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Preschool  Week 4

Try It Out: Assignment Instructions

Please follow these directions to begin  
the assignment:

First, save this file to your computer.

To save your work, click on “File” and then select 
“Save As.” Type your name as the file name (e.g., 
“Wk2JaneDoe.pdf”). Save the file as a PDF.

You must save your file as a PDF or it will not  
be accepted.

Next, follow these directions to complete 
the assignment:

1.	 Type your name in the box in the lower-left 
corner of the next page.

2.	 Fill out the assigned items:

	 Type your evidence in the space indicated.

	 Select the row scores by clicking in the  
appropriate box for each row. 

3.	 Then, save the file again so that you do not  
lose your work. 

4.	 To upload your finished assignment, click on  
the Dropbox tab, then click the text that says, 
“Upload File”. Click “Browse” to select the file 
from your computer, then click “Submit.”
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III. CURRICULUM, PLANNING, ASSESMENT, and FAMILY ENGAGEMENT
Item III‐A Adults use a comprehensive, evidence‐based educational model(s)/approach(es) to guide teaching practices. 

SCORE  Levels  Notes:  Evidence: 

Row 1  Adults refer to the comprehensive, evidence‐ 
based educational model(s)/approach(es) 
chosen as their curricula to guide their teaching 
practices (e.g., refer to curriculum 
manuals/guides, books, or kits to plan lessons or 
address/solve issues as they arise in the 
classroom). 

Key developmental domains: 
1. Approaches to learning
2. Social and emotional development
3. Language, communication, and literacy
4. Mathematics
5. Science
6. Perceptual, motor, and physical development

1‐Rarely or never 
2‐Sometimes 
3‐Usually   
4‐Always 

Questions to guide scoring: 
 What educational
model(s)/approach(es) do you use?

 Do the model(s)/approach(es) address
the six listed key developmental
domains?

 Do you use the model(s)/approach(es)
every day except for occasional field
trips, etc.?

 How does the curriculum help you
make decisions about teaching
practices?

 How often do you use the
guides/manuals, books, or kits to plan
lessons?

Row 2  Adults adjust or modify the curriculum for
children with special needs, including dual 
language learners (e.g., dual language learners 
have their home language supported as they 
learn the language used in the classroom). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
If scored level 1 in row 1, automatically 
score level 1 for row 2. 

Questions to guide scoring: 
 How is the curriculum adjusted or

modified for students with special
needs?

 How are the home languages of dual
language  learners supported in the
classroom?

 If you currently do not have children
with special needs and/or dual
language learners, what would you
do if you did?
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Item III‐B Adults document the developmental progress of each child usingmeasures validated for preschool‐aged children.
SCORE    Levels  Notes:  Evidence: 

Row 1  Adults use a research‐validated 
child observation measure to 
document children’s growth (e.g., 
COR Advantage, DRDP, My Teaching 
Strategies, Work Sampling). 

1‐Rarely or never
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use a child observation measure? 
 What is the name of the measure? (List in 

evidence column.) 
 Is it research validated? 

 

Row 2  Adults use the assessment results to 
monitor children’s developmental 
progress continuously to inform 
large‐group, small‐group, and 
individual instruction. 

1‐Rarely or never
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use the child observation 

measures and anecdotal notes to assess 
continuous progress? 

 How do you use the results of the child 
observation measure to inform 
instruction? 
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Item III‐C Adults record and use anecdotal notes to create lesson plans that are connected to learning goals and focused on learning through developmentally 
appropriate practices (play). 

SCORE    Levels  Notes:  Evidence: 

Row 1  Adults use anecdotal 
notes to plan for 
individual children. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use your anecdotal notes during 

planning time? 
 How do you use your anecdotal notes to plan 

interest areas or choose activities that appeal to 
individual child interests? 

 

Row 2  Adults write 
anecdotal notes that 
focus on children’s 
strengths, are 
objective, and reflect 
what children say 
and do throughout 
the day with 
sufficient specific 
details to support 
developmental 
assessment decisions 
(e.g., “stacked 5 
rectangular blocks” 
or “completed the 
15‐ piece train puzzle 
independently”). 
 
 
 
 
 
 
 
 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Questions to guide scoring: 
 Do your anecdotal notes focus on children’s 

strengths? (Provide an example in the evidence 
column.) 

 Are your anecdotal notes objective? (Provide an 
example in the evidence column.) 

 Are your anecdotal notes specific? (Provide an 
example in the evidence column.) 

 How do you use anecdotal notes to support 
assessment decisions? 
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Item III‐C (Continued) Adults record and use anecdotal notes to create lesson plans that are connected to learning goals and focused on learning through 
developmentally appropriate practices (play). 

SCORE    Levels  Notes:  Evidence: 

Row 3 

 

Adults create lesson 
plans that are  clearly 
connected to specific 
learning goals in the 
reported 
comprehensive  
educational 
model(s)/approach(e
s) focused on 
learning through 
developmentally 
appropriate 
practices (play). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
Adults include all teaching staff present on the day of 
planning. 

 
Questions to guide scoring: 
 How do you connect the learning goals to 

the educational model(s)/approach(es) to 
create lesson plans? 

 How do you clearly show the connection in your 
lesson plans? 

 How do you ensure that your plans are focused on 
developmentally  appropriate practices such as 
active engagement, experiential  learning, and 
dramatic play? 
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Item III‐D Adults provide many family engagement options, encourage two‐way sharing of child information, and support families with resources about child 
development and program transitioning. 
SCORE  Levels  Notes:  Evidence: 

Row 1  Adults provide families with 
many opportunities to 
participate in school 
activities. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually  
4‐ Always 

Questions to guide scoring: 
 What family engagement options are available to families?
 How often are these options available?

Row 2  Adults regularly exchange 
anecdotal information with 
families (e.g., during daily 
pickup, when texting 
family members, when 
sending notes home, 
through an online system). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you share anecdotal information with

families? How often?
 How often is each family encouraged to share  information

about their child(ren)?
 What opportunities are available for families

to share  information?

Row 3  Adults report the 
assessment results to 
families. Adults provide 
explanations of the results 
to families if needed. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
To score a 4, all families must be provided assessment 
results that they can understand (e.g., an interpreter is 
provided; reports are generated in home languages). 

Questions to guide scoring: 
 How do you provide families with child‐observation

assessment results?
 How do you explain the results when needed?
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Item III‐D (Continued) Adults provide many family engagement options, encourage two‐way sharing of child information, and support families with resources 
about child development and program transitioning.
SCORE  Levels  Notes:  Evidence: 

Row 4  Adults support the children 
and families of the children 
who are transitioning to 
kindergarten or to the next 
preschool‐level classroom. 
This  includes supporting 
children who are dual 
language learners (DLLs) 
and children with 
Individualized Education 
Programs (IEPs). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you support the children and families

transitioning into the next preschool‐level classroom or
to kindergarten?

 Do you visit classrooms or meet with teachers that
your  children will transition to?

 Do you talk to your children and their families about
what will be different in the classrooms the children are
transitioning to,  such as differing expectations?

 Do you help facilitate the transitions for DLLs and
children with IEPs?


	fill_1: The Head of the ECD center reported that the team uses the Active Learning Approach and follows a child-centered learning philosophy. The  Head said:” the center aims to nurture creativity, analytical thinking, imagination, and critical thinking by actively engaging children in hands-on activities and experiments”. The Head emphasized the importance of encouraging children to take ownership of their learning. While the center follows the National Curriculum, it has been enriched with the core components of the HighScope approach. The curriculum addresses all six key developmental domains, and the teaching staff consistently plan daily lessons based on the main elements of the HighScope daily routine and Key Developmental Indicators (KDIs).
	fill_2: The Head of the ECD center reported that the center follows the National Curriculum and uses Tajik, the national language, as the language of instruction. However, the Head noted that Tajik is different from the home language of approximately 99% of the enrolled children. To address this, the center uses the children’s home language as a bridge to support the learning of both the national language (Tajik) and English.
The center currently serves six children with special needs. According to the Head report:” there is no adjusted or modified curriculum in place to support children with special needs. Our teaching staff are not yet trained to effectively work with children with special needs, and the center does not have a specialist to guide or support staff in this area”. As a result, there are no individualized plans or specific instructional approaches for these children. At present, they are given the opportunity to spend a few hours per day in the classroom with their peers.

	fill_1_2: The Head of the ECD center reported that teachers use anecdotal records on a daily basis to document children’s learning and development. Each classroom is equipped with a camera, allowing teachers to take photos and videos for visual documentation. In addition, every child has an individual portfolio that includes samples of their work.
The Head also stated: “Children are assessed three times per year using the Brigance Early Childhood Screen III tools, specifically designed for 3-, 4-, and 5-year-old children. To support accurate implementation of the screening tools, the organization invited a specialist from the United States to provide training for the staff on how to use the Brigance assessment tools effectively”.

	fill_2_2: The Head of the ECD center reported: teachers collect data regularly during SGT, LGT, outdoor play, and PDR times using anecdotal notes, videos, and photos. Formal screening is conducted four times a year—in August, December, March, and June—using the Brigance Early Childhood Screen III tools.
All collected data is compiled into individual child portfolios. Teachers use this information to compare current results with previous data, analyze developmental progress, and determine whether skills are emerging, developing, or mastered. They also assess each child’s growth against age-appropriate learning goals outlined in the curriculum and the national pre-primary education standards. Based on their analysis, teachers adjust the learning environment, materials, and teaching strategies to meet the developmental needs of each child. This process helps in identifying individual strengths and areas for support and in planning developmentally appropriate activities.

	fill_1_3: The Head of the ECD center reported : “Teachers 1 and 2 regularly compare their anecdotal notes to identify children's progress and determine areas where additional support may be needed. Based on the collected data, teachers plan targeted opportunities to help children strengthen their skills in both areas of strength and areas requiring further development.
Informed by this data, teachers also make adjustments to the classroom learning areas and design structured or guided activities that reflect the children’s preferences, strengths, and needs. This approach ensures that instruction and the learning environment remain responsive and developmentally appropriate”.

	fill_2_3: The Head of the ECD center confirmed that teachers’ anecdotal notes intentionally focus on children’s strengths. To illustrate this, the Head invited a teacher to share a sample note, which said:”1.  Angoma and her peers (Nisso, Ganjina, Munisa) played in the House Area, pretending to celebrate Nisso’s birthday. Angoma assigned roles and mediated a disagreement by suggesting a fair compromise -skills demonstrated: leadership, problem-solving, communication; 2. Masrur is able to name all basic colors in both Tajik and English -skills demonstrated: language development, bilingual vocabulary; 3. Nigora appears hesitant to express her wishes and opinions to the teacher - skills noted: developing self-confidence and communication skills”. The Head emphasized: “anecdotal notes are a key source of data that complement formal assessment tools and inform assessment decisions. For example, while the Brigance Early Childhood Screen III checklist for 3-year-olds includes a task asking children to identify colors (red, blue, orange, green, yellow), anecdotal notes provide additional contextual evidence. A teacher may record that a child accurately named these colors during art and craft activities, SGT, or while identifying shapes and colors in classroom discussions. Such evidence offers meaningful insights into a child's abilities beyond structured assessments”.
	fill_1_4: The Head of the ECD center reported that every Friday afternoon, teachers of the 3–4, 4–5, and 5–6 age groups meet in their respective teams to prepare lesson plans for the upcoming week. Using the KDIs from the HighScope approach and their monthly plans, each team selects play-based, hands-on, and inquiry-rich activities focused on specific domain-related KDIs. These activities are then linked to the weekly theme or topic and distributed across SGTs, LGTs, Greeting Time, and Outside Time. Teachers also plan how to organize the learning environment to support children's developmental goals in alignment with the approach.
The Head emphasized:” Lesson plans are not identical across all classrooms. Instead, teachers reflect on data from the previous week—such as anecdotal notes, completed checklists, tools, and photos—to design classroom-specific lesson plans. To clearly demonstrate the connection between learning goals and the educational approach, teachers ensure each part of the lesson plan is purposeful and aligned”.

	fill_1_5: The Head of the ECD center reported:”The center holds Parent-Teacher Conferences twice per academic year—in October and March. Additionally, parents are invited to observe classroom learning activities twice a month. Families are responsible for supporting home-based activities, completing assigned tasks, and reading storybooks with their children. Parents also assist in organizing events, celebrations, and field trips, and professionals among them occasionally conduct sessions to introduce their occupations to the children. Each classroom maintains a WhatsApp group to ensure ongoing communication between teachers and parents”.
One teacher shared an example: “Last week, we conducted a project titled ‘My House.’ Parents, together with their children, created models of houses using low-cost or no-cost materials. It was held as a competition, and the most creative entries received certificates. These house models are now displayed in the main hall of the center for everyone to see.”

	fill_2_4: The Head Teacher explained that the center uses multiple communication methods to engage with parents. Anecdotal information and/or any urgent information is shared in person during daily pickup time. If teachers need parents to carry out home activities with their children, messages are sent via WhatsApp after 6 p.m. For official communication, such as announcements or formal updates, the center uses email. 
	fill_3: The teaching staff reported:” Prior to Parent-Teacher Conferences, they compile all relevant information for each child. This includes organizing portfolio evidence chronologically to help parents observe their child’s progress over time, sharing assessment results, a brief written report outlining the child’s strengths and areas needing support, and a summary of anecdotal notes”. During the conferences, teachers review and discuss this information in detail with parents. 
	fill_1_6: The teacher reported: “Children are gradually introduced to their new environment through classroom visits, interactions with future teachers, and joint activities between classes. Future teachers also conduct storytelling sessions to build familiarity. At the end of the academic year, a developmental profile report is prepared for each child, accompanied by helpful resources and checklists, which are then discussed in a transition meeting with the next teacher. Children are also prepared through age-appropriate conversations about new routines, expectations, and classroom environments”. For families, the teacher provides guidance and reassurance, shares information about what to expect at the next level, and offers strategies to support a smooth transition. Teacher said: “Since 99% of students speak a home language different from the language of instruction, developing language skills is a core part of teaching throughout the year, and no additional language support is deemed necessary during transitions. The center does not currently implement Individualized Education Plans (IEPs) for any children”. 
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