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Preschool  Week 2

Try It Out: Assignment Instructions

Please follow these directions to begin  
the assignment:

First, save this file to your computer.

To save your work, click on “File” and then select 
“Save As.” Use the week number and your name  
as the file name (e.g., “Wk2JaneDoe.pdf”). Save the 
file as a PDF.

You must save your file as a PDF or it will not  
be accepted.

Next, follow these directions to complete 
the assignment:

1.	 Type your name in the box in the lower-left 
corner of the next page.

2.	 Fill out the assigned items:

	 Type your evidence in the space indicated.

	 Select the row scores by clicking in the  
appropriate box for each row. 

3.	 Then, save the file again so that you do not  
lose your work.

4.	 To upload your finished assignment, click on  
the Dropbox tab; then click the text that says, 
“Upload File.” Click “Browse” to select the file 
from your computer, then click “Submit.”
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II. TEACHING AND LEARNING ROUTINES and ADULT‐CHILD INTERACTIONS

Item II‐A The classroom follows a consistent sequence of events during the school day. 

SCORE Levels Notes: Evidence: 

Row 1 Adults support children’s understanding 
of the consistent routine and sequence 
of events during the school day. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Examples of supporting children’s 
understanding of the sequence of events: 

o Adults post the daily routine at child
level in a format that is easy for all
children to understand, such as text
along with pictures or symbols.

o Adults review the daily routine
throughout the day.

o Adults let children know about
changes in the routine ahead of time.

Row 2 Adults are thoughtful about letting 
children know when transitions to a 
different area (within and outside of the 
classroom), group, or activity will occur. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Examples that are thoughtful: 
o Announcing that snack will come after

large‐group time, before small‐group
time begins.

o Quietly telling children who have a lot to
put away that play time is ending soon.

Examples that are not thoughtful: 
o Loudly announcing to everyone, "Five

more minutes until cleanup time.”
o Saying “One, two, three eyes on me,”

and making children stop playing or
interrupting children as they eat and
converse.

Erin Burnett
Row 1z; Instead of quick summary sentences, record what you see, what happened, and record as many quotes as possible.  Remember to record, who, what, when, where, and how!  Follow this feedback:
-RE:  1st sentence, record where the schedules are posted, e.g., Child schedule posted low in the BA.  Adult schedule posted on the 'parent board' above the children's cubbies.
-RE:  2nd sentence:  Ask yourself, "What did the teacher do?"  As you observe record exactly what the teacher did that reflects "Daily routine is reviewed throughout the day."  What did the teacher say?  Record the teacher words, use quotes as evidence!
Row 1 & 2: You should really have at least three examples of "throughout the day" to fully support a row score of 4.
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Item II‐B There is time each day for child‐initiated activities in the classroom and during outdoor time. 

SCORE  Levels Notes: Evidence: 

Row 1 Adults allow 
children to carry 
out their 
intentions using 
all accessible 
materials during 
classroom child‐ 
initiated activity 
for an extended 
period of time.  

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring notes: 
To score a 4, there must be specific evidence that 
shows ALL children are able to carry out their 
intentions. There cannot be any evidence that 
contradicts the examples provided below. 

Research supports that child-initiated activities 
should be for at least 30 minutes; however, 
longer periods of time may be beneficial as 
evidenced in the best practices of many high-
quality programs that allow 60 minutes for child-
initiated work/play time. 

Examples of adults allowing children to carry out 
their intentions: 
o Children are free to choose areas, people,

and materials.
o Children are free to pretend, play alone, or

play in groups.

o Children are free to invent activities.
o Children are free to move materials

throughout the classroom.
o Children are free to use materials creatively.
o Children are free to change activities.

Erin Burnett
In the future add:  
-What time you observed work time/choice time and the time posted on the daily routine
-a few notes of where you observed children playing/working during work time/choice time.  Look at the open bullet points and add applicable evidence that reflects the points or not - e.g., 3 children play in the HA, 2 children stay in AA most of WT, 1 child works on puzzles in TA, and then paints the rest of WT, etc.
A bit more evidence is needed to support a score of 4.
Remember to avoid rewriting the examples in the notes section. THese are general statements and you need specific, objective evidence. Who What When Where How Quotes, like the yarn example. Just leave off the general statement and provide the concrete what you saw and heard.
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Item II‐B  (Continued) There is time each day for child‐initiated activities in the classroom and during outdoor time. 

SCORE  Levels Notes: Evidence: 

Row 2 Adults allow 
children to carry 
out their 
intentions using 
all accessible 
equipment and 
materials during 
the outdoor 
child‐initiated 
activity for an 
extended 
period of time. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring notes: 
To score a 4, there must be specific evidence that 
shows ALL children are able to carry out their 
intentions. There cannot be any evidence that 
contradicts the examples provided below.  

Score, even if children do not go outside during 
the scheduled time, based on ability of children 
to carry out their intentions (e.g., if adults read 
aloud during this time, then assign a score of 1). 

The recommended amount of time for outdoor 
play is at least 30 minutes; however, research 
supports up to 60 minutes.    

Examples of adults allowing children to carry out 
their intentions: 
o Children are free to choose people,

equipment, and materials to play with.
o Children are free to pretend, play alone, or

play in groups.
o Children are free to invent activities.
o Children are free to move materials

throughout the outdoor area.
o Children are free to use materials creatively.
o Children are free to change activities.

Erin Burnett
Please note:  
--Item I-C in Section I - Learning Environment = the safety of the outdoor space, the safety of permanent structure, what structures are available, and what portable materials are available. 
--Item II-B Row 2 = what children do during Outside Time 
Be sure to record what you actually observe children doing - including the who, what, where, when, how in your brief anecdotes.
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II‐C Adults support children’s ideas, actions, and developmental levels during child‐initiated activities. 

SCORE Levels Notes: Evidence: 

Row 1 Adults are intentional 
about entering 
children's 
work/choices/play. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
To score a 4, there must be specific evidence that 
teachers are intentional as described in the examples 
below. 

Examples of ways to intentionally enter children’s 
work/choices/play: 
o Observing and listening before and after

entering children's work/choices/play
o Imitating how a child is using materials
o Not interrupting children’s concentration
o Assuming roles within play context as suggested

by children or adult

Row 2 Adults support and 
intentionally scaffold 
children at their 
developmental level 
by helping them 
extend and add 
complexity to their 
work/play. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Examples of ways to extend and add complexity to 
work or play: 
o Following children’s cues about the content and

direction as work/play develops

o Offering suggestions for extending work/play
o Suggesting additional materials
o Helping children think through a sequence of steps
o Helping children connect to their real‐world

experiences
o Encouraging children to take the lead in ongoing

projects and investigations
o Modeling new ways of playing
o Asking children how else they can play or use the

tools/materials

Erin Burnett
Please note the overall item descriptor at the top of this item states, during child-initiated activities.  This means you can and should add pieces of evidence from work time and outdoor time in both rows.  Does that make sense?  Let me know if you have any questions.
To fully reflect a Level 4 in the future add 1 to 2 more examples (from work/choice time or from outside time).  Friendly reminder, always refer to and re-read the open bullet points in the Notes column.
Do not use the general language from the scoring notes, just add the examples of them, what you saw and heard...
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Item II‐D There is time each day for adult‐initiated, large‐group activities that support each child’s developmental level. 

SCORE Levels Notes: Evidence: 

Row 1 Adults provide large‐group 
activities daily during which 
all adults participate in the 
activities and intentionally 
scaffold learning for each 
child, as needed. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
To score a 4, all adults must participate and 
there must be specific evidence that adults 
intentionally scaffold learning such as: 
o Adults assisting children who are having

difficulty with a task.
o Adults asking questions that extend a

child’s thinking.
o Adults moving closer to children to assist in

self‐regulation behaviors.

Row 2 Adults lead large‐group 
activities so that children 
can contribute their own 
ideas and participate at 
their own developmental 
levels. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
To score a 4, there must be specific evidence 
that children are able to contribute their own 
ideas and participate at their own 
developmental levels such as the examples 
listed below. 

Examples of adults allowing children to 
participate at their own developmental levels: 
o Children are free to explore and use the

same set of materials in their own ways.
o Children are free to move in their own

ways.
o Children are free to try out one another’s

ideas for singing and moving.
o Children are free to take turns leading

others.

Erin Burnett
-Row 1 - Provide and daily in the descriptor tell us as observers to check the posted daily schedule and record the actual time you observe LGT and SGT (or not...).  Use the Scoring note to guide your evidence and ask yourself Are all adults participating to possibly reach the Level 4 row score? Are materials readily available?  Note what you see teachers doing and record a few quotes related (or not) to the open bullet point examples.
-Row 2 - Here focus on the children and record what you observe children doing during LGT and SGT.  "What" children are doing, the way they use the materials will answer whether children are contributing their own ideas and are participating at their own developmental levels.  Use the Scoring note to guide your evidence and scoring.

The evidence provided does not support the row scores. Use the bullet points to guide you in taking notes and have a minimum of three examples, especially for a score of 4.
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Item II‐D (Continued) There is time each day for adult‐initiated, large‐group activities that support each child’s developmental level. 

 SCORE Levels Notes: Evidence: 

Row 3 Adults support and use 
many strategies to extend 
children's ideas and actions 
during adult‐ initiated large‐
group learning 
opportunities by: 
o Assuming children's

physical level.
o Letting children be

leaders.
o Following up on

children's suggestions
and modifications.

o Modeling new ways of
using words,
movements, or
materials.

o Prompting children for
their ideas about using
words, movements, or
materials.

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Erin Burnett
This item is about the adult-initiated large group time and how adults support the children. This is not about outside time.



©2019 HighScope Educational Research Foundation 7 

Item II‐E  There is time each day for adult‐initiated, small‐group activities that support each child’s developmental level. 

SCORE Levels Notes: Evidence: 

Row 1 Adults provide small‐group 
learning opportunities daily 
during which children are 
allowed to explore and 
learn age‐appropriate 
concepts and skills, and 
adults intentionally scaffold 
learning for each child, as 
needed. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually 
4‐Always 

Scoring note: 
To score a 4, there must be specific evidence 
that the opportunities are intentionally planned 
such as: 

o The materials are readily available.
o The concept or skill is age appropriate and

is introduced in a way that stimulates child
interest.

o Adults intentionally scaffold learning for
each child by

- Moving from child to child making
the tasks easier or harder
depending on the child’s level of
development.

- Asking open‐ended questions
based on the child’s level of
development.

Row 2 Adults lead small‐group 
activities so that children 
can contribute their own 
ideas and participate at 
their own developmental 
levels. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
To score a 4, there must be specific evidence 
that children are able to contribute their own 
ideas and participate at their own 
developmental levels as listed below. 

Examples of adults allowing children to 
participate at their own developmental levels: 

o Children are free to explore and use the
same set of materials in their own ways.

o Children are free to move in their own
ways.

o Children are free to try out one another's
ideas.

o Children are free to take turns leading
others.

Erin Burnett
Row 1: Note:  in the future add a short anecdote about "when" - the time you observed SGT and whether (or not) SGT is on the daily schedule to reflect "daily" in the descriptor.  Your evidence about materials here should be recorded in Section 1 - Learning Environment. The scoring note refers to the materials for the small group lesson.
Row 2: The focus of Row 2 is what children do with the given SGT materials. Did children “contribute their own ideas?”  Always re-read the Scoring note and use the examples listed to guide your evidence and scoring.

Erin Burnett
This evidence does not reflet the items.
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Item II‐E (Continued)  There is time each day for adult‐initiated, small‐group activities that support each child’s developmental level. 

SCORE Levels Notes: Evidence: 

Row 3 Adults support and 
use many strategies to 
extend children's 
ideas and actions 
during adult‐initiated 
small‐group learning 
opportunities by: 
o Assuming children's

physical level.
o Letting children be

leaders.
o Following up on

children's
suggestions and
modifications.

o Modeling new ways
of using words,
movements, or
materials.

o Prompting children
for their ideas about
using words,
movements, or
materials.

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Erin Burnett
The notes column is where you will find information about how to record and score evidence. You should not write in this column.
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Item II‐E (Continued) There is time each day for adult‐initiated, small‐group activities that support each child’s developmental level. 

SCORE Levels Notes: Evidence: 

Row 4 Adults intentionally 
introduce concepts or skills 
that are moderately 
challenging* in small‐
group settings. 

*Moderately challenging
concepts or skills are those
beyond what children
already know or can do
but not so difficult that
children become
frustrated or disengaged. If
the concept or skill is
moderately challenging,
the adult can adjust the
complexity for an
individual child by adding
more or less support. The
level of support is often
determined by the level of
child engagement and/or
success. The goal is to
have the child successfully
engaged.

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
If all children are doing the same concept or 
skill, at the same level, and with the same 
support, then score a level 1. 

Erin Burnett
Again, this item is about small group time, not work time or shapes...
From the SG description you provided in Row 3, I would give a score of 1. (see the scoring note) all children were doing the same activity at the same level.
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Item II‐H Adults support children’s language and literacy development throughout the day. 

SCORE Levels Notes: Evidence: 

Row 1 Adults support and 
intentionally scaffold 
children’s development of 
language by attending to 
children who are speaking 
to them, listening and 
talking to children during 
mealtimes, conversing with 
children in a give‐and‐take 
manner, asking questions 
and responding to 
children’s questions, and 
rarely interrupting children 
when they are conversing 
with others or are engaged 
in play. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring notes: 
If adults are interrupting children during conversations or while 
engaged in play, except in the case of a safety concern, then assign 
a score of 1. 

To score a 4, the conversations between adults/children must be 
give and take, conversations between adults/children need to take 
place during meal- and snack times (if there are meal/snacks), and 
adults should not be asking a series of questions about what a child 
or group of children are talking about. 

Row 2 Adults support and 
intentionally scaffold 
children’s development of 
letter knowledge and letter 
sounds during child‐ 
initiated activities and 
conversations and/or 
adult‐initiated activities 
(large group, small group, 
and transitional activities). 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
If no adult‐initiated activities are observed, score based on support and 
intentional scaffolding provided during child‐initiated activities, 
conversations, and other teachable moments during the day. 

Example in the context of child‐initiated activity: 
Child says to adult, “I want to write a letter to my mom. How do you 
spell mom?” Adult says, “Mom starts with /m/. What letter makes 
the /m/ sound?” Child says, “/M/ — that’s the letter at the beginning 
of Mary’s name.” The child writes the letter by looking at the first 
letter of Mary’s name on the name chart. 

Erin Burnett
Row 1: I am confused as to why your evidence reflects planning time. This row is about conversations between adults and children from several times throughout the day. The conversation you recorded here could be a part of that, but you need more. You need at least one conversation during meal time.
Row 2: The first sentence is a general statement, not evidence. You did include one specific piece of evidence but again you need more to reflect throughout the day.
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Item II‐H (Continued) Adults support children’s language and literacy development throughout the day. 

SCORE Levels Notes: Evidence: 

Row 3 Adults support and 
intentionally scaffold 
children’s development of 
phonological awareness 
during child‐initiated 
activities and conversations 
and/or adult‐initiated 
activities (large group, 
small group, and 
transitional activities). 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring note: 
If no adult‐initiated activities are observed, score based on support 
and intentional scaffolding provided during child‐initiated activities, 
conversations, and other teachable moments during the day. 

Examples in the context of conversation: 
o Adult says, “Ray, do you want to play?” Ray says, “Play and Ray

rhyme.” Adult says, “Yes, and so do say, may, and day.” Ray
says, “And hay.” Ray runs off to play.

o Child says, “I see Sue.” Adult says, “See and Sue sound the
same at the beginning.” Child says, “See, Sue.”

o During a transition, the adult encourages children to play an I spy
game. Adult says, “I spy something that starts with the
/t/ sound.” The children then guess what it is as they move
together to the gym.

Row 4 During read‐alouds, in 
which adults are 
intentionally building 
children’s comprehension 
skills, adults engage 
children in discussions 
about the text before, 
during, and/or after the 
read‐aloud. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Scoring notes: 
If no read‐aloud occurs during the observation, then score a 1. 

To score a 4, there must be specific evidence that the read‐aloud was 

intentionally planned such as: 

o The read‐aloud is evidenced in the lesson plans.

o The book was selected and readily available.

o The adult/child discussions are related to the text.

o The adult/child discussions allowed children to respond in

their own way.

Erin Burnett
Row 3: Yes, this observation belongs here but it's only one observation during the daily routine that reflects, "phonological awareness."  Did you observe any other opportunities for "phonological awareness" during child-initiated activities or adult-initiated activities?  If you didn't observe any other opportunities this is not a Level 3. If this is all, a Level 1.
Row 4: Friendly reminder:  Always follow the open bullet points to guide the evidence you will collect and document here. This is not a 4 as written, there is not enough evidence.
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Item II‐H (Continued) Adults support children’s language and literacy development throughout the day. 

SCORE Levels Notes: Evidence: 

Row 5 Adults support and intentionally 
scaffold children’s development of 
vocabulary throughout the day as 
they discuss or explain new or 
unknown words that come up in 
books, songs, activities, and 
conversations. 

1‐Rarely or never 
2‐Sometimes  
3‐Usually  
4‐Always 

Erin Burnett
Please place all of your evidence in the Evidence column, not the Notes column.
Did you hear/observe adults describing any new words during other parts of the day, “throughout the day?”  The key point in this row is "intentionally scaffold, discuss or explain" – describe new vocabulary!  Be careful and take time to study the focus of descriptors throughout the Classroom Coach.  Also note that the overall item descriptor states, “throughout the day.”  Let me know if you have any questions! This would be a 1.
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Item II‐H (Continued) Adults support children’s language and literacy development throughout the day. 

SCORE  Level 1  Level 2  Level 3  Level 4 Notes: Evidence: 

Row 6 Adults rarely or 
never support 
children’s 
development 
in writing. 

Adults support 
and 
intentionally 
scaffold 
children’s 
development in 
writing by 
engaging in at 
least one of the 
approaches 
listed in 
level 4. 

Adults support and 
intentionally 
scaffold children’s 
development in 
writing by engaging 
in at least two of 
the approaches 
listed in level 4. 

Adults support and 
intentionally scaffold 
children’s development 
in writing by engaging in 
all three of the following 
approaches during child‐ 
and adult‐initiated 
activities: 
 Modeling how to

write letters and
words

 Providing
opportunities for
children and adults
to share in the
writing process

 Using writing for a
purpose or to
express meaning

Examples for writing 
approaches:  

Modeling: Dictating 
what children say, 
interactive writing, 
morning message  

Providing 
opportunities: Word 
boxes, name charts, 
letter charts/strips, 
labeled areas or 
objects 

Writing for a purpose 
or meaning: Writing a 
menu, making a sign, 
writing plans, writing 
a personal story, 
writing an information 
book 

Erin Burnett
Leave off the first sentence. It is just re-stating the bullet points. Just provide the anecdotal evidence, the anecdotal notes of what you saw and heard.
How does the last note apply to this item?


	EvidenceExamples of supporting childrens understanding of the sequence of events o Adults post the daily routine at child level in a format that is easy for all children to understand such as text along with pictures or symbols o Adults review the daily routine throughout the day o Adults let children know about changes in the routine ahead of time: Text with symbols of daily routine at child's eye level are posted in the classroom.
Daily Routine is reviewed throughout the day with children as needed.

During Rest Time (RT) C said, "T I have to go to pee", T said, "Go and remember to wash your hands and flush the toliet its rest time". C got up from the cot and walked into the washroom.
	EvidenceExamples that are thoughtful o Announcing that snack will come after largegroup time before smallgroup time begins o Quietly telling children who have a lot to put away that play time is ending soon Examples that are not thoughtful o Loudly announcing to everyone Five more minutes until cleanup time o Saying One two three eyes on me and making children stop playing or interrupting children as they eat and converse: Children are reminded of routine times, using the clock, T said, " when the big hand gets to the 6, A child neede a remonder and T walked over to C and said, "remember the the clock is on the 6, we need to cleanup, can you show me where the truck goes?"
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Research supports that childinitiated activities should be for at least 30 minutes however longer periods of time may be beneficial as evidenced in the best practices of many high quality programs that allow 60 minutes for child initiated workplay time Examples of adults allowing children to carry out their intentions o Children are free to choose areas people and materials o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the area o Children are free to use materials creatively o Children are free to change activities: Teacher encourages children to materials in various ways. During WT in AA C used yarn in a bowl from HA and said, "I'm making dinner", C brought the bowl of year to House Area. T said, "Your dinner looks yummy".

Children are free to carry out intentions on their own, with a small or large group or with an adult. Children are encouraged to create their own centres, games and activities.

In the Block Area children created an office and when asked what the area was, C said, "It's the office".
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Score even if children do not go outside during the scheduled time based on ability of children to carry out their intentions eg if adults read aloud during this time then assign a score of 1 The recommended amount of time for outdoor play is at least 30 minutes however research supports up to 60 minutes Examples of adults allowing children to carry out their intentions o Children are free to choose people equipmentandmaterials to play with o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the outdoor area o Children are free to use materials creatively o Children are free to change activities: Outdoor Classroom is setup with a Block Area, House Area Book Area, Bike Path, Planting Raised Beds, Climber and bouncy horse.

Spend spend 2 hours outdoor weather permitting. Large Group and Small Group is when children are outdoors.  Children move through the activities as they choose and teachers setup areas of invitations i.e., Book Area.

C1, C2, C3 choose at planning time to join T in the Book Area.  C1 bounced a basket ball and T said, "C1 you are choosing to use the basketball in the Book Area and the ball bounced on the books." C1 said, "Bounce", and T said, Bounce 1, bounce 2, bounce 3, the ball bounced three times on the books.
	EvidenceScoring note To score a 4 there must be specific evidence that teachers are intentional as described in the examples below Examples of ways to intentionally enter childrens workchoicesplay o Observing and listening before and after entering childrens workchoicesplay o Imitating how a child is using materials o Not interrupting childrens concentration o Assuming roles within play context as suggested by children or adult: Teachers look for natural play openings and quickly join in children's play to support changes.

During outside time children were playing in the house area and it stated to rain. T said, "Look it's raining you can join under the here", 4 children joined the teacher in the covered area. T said, "It's raining and we are under the roof, shh... listen what can you hear?" C1 said, "Rain drops." C2 said, "Loud rain drops and covered their ears."
	EvidenceExamples of ways to extend and add complexity to work or play o Following childrens cues about the content and direction as workplay develops o Offering suggestions for extending workplay o Suggesting additional materials o Helping children think through a sequence of steps o Helping children connect to their realworld experiences o Encouraging children to take the lead in ongoing projects and investigations o Modeling new ways of playing o Asking children how else they can play or use the toolsmaterials: Adults intentionally scaffold by asking children questions about their work/play and support children in their play and when appropriate add their own complexities. Adults add materials to support children's extension on play.  In the Garden Area, T placed in a bucket a gardening fork, spoon and shovel with three pairs of small gloves.  T was digging with a shovel and a child pick up a fork and raked next to T. T said, "Did you find a worm?", C said, "No, did you?," T said, "Worms are good for our garden remember the book we read in large group today?" C said, "Worm's crawl in dirt."
	EvidenceScoring note To score a 4 all adults must participate and there must be specific evidence that adults intentionally scaffold learning such as o Adults assisting children who are having difficulty with a task o Adults asking questions that extend a childs thinking o Adults moving closer to children to assist in selfregulation behaviors: Seeds of Empathy is a program to teach children emapthy.  During Large Group Time the Teacher has a baby and mom visit in the preschool room.  T introduced baby and mom to the 9 children. C1 said, " Can I hold baby's hand?" Mom said, "Yes, use your gentle hand to hold baby's hand."
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels such as the examples listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas for singing and moving o Children are free to take turns leading others: After the Seeds of Empathy program was finished, T said, " Where would like me to put the lavender blanket and book?" C1, said, "In the House Area." T said, "C1 here you go put the blanket and book in the house area." T said, " Does anyone else want to help C1 with the blanket and book?" C2, C3, got up from the circle and walked to the House area.
	1Rarely or never 2Sometimes 3Usually 4lways_8: Adults and children sit in the same sized chairs, mats or on the carpet (outside on logs, or blankets) together during large group.

The large group involved children sharing ideas, knowledge, and experiences leading to other activities. 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways: During outside time, T and C play a game together. C said, "Your turn to bounce the ball." T said, "My turn can I roll the ball?" C said, "No you bounce the ball like me and I count." T bounced the ball, C said, 1 bounce, 2 bounce, I win!". T said, "Yes, you beat me!"
	EvidenceScoring note To score a 4 there must be specific evidence that the opportunities are intentionally planned such as o The materials are readily available o The concept or skill is age appropriate and is introduced in a way that stimulates child interest o Adults intentionally scaffold learning for each child by  Moving from child to child making the tasks easier or harder depending on the childs level of development  Asking openended questions based on the childs level of development: Some real and found materials are available: hammer, screwdrivers, wooden pegs, pots & pans, plates, boxes of cereal, can goods, can opener, toaster, shirts, shoes, wallet, costumes, yarn, wooden discs, blankets. Art Area (AA) had paint brushes, paints, glue, paper, no books, magazines, things to trace letters, numbers, or shapes.

During Small Group Time, in the AA,
T sitting beside the C working on fine motor skills, in AA C holding a paint brush, T said, "Can you tell me what you are painting?", "What colors are you using?"
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels as listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas o Children are free to take turns leading others: Adults provide a variety of materials and support children in arranging and moving materials in the room.

C1 was walking from table in House Area to Art Area table to collect mats. C1said to C2, "Can I help you cut your paper?" C2 handed C1 the scissors.
	Row 3_3: T imitated the moon covering the sun project again during small group from April 8.

During SGT children cut out round circles from black and yellow paper. T showed children a video of the eclipse. C1 said, My mom has eclipse glasses", T1 said, "T2 brought eclipse glasses in and we all looked through the glasses and they are in the Block Area by the window. Some friends created their own glasses." T1 and children reviewed the word list they created, Some children said, "eclipse, moon, sun, wind, temperature", when T1 pointed at the word list on the wall and pictures.

T1 said, "Any new words to add to the list?" C1 said, "Glasses", T1 said, "Glasses, you are right we need to add glasses".
	1Rarely or never 2Sometimes 3Usually 4lways_11: On April 8 Teacher demonstrated a project with children moving the moon in front of the sun blocking the suns light. Since then children and adults talked about he solar eclipse. Today, in small group time teacher and children continued to discuss the solar eclipse with new material.
	Scoring note If all children are doing the same concept or skill at the same level and with the same support then score a level 1: Some times adults bring shapes in different sizes and shapes.  During Work Time in the Art Area, Child matched sizes, colors and group them by number.

T support children's different levels of learning with materials.   

T brought out print shapes, and children cut them out.  Some children glued shapes on paper and traced shapes on paper with markers and pencils.

T added glitter and liquid glue on the table, C1 said, "look at my name as c glued letters to the paper". T said, "See your name".
	EvidenceScoring notes If adults are interrupting children during conversations or while engaged in play except in the case of a safety concern then assign a score of 1 To score a 4 the conversations between adultschildren must be give and take conversations between adultschildren need to take place during mealand snack times if there are mealsnacks and adults should not be asking a series of questions about what a child or group of children are talking about: T does plan do review every morning. Children joined teacher on circle carpet and all took turns planning with T.  T had a planning bag with items she showed children form different areas in the room.  T said, " Where is this item from and who is going to this area?" C1 said, "Block Area and I am going to build an airport." T said, "An airport do you need help?", C1 said "C2 is helping me". T handed C1 the block and said, "Go!"
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Example in the context of childinitiated activity Child says to adult I want to write a letter to my mom How do you spell mom Adult says Mom starts with m What letter makes the m sound Child says M  thats the letter at the beginning of Marys name The child writes the letter by looking at the first letter of Marys name on the name chart: Adults provide a variety of letter, shapes, colors uses them during group times on with different activities.

During Work Time in the office area C used magnet letters to spell his own name. T placed a tin lid on table and a basket of letters. C at the table, looking at the list of names on the wall choose letters matching his name and placed on the tine spelling his name. T said, C "You spelled your name correctly."
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Examples in the context of conversation o Adult says Ray do you want to play Ray says Play and Ray rhyme Adult says Yes and so do say may and day Ray says nd hay Ray runs off to play o Child says I see Sue Adult says See and Sue sound the same at the beginning Child says See Sue o During a transition the adult encourages children to play an I spy game Adult says I spy something that starts with the t sound The children then guess what it is as they move together to the gym: During work time, T and C are in the office area and T said to C, "What starts with the letter M?" C said, "Mom".
	EvidenceScoring notes If no readaloud occurs during the observation then score a 1 To score a 4 there must be specific evidence that the readaloud was intentionally planned such as o The readaloud is evidenced in the lesson plans o The book was selected and readily available o The adultchild discussions are related to the text o The adultchild discussions allowed children to respond in their own way: During Large Group Time T read a book about safety to 9 children, T , read from the book... 'No David no!" and asked the children T said, " What did David do?" C said, "He...."  T asked, "What happened next?" C said, "He...."

I could not hear the child clearly due to child's quiet voice.


	1Rarely or never 2Sometimes 3Usually 4lways_17: During the solar eclipse event the teacher scaffold the children learning over three weeks.
	Evidence1Rarely or never 2Sometimes 3Usually 4lways_2: During Small Group Time, T and C cut out yellow circles and black circles, to add to eclipse display on wall after viewing a video clip on the eclipse and C1 added a new word "g;asses" to the word list.  
	EvidenceExamples for writing approaches Modeling Dictating what children say interactive writing morning message Providing opportunities Word boxes name charts letter chartsstrips labeled areas or objects Writing for a purpose or meaning Writing a menu making a sign writing plans writing a personal story writing an information book: Adults support and intentionally scaffold children's writing by providing opportunities for children to share in the writing process and using writing for a purpose to express meaning

During WT in the office T placed a tin lid and letters for C to map out their name from a list of names.  

T writes on white board instructions for the day simple words and symbols and reviews with children throughout the day as a reminder.

During WT in the AA T said, "C1 I remember during planning time you planned to build an airport with C2, did you finish?" C1 said, "Its airport is done, look" and points to the block structure on the floor in BA.
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