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Try It Out: Assignment Instructions

Please follow these directions to begin Next, follow these directions to complete
the assignment: the assignment:
First, save this file to your computer. 1. Type your name in the box in the lower-left

corner of the next page.
To save your work, click on “File” and then select , , ,
) 2. Fill out the assigned items:

“Save As.” Use the week number and your name
as the file name (e.g., “Wk2JaneDoe.pdf”). Save the e Type your evidence in the space indicated.

fil PDF.
casd e Select the row scores by clicking in the

appropriate box for each row.
You must save your file as a PDF or it will not PPTop * W

be accepted. 3. Then, save the file again so that you do not
lose your work.

4. To upload your finished assignment, click on
the Dropbox tab; then click the text that says,
“Upload File.” Click “Browse” to select the file
from your computer, then click “Submit.”

e
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Il. TEACHING AND LEARNING ROUTINES and ADULT-CHILD INTERACTIONS
Item lI-A The classroom follows a consistent sequence of events during the school day.

Levels : Evidence:
Row 1 | Adultssupport children’s understanding | 1-Rarely or never Examples of supporting children’s The daily routine is not
of the consistent routine and sequence 2-Sometimes understanding of the sequence of events: displayed at child level; it
1 of events during the school day. 3-Usually o Adults post the daily routine at child is posted high in one
4-Always level in a format that is easy for all corner of the classroom,

with a standing board
placed in front of it. As a
result, the children are
unable to see or

children to understand, such as text
along with pictures or symbols.
o Adults review the daily routine

throughout the day. understand the routine.
o Adults let children know about Add|t|0na”y’ |t is Written in

changes in the routine ahead of time. small letters and in pen,

making it difficult to read.

Row 2 | Adults are thoughtful about letting 1-Rarely or never Examples that are thoughtful: Adults are not thoughtful

children know when transitions to a 2-Sometimes o Announcing that snack will come after about letting children

1 different area (within and outside of the | 3-Usually large-group time, before small-group know when transitions to

classroom), group, or activity will occur. | 4-Always time begins. a different part of daily

o Quietly telling children who have a lot to | Foutine. "Chlldren clean

ut away that play time is ending soon. up time. Stop your play.
P y play g Do not clean up the

I I n ne.
Examples that are not thoughtful: Te;I?eua(:Se?ngree r?;gu r%es

more minutes until cleanup time.” them away"; "Now lets

o Saying “One, two, three eyes on me,” get ready - this is
and making children stop playing or breakfast time"; 'Who can
interrupting children as they eat and tell me what is now next
converse. Iesson"; "1,2,3,4,5, 6,

7 O O 1N Cvnnihndv cit
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Item II-B There is time each day for child-initiated activities in the classroom and during outdoor time.

SCORE
Row 1

Adults allow
children to carry
out their
intentions using
all accessible
materials during
classroom child-
initiated activity
for an extended
period of time.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Notes:

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Research supports that child-initiated activities
should be for at least 30 minutes; however,
longer periods of time may be beneficial as
evidenced in the best practices of many high-
guality programs that allow 60 minutes for child-
initiated work/play time.

Examples of adults allowing children to carry out

their intentions:

o Children are free to choose areas, people,
and materials.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the classroom.

o Children are free to use materials creatively.

o Children are free to change activities.

Evidence:

During drop off tme from 8 : 00 to 8: 45 all the
children in the classroom had a Free play time.
Children carried out there intentions using all
accessible materials. They were free to choose
areas and materials. Children were free to use
materials creatively and moved them
throughout the classroom. 7 children played
together with magnet Lego; 5 children were
sitting on the table and draw; 2 girs were sitting
on the chair and discussed "Lady Bug"
cartoon”; 3 boys and a girl were in Book Area.
From 10 : 00 to 10 : 30 Children had another
time for Free Play. Teacher told to Children
"Children play on the carpet and with Lego
only."

From 11:05to 11: 18 - Teacher requested
children: "We are not taking the resources our
of their places, no playing, just stay on the
carpet talk with each other, while | get ready for
classroom time".

From 11 : 48 to 12: 30 - Outside Time -
Children were free to choose materials, people
to play with; children were free to change
activities - C 1 and C2 played with tennis
rocket, C3 left his play in Sand box and joined
them; 5 children were just running around the
playground; 10 children were playing in Sand
box - 2 children worked alone; 5 children

tnmnthAarv hiiild tha ~aactlar D AhilAdvran Aavria A thA
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Item II-B (Continued) There is time each day for child-initiated activities in the classroom and during outdoor time.

Adults allow
children to carry
out their
intentions using
all accessible
equipment and
materials during
the outdoor
child-initiated
activity for an
extended
period of time.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Score, even if children do not go outside during
the scheduled time, based on ability of children
to carry out their intentions (e.g., if adults read
aloud during this time, then assign a score of 1).

The recommended amount of time for outdoor
play is at least 30 minutes; however, research
supports up to 60 minutes.

Examples of adults allowing children to carry out

theirintentions:

o Children are free to choose people,
equipment, and materials to play with.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the outdoor area.

o Children are free to use materials creatively.

o Children are free to change activities.

Evidence:

During outdoor play, children were free to choose

materials, play partners, and activities, and they
moved between activities independently.

C1 and C2 played with tennis rackets; C3 left the
sandbox to join them.

5 children ran around the playground.

10 children played in the sandbox:

2 worked independently.

5 collaborated to build a sandcastle.

2 transported sand using toy trucks.

1 child observed others without participating.
2 children sat on chairs and talked.

1 child chose to remain indoors with Teacher 2
(T2), observing as she cut shapes.

©2019 HighScope Educational Research Foundation




1I-C Adults support children’s ideas, actions, and developmental levels during child-initiated activities.

SCORE

Levels

Notes:

Evidence:

Row 1 |Adultsareintentional | 1-Rarely or never Scoring note: Adults are sometimes intentional in
about entering 2-Sometimes To score a 4, there must be specific evidence that joining children's work or play.
2 children's 3-Usually teachers are intentional as described in the examples
work/choices/play. 4-Always below. During the Chess lesson, after
reviewing the previous content, T3
Examples of ways to intentionally enter children’s 'ntmduce.d a new construction activity
work/choices/play: and provided the necessary resources.
. . T3 then stepped aside and observed
o Observing and listening before and after while the children completed the task
entering children’s work/choices/play independently. Although many children
o Imitating how a child is using materials (15 out of 21) experienced difficulty with
o Not interrupting children’s concentration applying the new construction activity
o Assuming roles within play context as suggested during the Chess lesson, T3 did not
by children or adult approach and provide support to
children.
Durina the SMT session. T1 distributed
Row 2 | Adultssupportand 1-Rarely or never Examples of ways to extend and add complexity to Adults rarely supported children at their
intentionally scaffold | 2-Sometimes work or play: developmental level. In two LGTs and
1 children at their 3-Usually o Following children’s cues about the content and one SGT, adults gave specific
developmental level | 4-Always direction as work/play develops instructions but did not engage further

by helping them
extend and add
complexity to their
work/play.

o O O O

Offering suggestions for extending work/play
Suggesting additional materials

Helping children think through a sequence of steps
Helping children connect to their real-world
experiences

Encouraging children to take the lead in ongoing
projects and investigations

Modeling new ways of playing

Asking children how else they can play or use the
tools/materials

with children’s work/play. Similarly,
during two Free Play sessions, adults
did not join the children or interact with
them meaningfully. No open-ended
questions were asked, and there was
no observed encouragement for
children to take the lead in ongoing
projects or modeling of new play
strategies.

During the SGT, T1 gave the following
instruction to the children:

"NMatrh tha AdAnte with tha niimhare an
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Item 1I-D There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Levels

Evidence:

Row 1 | Adults provide large-group | 1-Rarely or never Scoring note: During the LGT (1) of the Drama lesson,
activities daily during which | 2-Sometimes To score a 4, all adults must participate and both T1 and T2 actively supported the
2 all adults participate inthe | 3-Usually there must be specific evidence that adults children’'s engagement in the adult -
activities and intentionally | 4-Always intentionally scaffold learning such as: initiated activities.
scaffold learning for each o Adults assisting children who are having .
child, as needed. difficulty with a task. T1 used a mobile phone to show the
o Adults asking questions that extend a children a video demonStratmg dance
- . movements, encouraging them to observe
child’s thinking. _ | how the dancers moved and to try their
o Adults moving closer to children to assistin | hest when practicing.
self-regulation behaviors.
Row 2 | Adults lead large-group 1-Rarely or never Scoring note: In both LGTSs, the children followed the
activities so that children 2-Sometimes To score a 4, there must be specific evidence specific instructions and used the materials
1 can contribute their own 3-Usually that children are able to contribute their own provided by T1 and T2 to carry out the
ideas and participate at 4-Always ideas and participate at their own adult - initiated activities.

their own developmental
levels.

developmental levels such as the examples
listed below.

Examples of adults allowing children to

participate at their own developmental levels:

o Children are free to explore and use the
same set of materials in their own ways.

o Children are free to move in their own
ways.

o Children are free to try out one another’s
ideas for singing and moving.

o Children are free to take turns leading
others.

©2019 HighScope Educational Research Foundation




Item II-D (Continued) There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

_Evidence:
Row 3 (Adults support and use 1-Rarely or never During LGT (2), T1 sat with the children on
many strategies to extend 2-Sometimes the carpet and led the game "Palm, Edge,
children's ideas and actions | 3-Usually Fist." T1 gave clear instructions, stating:
2 during adult- initiated large- | 4-Always "Now listen to my instructions. When | say
group learning ‘palm'—place your palm face down; when |
opportunities by: say 'edge'—keep your fist on one side;

when | say ‘fist—make a fist. Put your
hands on the carpet. First, | will dictate
slowly, then | will go faster. After me, Ch 1

o Assuming children's
physical level.

o Letting children be will lead the activity."
leaders.

o Following up on T1 redirected Ch 2, Ch 3, and Ch 4 by
children's suggestions saying: "You are not following the
and modifications. instructions. Do not make any other

o Modeling new ways of motions—ijust follow my directions for the

game. You three come and sit in the

using words, h ;

& t middle of the carpet, and let’s repeat the
rhovements, or instructed motions several times."
materials.

o Prompting children for
their ideas about using
words, movements, or
materials.

©2019 HighScope Educational Research Foundation



Item II-E There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

SCORE
Row 1

Adults provide small-group
learning opportunities daily
during which children are
allowed to explore and
learn age-appropriate
concepts and skills, and
adults intentionally scaffold
learning for each child, as
needed.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Notes:

Scoring note:

To score a 4, there must be specific evidence
that the opportunities are intentionally planned
such as:

o
o

The materials are readily available.
The concept or skill is age appropriate and
is introduced in a way that stimulates child
interest.
Adults intentionally scaffold learning for
each child by
- Moving from child to child making
the tasks easier or harder
depending on the child’s level of
development.
- Asking open-ended questions
based on the child’s level of
development.

‘ Evidence:

The SGT activity was age-appropriate for
six-year-old children. The printed
worksheets, which featured colored
pictures of animals and playfully drawn
numbers, engaged all of the children in
completing the task.

Three children appeared to struggle with
the activity, while the rest were able to
complete it independently. Before
beginning the worksheet task, T1 read
various addition and subtraction problems
from her mobile phone, and the children
attempted to answer by raising their
hands.

During the activity, T1 and T2 stood aside

and observed. They did not interact with
the children ar nravide differentiated

Row 2

Adults lead small-group
activities so that children
can contribute their own
ideas and participate at
their own developmental
levels.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, there must be specific evidence
that children are able to contribute their own
ideas and participate at their own
developmental levels as listed below.

Examples of adults allowing children to
participate at their own developmental levels:

o}

Children are free to explore and use the
same set of materials in their own ways.
Children are free to move in their own
ways.

Children are free to try out one another's
ideas.

Children are free to take turns leading
others.

Children were required to follow specific
instructions provided by T1 to complete the
activity. T1 stated: "Children, match the
dots with the numbers by drawing a line
between them on page 1, and match the
words (names of animals) with the pictures
of animals by drawing a line between
them on page 2."

©2019 HighScope Educational Research Foundation




Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Levels : ‘ Evidence:

Row 3 | Adults supportand 1-Rarely or never T1 said: "Those who have already finished
use many strategies to 2-Sometimes the activity on your worksheet, please

2 extend children's 3-Usually support your friends next to you who are
ideas and actions 4-Always still working on their task."

during adult-initiated

small-group learning

opportunities by:

o Assuming children's
physical level.

o Letting children be
leaders.

o Followingupon
children's
suggestions and
modifications.

o Modeling new ways
of using words,
movements, or
materials.

o Prompting children
for their ideas about
using words,
movements, or
materials.

©2019 HighScope Educational Research Foundation 8



Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Adults intentionally
introduce concepts or skills
that are moderately
challenging® in small-
group settings.

*Moderately challenging
concepts or skills are those
beyond what children
already know or can do
but not so difficult that
children become
frustrated or disengaged. If
the concept or skill is
moderately challenging,
the adult can adjust the
complexity for an
individual child by adding
more or less support. The
level of support is often
determined by the level of
child engagement and/or
success. The goal is to
have the child successfully
engaged.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

If all children are doing the same concept or
skill, at the same level, and with the same
support, then score a level 1.

During SGT, the same activity focusing on

one specific concept was provided to all the
children in the class.

©2019 HighScope Educational Research Foundation




Item II-H Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

Row 1 | Adultssupportand 1-Rarely or never | Scoring notes: Adults occasionally
intentionally scaffold 2-Sometimes If adults are interrupting children during conversations or while engaged in conversation

2 children’s development of | 3-Usually engaged in play, except in the case of a safety concern, then assign with children during
language by attending to 4-Always ascore of 1. breakfast, snack, activity,
children who are speaking and play times. During
to them, listening and To score a 4, the conversations between adults/children must be activity tlmes’ adul_ts were

i . : . . . observed interrupting

talking to children during give and take, conversations between adults/children need to take conversations between
mealtimes, conversing with place during meal- and snack times (if there are meal/snacks), and children. However, during
children in a give-and-take adults should not be asking a series of questions about what a child Free Play, they allowed
manner, asking questions or group of children are talking about. children to converse and
and responding to engage in play without
children’s questions, and interruption.
rarely interrupting children
when they are conversing
with others or are engaged
in play.

Row 2 | Adults supportand 1-Rarely or never | Scoring note: During Clean-Up Time, T2
intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support and| encouraged the children

3 children’s development of | 3-Usually intentional scaffolding provided during child-initiated activities, by saying, "Let’s sing the
letter knowledge and letter | 4-Always conversations, and other teachable moments during the day. ABC song while we are

sounds during child-
initiated activities and
conversationsand/or
adult-initiated activities
(large group, small group,
and transitional activities).

Example in the context of child-initiated activity:

Child says to adult, “l want to write a letter to my mom. How do you
spell mom?” Adult says, “Mom starts with /m/. What letter makes
the /m/ sound?” Child says, “/M/ — that’s the letter at the beginning
of Mary’s name.” The child writes the letter by looking at the first
letter of Mary’s name on the name chart.

cleaning up our classroom
for the Drama lesson."
The children responded by
singing, "A, B, C, D, E, F,
G..." as they began tidying
up.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

Row 3 | Adults support and 1-Rarely or never | Scoring note: During SGT, while working
intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support with worksheets, T1
2 children’s development of | 3-Usually and intentional scaffolding provided during child-initiated activities, |engaged Ch 1 in a reading
phonological awareness 4-Always conversations, and other teachable moments during the day. activity. T1 asked, "Look
during child-initiated at this ’\>N0rd_—C61n you
activities and conversations Examples in the context of conversation: {ﬁgg)'tcxvlh 'rceh Ilieet(tjer,,g' N
and/or adult-initiated o Adult says, “Ray, do you want to play?” Ray says, “Play and Ray ) P T
activities (large group, rhyme.” Adult says, “Yes, and so do say, may, and day.” Ray T1 then asked, "Which
small group, and says, “And hay.” Ray runs off to play. sound does it make?" Ch
transitional activities). o Child says, “l see Sue.” Adult says, “See and Sue sound the 1 responded, "/d/." T1
same at the beginning.” Child says, “See, Sue.” continued, "Which letter is
o During a transition, the adult encourages children to play an | spy |the second one?" Ch 1
game. Adult says, “I spy something that starts with the answered, "O." T1 asked,
/t/ sound.” The children then guess what it is as they move "Which SOL.'lnd does it
together to the gym. represent?
Row 4 | Duringread-alouds, in 1-Rarely or never | Scoring notes: No read-aloud occurred
which adults are 2-Sometimes If no read-aloud occurs during the observation, then score a 1. during the observation.
1 intentionally building 3-Usually
children’scomprehension | 4-Always To score a 4, there must be specific evidence that the read-aloud was

skills, adults engage
children in discussions
about the text before,
during, and/or after the
read-aloud.

intentionally planned such as:

O

o
(¢]
o

The read-aloud is evidenced in the lesson plans.

The book was selected and readily available.

The adult/child discussions are related to the text.

The adult/child discussions allowed children to respond in
their own way.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Levels

Evidence:

Adults support and intentionally
scaffold children’s development of
vocabulary throughout the day as
they discuss or explain new or
unknown words that come up in
books, songs, activities, and
conversations.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

No discussion and/or explanation
occurred during the observation.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Level 1

Adults rarely or
never support
children’s
development
in writing.

Level 2

Adults support
and
intentionally
scaffold
children’s
development in
writing by
engaging in at
least one of the
approaches
listed in

level 4.

Level 3

Adults support and
intentionally
scaffold children’s
developmentin

writing by engaging

in at least two of
the approaches
listed in level 4.

Level 4

Adults support and
intentionally scaffold
children’s development
in writing by engaging in
all three of the following
approaches during child-
and adult-initiated
activities:

e Modeling how to
write letters and
words

e Providing
opportunities for
children and adults
to share in the
writing process

e Using writing for a
purpose or to
express meaning

Examples for writing
approaches:

Modeling: Dictating
what children say,
interactive writing,
morning message

Providing
opportunities: Word
boxes, name charts,
letter charts/strips,
labeled areas or
objects

Writing for a purpose
or meaning: Writing a
menu, making a sign,
writing plans, writing
a personal story,
writing an information
book

Evidence:

©2019 HighScope Educational Research Foundation
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	EvidenceExamples of supporting childrens understanding of the sequence of events o Adults post the daily routine at child level in a format that is easy for all children to understand such as text along with pictures or symbols o Adults review the daily routine throughout the day o Adults let children know about changes in the routine ahead of time: The daily routine is not displayed at child level; it is posted high in one corner of the classroom, with a standing board placed in front of it. As a result, the children are unable to see or understand the routine. Additionally, it is written in small letters and in pen, making it difficult to read.

There are also inconsistencies between the written routine and the actual classroom activities. For example, the routine indicates that Language and Literacy activities should take place from 09:00 to 09:30. However, during this time, the children were engaged in a Chess lesson. Similarly, the routine lists Written Activities from 11:30 to 12:00, but instead, the children participated in a Drama lesson during this period.
	EvidenceExamples that are thoughtful o Announcing that snack will come after largegroup time before smallgroup time begins o Quietly telling children who have a lot to put away that play time is ending soon Examples that are not thoughtful o Loudly announcing to everyone Five more minutes until cleanup time o Saying One two three eyes on me and making children stop playing or interrupting children as they eat and converse: Adults do not consistently support children in understanding or preparing for transitions between parts of the daily routine. Transitions are often announced abruptly, without giving children time to process or adjust. Examples of language used by adults during transitions include:

T1 said: “Children, clean-up time. Stop your play. Do not clean up the resources one by one. Take as many resources as you can in your hands and put them away.”

T1 said" “Now let’s get ready – this is breakfast time.”

T1 said: “Who can tell me what the next lesson is now?”

T2 said : “1, 2, 3, 4, 5, 6, 7, 8, 9, 10 – everybody sit on a chair.”
T1 said: " Children time is over. Put away your colored pencils". 
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Research supports that childinitiated activities should be for at least 30 minutes however longer periods of time may be beneficial as evidenced in the best practices of many high quality programs that allow 60 minutes for child initiated workplay time Examples of adults allowing children to carry out their intentions o Children are free to choose areas people and materials o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the area o Children are free to use materials creatively o Children are free to change activities: 8:00 – 8:45 (Drop-off Time):
During this period, all children engaged in free play. They carried out their intentions using all accessible materials and had the freedom to choose play areas and materials. Children used materials creatively and moved them throughout the classroom.

7 children played together with magnetic Lego.

5 children sat at a table and drew.

2 children sat on chairs and discussed the “Ladybug” cartoon.

3 boys and 1 girl were in the book area looking through picture books and interacting quietly.

10:00 – 10:30:
Children were given time for another free play session. However, the teacher limited the play options, telling the children, “Children, play on the carpet and with Lego only.” This restriction limited the range of materials and areas children could access during this period.

11:05 – 11:18:
The teacher instructed the children: “We are not taking the resources out of their places. No playing, just stay on the carpet and talk with each other while I get ready for classroom time.” During this time, children were not actively engaged in play and were directed to wait passively.

11:48 – 12:30 (Outside Time):
Children had access to a variety of materials and were free to choose their play partners and change activities.

C1 and C2 played with tennis rackets.

C3 left the sandbox and joined C1 and C2.

5 children ran around the playground.

10 children played in the sandbox:

2 children worked independently.

5 children collaborated to build a sandcastle.

2 children used trucks to transport sand.

1 child sat and observed others playing.

2 children sat on chairs and had a conversation.

1 child chose to remain indoors with Teacher 2 (T2), who was cutting shapes. The child observed T2 without active participation.
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Score even if children do not go outside during the scheduled time based on ability of children to carry out their intentions eg if adults read aloud during this time then assign a score of 1 The recommended amount of time for outdoor play is at least 30 minutes however research supports up to 60 minutes Examples of adults allowing children to carry out their intentions o Children are free to choose people equipmentandmaterials to play with o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the outdoor area o Children are free to use materials creatively o Children are free to change activities: During outdoor play, children were free to choose materials, play partners, and activities, and they moved between activities independently.

C1 and C2 played with tennis rackets; C3 left the sandbox to join them.

5 children ran around the playground.

10 children played in the sandbox:

2 worked independently.

5 collaborated to build a sandcastle.

2 transported sand using toy trucks.

1 child observed others without participating.

2 children sat on chairs and talked.

1 child chose to remain indoors with Teacher 2 (T2), observing as she cut shapes.
	EvidenceScoring note To score a 4 there must be specific evidence that teachers are intentional as described in the examples below Examples of ways to intentionally enter childrens workchoicesplay o Observing and listening before and after entering childrens workchoicesplay o Imitating how a child is using materials o Not interrupting childrens concentration o Assuming roles within play context as suggested by children or adult: Adults are sometimes intentional in joining children's work or play.

During the Chess lesson, after reviewing the previous content, T3 introduced a new construction activity and provided the necessary resources. T3 then stepped aside and observed while the children completed the task independently. Although many children (15 out of 21) experienced difficulty with applying the new construction activity during the Chess lesson, T3 did not approach and provide support to children. 

During the SMT session, T1 distributed worksheets to the children and observed from a distance, without providing individual support or guidance as the children worked.

During OAT, T1 stood aside and engaged in conversation with colleagues while the children played by not joining them. 

However, during the LGT Drama lesson, both T1 and T2 actively supported the children in preparing for their performances. T1 danced alongside Children 1, 2, 3, and 4, while T2 guided other children in reciting their songs and taking on their roles.


	EvidenceExamples of ways to extend and add complexity to work or play o Following childrens cues about the content and direction as workplay develops o Offering suggestions for extending workplay o Suggesting additional materials o Helping children think through a sequence of steps o Helping children connect to their realworld experiences o Encouraging children to take the lead in ongoing projects and investigations o Modeling new ways of playing o Asking children how else they can play or use the toolsmaterials: Adults rarely supported children at their developmental level. In two LGTs and one SGT, adults gave specific instructions but did not engage further with children’s work/play. Similarly, during two Free Play sessions, adults did not join the children or interact with them meaningfully. No open-ended questions were asked, and there was no observed encouragement for children to take the lead in ongoing projects or modeling of new play strategies.

During the SGT, T1 gave the following instruction to the children:
"Match the dots with the numbers on page 1, and match the words with the pictures of animals on page 2. Write your name and give your work to T2."
	EvidenceScoring note To score a 4 all adults must participate and there must be specific evidence that adults intentionally scaffold learning such as o Adults assisting children who are having difficulty with a task o Adults asking questions that extend a childs thinking o Adults moving closer to children to assist in selfregulation behaviors: During the LGT (1) of the Drama lesson, both T1 and T2 actively supported the children's engagement in the adult - initiated activities.

T1 used a mobile phone to show the children a video demonstrating dance movements, encouraging them to observe how the dancers moved and to try their best when practicing.

T2 provided targeted support to Children 1, 2, 3, and 4 as they rehearsed the song "Goodbye Our KG", guiding them to sing with confidence and clarity.
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels such as the examples listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas for singing and moving o Children are free to take turns leading others: In both LGTs, the children followed the specific instructions and used the materials provided by T1 and T2 to carry out the adult - initiated activities.
	1Rarely or never 2Sometimes 3Usually 4lways_8: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways: During LGT (2), T1 sat with the children on the carpet and led the game "Palm, Edge, Fist." T1 gave clear instructions, stating: "Now listen to my instructions. When I say 'palm'—place your palm face down; when I say 'edge'—keep your fist on one side; when I say 'fist'—make a fist. Put your hands on the carpet. First, I will dictate slowly, then I will go faster. After me, Ch 1 will lead the activity."

T1 redirected Ch 2, Ch 3, and Ch 4 by saying: "You are not following the instructions. Do not make any other motions—just follow my directions for the game. You three come and sit in the middle of the carpet, and let’s repeat the instructed motions several times."
	EvidenceScoring note To score a 4 there must be specific evidence that the opportunities are intentionally planned such as o The materials are readily available o The concept or skill is age appropriate and is introduced in a way that stimulates child interest o Adults intentionally scaffold learning for each child by  Moving from child to child making the tasks easier or harder depending on the childs level of development  Asking openended questions based on the childs level of development: The SGT activity was age-appropriate for six-year-old children. The printed worksheets, which featured colored pictures of animals and playfully drawn numbers, engaged all of the children in completing the task.

Three children appeared to struggle with the activity, while the rest were able to complete it independently. Before beginning the worksheet task, T1 read various addition and subtraction problems from her mobile phone, and the children attempted to answer by raising their hands.

During the activity, T1 and T2 stood aside and observed. They did not interact with the children or provide differentiated support to adjust the task according to individual developmental levels.
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels as listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas o Children are free to take turns leading others: Children were required to follow specific instructions provided by T1 to complete the activity. T1 stated: "Children, match the dots with the numbers by drawing a line between them on page 1, and match the words (names of animals) with the pictures of animals by drawing a line between them on page 2."
	Row 3_3: T1 said: "Those who have already finished the activity on your worksheet, please support your friends next to you who are still working on their task."
	1Rarely or never 2Sometimes 3Usually 4lways_11: 
	Scoring note If all children are doing the same concept or skill at the same level and with the same support then score a level 1: During SGT, the same activity focusing on one specific concept was provided to all the children in the class.
	EvidenceScoring notes If adults are interrupting children during conversations or while engaged in play except in the case of a safety concern then assign a score of 1 To score a 4 the conversations between adultschildren must be give and take conversations between adultschildren need to take place during mealand snack times if there are mealsnacks and adults should not be asking a series of questions about what a child or group of children are talking about: Adults occasionally engaged in conversation with children during breakfast, snack, activity, and play times. During activity times, adults were observed interrupting conversations between children. However, during Free Play, they allowed children to converse and engage in play without interruption.
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Example in the context of childinitiated activity Child says to adult I want to write a letter to my mom How do you spell mom Adult says Mom starts with m What letter makes the m sound Child says M  thats the letter at the beginning of Marys name The child writes the letter by looking at the first letter of Marys name on the name chart: During Clean-Up Time, T2 encouraged the children by saying, "Let’s sing the ABC song while we are cleaning up our classroom for the Drama lesson." The children responded by singing, "A, B, C, D, E, F, G..." as they began tidying up.
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Examples in the context of conversation o Adult says Ray do you want to play Ray says Play and Ray rhyme Adult says Yes and so do say may and day Ray says nd hay Ray runs off to play o Child says I see Sue Adult says See and Sue sound the same at the beginning Child says See Sue o During a transition the adult encourages children to play an I spy game Adult says I spy something that starts with the t sound The children then guess what it is as they move together to the gym: During SGT, while working with worksheets, T1 engaged Ch 1 in a reading activity. T1 asked, "Look at this word—can you read it? Which letter is this?" Ch 1 replied, "D."

T1 then asked, "Which sound does it make?" Ch 1 responded, "/d/." T1 continued, "Which letter is the second one?" Ch 1 answered, "O." T1 asked, "Which sound does it represent?"

T1 followed with, "And the last letter?" Ch 1 responded, "G." T1 then asked, "Which sound does it represent?" Ch 1 replied, "/g/."

T1 concluded, "Now let’s try to read the whole word."
	EvidenceScoring notes If no readaloud occurs during the observation then score a 1 To score a 4 there must be specific evidence that the readaloud was intentionally planned such as o The readaloud is evidenced in the lesson plans o The book was selected and readily available o The adultchild discussions are related to the text o The adultchild discussions allowed children to respond in their own way: No read-aloud occurred during the observation. 
	1Rarely or never 2Sometimes 3Usually 4lways_17: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways_2: No discussion and/or explanation occurred during the observation. 
	EvidenceExamples for writing approaches Modeling Dictating what children say interactive writing morning message Providing opportunities Word boxes name charts letter chartsstrips labeled areas or objects Writing for a purpose or meaning Writing a menu making a sign writing plans writing a personal story writing an information book:  
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