks with a child about apples they
. , have tried at home. A child shares that
o extend children's 3-Usually
2 ideas and actions 4-Always they have Red apples at home; LT asks,
during adult-initiated "l wonder how red apples taste?” C1
small-group learning replies “Red applies are sweet.”

opportunities by:

o Assuming children's
physical level.

o Letting children be
leaders.

o Followingupon
children's
suggestions and
modifications.

o Modeling new ways
of using words,
movements, or
materials.

o Prompting children
for their ideas about
using words,
movements, or
materials.

©2019 HighScope Educational Research Foundation 8



Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Levels

Adults intentionally
introduce concepts or skills
that are moderately
challenging® in small-
group settings.

*Moderately challenging
concepts or skills are those
beyond what children
already know or can do
but not so difficult that
children become
frustrated or disengaged. If
the concept or skill is
moderately challenging,
the adult can adjust the
complexity for an
individual child by adding
more or less support. The
level of support is often
determined by the level of
child engagement and/or
success. The goal is to
have the child successfully
engaged.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

If all children are doing the same concept or
skill, at the same level, and with the same
support, then score a level 1.

‘ Evidence:

All children are engaged throughout small
group; participating with apple experience.

©2019 HighScope Educational Research Foundation




Item II-H Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

Row 1 | Adultssupportand 1-Rarely or never | Scoring notes: During Breakfast the 6
intentionally scaffold 2-Sometimes If adults are interrupting children during conversations or while Children sat at T1 table.

4 © children’s development of 3-Usually engaged in play, except in the case of a safety concern, then assign They had oranges and
language by attending to 4-Always ascoreof 1. french toast for breakfast.
children who are speaking C1 said “French toast is
to them, listening and To score a 4, the conversations between adults/children must be mv favorite thing for
talking to children during give and take, conversations between adults/children need to take y g
mealtimes, conversing with place during meal- and snack times (if there are meal/snacks), and br_eakf?St’ ”bUt I““k.e bacon
children in a give-and-take adults should not be asking a series of questions about what a child with mine.” T1 ) | like
manner, asking questions or group of children are talking about. bacon too ”but It“ has to be
and responding to well done.” C1 “My mom
children’s questions, and makes me bacon and
rarely interrupting children french toast.” T1 “| make
when they are conversing french toast at home for
with others or are engaged my two boys, they love it
in play. for breakfast on

Row 2 | Adults supportand 1-Rarely or never | Scoring note: During sign in, LT and AT
intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support and work with individual

3 0 children’s development of 3-Usually |ntent|on§I scaffolding provided during chlld—|n|t|§ted activities, children about the letters
letter knowledge and letter | 4-Always conversations, and other teachable moments during the day.

sounds during child-
initiated activities and
conversationsand/or
adult-initiated activities
(large group, small group,
and transitional activities).

Example in the context of child-initiated activity:

Child says to adult, “l want to write a letter to my mom. How do you
spell mom?” Adult says, “Mom starts with /m/. What letter makes
the /m/ sound?” Child says, “/M/ — that’s the letter at the beginning
of Mary’s name.” The child writes the letter by looking at the first
letter of Mary’s name on the name chart.

in their names (naming
them) and how to write
'tricky' letters.  During
message board; staff and
children talk about the
four different images
covering up the
messages (1 at a time).

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

Row 3 | Adults support and 1-Rarely or never | Scoring note: Before Message Board,
intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support LT pulls a name out of the
2 O children’s development of 3-Usually and intentional scaffolding provided during child-initiated activities, bag; she shares that the
phonological awareness 4-Always conversations, and other teachable moments during the day. Chilé'S name starts with /
during child-initiated L/ and what their letter
activities and conversations Examples in the context of conversation: linkis. LT transitions her
and/or adult-initiated o Adult says, “Ray, do you want to play?” Ray says, “Play and Ray ) .
activities (large group, rhyme.” Adult says, “Yes, and so do say, may, and day.” Ray small group to_WaSh their
small group, and says, “And hay.” Ray runs off to play. hands_ by the first sound
transitional activities). o Child says, “I see Sue.” Adult says, “See and Sue sound the in their name.
same at the beginning.” Child says, “See, Sue.”
o During a transition, the adult encourages children to play an | spy
game. Adult says, “I spy something that starts with the
/t/ sound.” The children then guess what it is as they move
together to the gym.
Row 4 | Duringread-alouds, in 1-Rarely or never | Scoring notes: Small group read aloud
which adults are 2-Sometimes If no read-aloud occurs during the observation, then score a 1. ocours after breakfast.
30 intentionally building 3-Usually Both LT and AT have
children’scomprehension | 4-Always To score a 4, there must be specific evidence that the read-aloud was

skills, adults engage
children in discussions
about the text before,
during, and/or after the
read-aloud.

intentionally planned such as:

o Theread-aloud is evidenced in the lesson plans.

o The book was selected and readily available.

o The adult/child discussions are related to the text.

o The adult/child discussions allowed children to respond in
their own way.

books that are readily
available. LT talks with
children about the title,
cover and author. Both
staff sometimes ask
children questions about
the book and there is
some (but limited)
dialogue back and forth.
When the last page is
read, both staff put the
books away.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Levels

Evidence:

Adults support and intentionally
scaffold children’s development of
vocabulary throughout the day as
they discuss or explain new or
unknown words that come up in
books, songs, activities, and
conversations.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

First small group read aloud that
happens after breakfast. LT and AT
talk with children about what the
title, author and cover is.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

SCORE

Level 1

Level 2

Level 3

Level 4

Evidence:

Row 6

3 ©

Adults rarely or
never support
children’s
development
in writing.

Adults support
and
intentionally
scaffold
children’s
development in
writing by
engaging in at
least one of the
approaches
listed in

level 4.

Adults support and
intentionally
scaffold children’s
developmentin
writing by engaging
in at least two of
the approaches
listed in level 4.

Adults support and
intentionally scaffold
children’s development
in writing by engaging in
all three of the following
approaches during child-
and adult-initiated
activities:

e Modeling how to
write letters and
words

e Providing
opportunities for
children and adults
to share in the
writing process

e Using writing for a
purpose or to
express meaning

Examples for writing
approaches:

Modeling: Dictating
what children say,
interactive writing,
morning message

Providing
opportunities: Word
boxes, name charts,
letter charts/strips,
labeled areas or
objects

Writing for a purpose
or meaning: Writing a
menu, making a sign,
writing plans, writing
a personal story,
writing an information
book

During arrival, LT talks with a

child about the letters in his
name and describes how to
make the next letter. A child
shares with LT that she is
struggling to make the letter S;
LT goes over to her and talks her
through making the letter.

©2019 HighScope Educational Research Foundation
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	EvidenceExamples of supporting childrens understanding of the sequence of events o Adults post the daily routine at child level in a format that is easy for all children to understand such as text along with pictures or symbols o Adults review the daily routine throughout the day o Adults let children know about changes in the routine ahead of time: 
	EvidenceExamples that are thoughtful o Announcing that snack will come after largegroup time before smallgroup time begins o Quietly telling children who have a lot to put away that play time is ending soon Examples that are not thoughtful o Loudly announcing to everyone Five more minutes until cleanup time o Saying One two three eyes on me and making children stop playing or interrupting children as they eat and converse: 
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Research supports that childinitiated activities should be for at least 30 minutes however longer periods of time may be beneficial as evidenced in the best practices of many high quality programs that allow 60 minutes for child initiated workplay time Examples of adults allowing children to carry out their intentions o Children are free to choose areas people and materials o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the area o Children are free to use materials creatively o Children are free to change activities: Work time is scheduled from 9:00-10:00. During work time today, C1, C2 and C3 worked with T1 at the art table, using glue, tissue paper and markers to creat pictures. C1, finished her picture took a piece of tape and taped it on the wall, T1 said, “We are running out of wall space, we will have to start sending some art work home.” 

C4 C5 C6 worked in the block area with maga tiles and trucks. 

C7 C8 C9 C10 worked in the house area play resturant. 

C11 and C12 worked with T2 in the Toy area playing with bugs. 
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Score even if children do not go outside during the scheduled time based on ability of children to carry out their intentions eg if adults read aloud during this time then assign a score of 1 The recommended amount of time for outdoor play is at least 30 minutes however research supports up to 60 minutes Examples of adults allowing children to carry out their intentions o Children are free to choose people equipmentandmaterials to play with o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the outdoor area o Children are free to use materials creatively o Children are free to change activities: Outside time occurs in the morning after small group; labeled on visual schedule for children and posted adult schedule.  Several children engage on the swings, a child climbs on the playscape, several run around.  Children are free to use any available materials, change ideas as they would like, play by themselves or with others. Outside time begins at 10:10 - 10:40.
	EvidenceScoring note To score a 4 there must be specific evidence that teachers are intentional as described in the examples below Examples of ways to intentionally enter childrens workchoicesplay o Observing and listening before and after entering childrens workchoicesplay o Imitating how a child is using materials o Not interrupting childrens concentration o Assuming roles within play context as suggested by children or adult: T2 sat on the floor in the Toy area with C11 and C12 playing with plastic bugs. C12 asked “how did the spider get in the glass?” T2 “I don’t know, maybe we can look it up?” “At my house we have big spider in our garage, would you like to see a picture?” C12 nods. T2 pulls out phone and shows C12 a picture. C12 “What kind is it?” T2 “Its an orb weaver” C12, “Will it bite you?” T2 “No it lives in my garage.” 
	EvidenceExamples of ways to extend and add complexity to work or play o Following childrens cues about the content and direction as workplay develops o Offering suggestions for extending workplay o Suggesting additional materials o Helping children think through a sequence of steps o Helping children connect to their realworld experiences o Encouraging children to take the lead in ongoing projects and investigations o Modeling new ways of playing o Asking children how else they can play or use the toolsmaterials: Throughout a day, a child is encouraged to take a break when he needs to and let staff know when he is ready to get his legos at the table (the child is able to regulate and share with LT when he is ready).  At joins a child in the Art Area, using materials alongside him and talking back and forth about what both of them are doing.
	EvidenceScoring note To score a 4 all adults must participate and there must be specific evidence that adults intentionally scaffold learning such as o Adults assisting children who are having difficulty with a task o Adults asking questions that extend a childs thinking o Adults moving closer to children to assist in selfregulation behaviors: During large group time T1 asked C1 to choose a song from the song book. C1 picked “Freeze Dance.” T1 played Freeze Dance song and called out different moves children made during the song. T2 danced with the group and assisted C2 to stay on tasks reminding C2 about giving other friends space. After the song as a group they read the story “Apples on Top.” 
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels such as the examples listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas for singing and moving o Children are free to take turns leading others: 1 child sits on T1’s lap and watches.   All children use sticks along with T1 and T2, following along with the words. T2 taps out a pattern and the children follow along. 
	1Rarely or never 2Sometimes 3Usually 4lways_8: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways: T1 read the book “Apples on Top. Each child was given a paper apple and then given a turn to place the apple on the white board. As they placed the apples on the board they counted the apples all together and T1 wrote the number next to the apple. When they finished the story they had 12 apples on top. 
	EvidenceScoring note To score a 4 there must be specific evidence that the opportunities are intentionally planned such as o The materials are readily available o The concept or skill is age appropriate and is introduced in a way that stimulates child interest o Adults intentionally scaffold learning for each child by  Moving from child to child making the tasks easier or harder depending on the childs level of development  Asking openended questions based on the childs level of development: During small group the class did apple tasting. T1 had 6 children in her small group and T2 had six in her group. Children T1 had a red, green and yellow apple. Before cutting the red apple. T1 asked the children how they thought it would taste? C1 said “sweet.” C2 said “Sour.” 
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels as listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas o Children are free to take turns leading others: After the children had a chance to taste all three apples they made a graph and placed a tally mark under the color apple they liked best. In T1 small group the red apple was the favorite with 5 marks. In T2 group the yellow apple was the favorite with 4 marks. 
	Row 3_3: LT talks with a child about apples they have tried at home.   A child shares that they have Red apples at home; LT asks, "I wonder how red apples taste?”  C1 replies “Red applies are sweet.” 
	1Rarely or never 2Sometimes 3Usually 4lways_11: 
	Scoring note If all children are doing the same concept or skill at the same level and with the same support then score a level 1: All children are engaged throughout small group; participating with apple experience. 
	EvidenceScoring notes If adults are interrupting children during conversations or while engaged in play except in the case of a safety concern then assign a score of 1 To score a 4 the conversations between adultschildren must be give and take conversations between adultschildren need to take place during mealand snack times if there are mealsnacks and adults should not be asking a series of questions about what a child or group of children are talking about: During Breakfast the 6 Children sat at T1 table. They had oranges and french toast for breakfast. C1 said “French toast is my favorite thing for breakfast, but I like bacon with mine.” T1 “I like bacon too but it has to be well done.” C1 “My mom makes me bacon and french toast.” T1 “I make french toast at home for my two boys, they love it for breakfast on saturday.”
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Example in the context of childinitiated activity Child says to adult I want to write a letter to my mom How do you spell mom Adult says Mom starts with m What letter makes the m sound Child says M  thats the letter at the beginning of Marys name The child writes the letter by looking at the first letter of Marys name on the name chart: During sign in, LT and AT work with individual children about the letters in their names (naming them) and how to write 'tricky' letters.     During message board; staff and children talk about the four different images covering up the messages (1 at a time).  They talk about the letters (and sounds) that each picture starts with.
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Examples in the context of conversation o Adult says Ray do you want to play Ray says Play and Ray rhyme Adult says Yes and so do say may and day Ray says nd hay Ray runs off to play o Child says I see Sue Adult says See and Sue sound the same at the beginning Child says See Sue o During a transition the adult encourages children to play an I spy game Adult says I spy something that starts with the t sound The children then guess what it is as they move together to the gym: Before Message Board, LT pulls a name out of the bag; she shares that the child's name starts with /L/ and what their letter link is.    LT transitions her small group to wash their hands by the first sound in their name. 
	EvidenceScoring notes If no readaloud occurs during the observation then score a 1 To score a 4 there must be specific evidence that the readaloud was intentionally planned such as o The readaloud is evidenced in the lesson plans o The book was selected and readily available o The adultchild discussions are related to the text o The adultchild discussions allowed children to respond in their own way: Small group read aloud occurs after breakfast.  Both LT and AT have books that are readily available.  LT talks with children about the title, cover and author.  Both staff sometimes ask children questions about the book and there is some (but limited) dialogue back and forth.  When the last page is read, both staff put the books away.
	1Rarely or never 2Sometimes 3Usually 4lways_17: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways_2: First small group read aloud that happens after breakfast. LT and AT talk with children about what the title, author and cover is. 
	EvidenceExamples for writing approaches Modeling Dictating what children say interactive writing morning message Providing opportunities Word boxes name charts letter chartsstrips labeled areas or objects Writing for a purpose or meaning Writing a menu making a sign writing plans writing a personal story writing an information book:  During arrival, LT talks with a child  about the letters in his name and describes how to make the next letter.  A child shares with LT that she is struggling to make the letter S; LT goes over to her and talks her through making the letter.   
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