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Il. TEACHING AND LEARNING ROUTINES and ADULT-CHILD INTERACTIONS
Item lI-A The classroom follows a consistent sequence of events during the school day.

Levels Evidence:
Row 1 | Adultssupport children’s understanding | 1-Rarely or never Examples of supporting children’s
of the consistent routine and sequence 2-Sometimes understanding of the sequence of events:
of events during the school day. 3-Usually o Adults post the daily routine at child
4-Always level in a format that is easy for all
children to understand, such as text
along with pictures or symbols.

o Adults review the daily routine

throughout the day.

o Adults let children know about
changes in the routine ahead of time.

Row 2 | Adults are thoughtful about letting 1-Rarely or never Examples that are thoughtful:
children know when transitions to a 2-Sometimes o Announcing that snack will come after
different area (within and outside of the | 3-Usually large-group time, before small-group
classroom), group, or activity will occur. | 4-Always time begins.

o Quietly telling children who have a lot to
put away that play time is ending soon.

Examples that are not thoughtful:

o Loudly announcing to everyone, "Five
more minutes until cleanup time.”

o Saying “One, two, three eyes on me,”
and making children stop playing or
interrupting children as they eat and
converse.
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Item II-B There is time each day for child-initiated activities in the classroom and during outdoor time.

SCORE
Row 1

Adults allow
children to carry
out their
intentions using
all accessible
materials during
classroom child-
initiated activity
for an extended
period of time.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Notes:

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Research supports that child-initiated activities
should be for at least 30 minutes; however,
longer periods of time may be beneficial as
evidenced in the best practices of many high-
guality programs that allow 60 minutes for child-
initiated work/play time.

Examples of adults allowing children to carry out

their intentions:

o Children are free to choose areas, people,
and materials.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the classroom.

o Children are free to use materials creatively.

o Children are free to change activities.

Evidence:

Children arrived to the program between 9 and
9:15 a.m. "Signed in" on dry erase board and
entered free play. Free play ended at 9:35 and
children moved into Circle/Morning Meeting.
No other free play was observed throughout
the two hour observation. All activities outside
of free play were teacher directed and whole
group. Art was a product craftivity with pieces
cut and children assembled with direction and
sample. Children spent most of the day on the
carpet in circle, story time, and teacher
explanations of behavior expectations and
telling about experiences that were planned.
Children were expected to adhere to assigned
groups and tables throughout day, including
during meals. Materials were supplied to
children by staff, and not permitted to pick their
own outside of short morning free play. Books
were offered and used as a transition activity,
but not chosen independently by children.
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Item II-B (Continued) There is time each day for child-initiated activities in the classroom and during outdoor time.

Adults allow
children to carry
out their
intentions using
all accessible
equipment and
materials during
the outdoor
child-initiated
activity for an
extended
period of time.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Score, even if children do not go outside during
the scheduled time, based on ability of children
to carry out their intentions (e.g., if adults read
aloud during this time, then assign a score of 1).

The recommended amount of time for outdoor
play is at least 30 minutes; however, research
supports up to 60 minutes.

Examples of adults allowing children to carry out

theirintentions:

o Children are free to choose people,
equipment, and materials to play with.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the outdoor area.

o Children are free to use materials creatively.

o Children are free to change activities.
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1I-C Adults support children’s ideas, actions, and developmental levels during child-initiated activities.

SCORE

Levels

Notes:

Evidence:

Row 1 |Adultsareintentional | 1-Rarely or never Scoring note: During free play, the staff did not interact with
about entering 2-Sometimes To score a 4, there must be specific evidence that the children at all, but rather focused on setting
1 children's 3-Usually teachers are intentional as described in the examples up and prepping materials for the day
work/choices/play. 4-Always below. throughout the room. One teacher was
observed at a table set up like a desk working on
Examples of ways to intentionally enter children’s lesson plans. Staff only mterac_ted when
) necessary, such as when conflicts arose.
work/choices/play: During whole group and teacher directed
O Observing and listening before and after activities, both teachers were observed giving
entering children's work/choices/play directions and encouraging children to complete
o Imitating how a child is using materials their work like samples being shown. Staff was
o Not interrupting children’s concentration observed talking over children and expressing
o Assuming roles within play context as suggested ther_n.sel\./es neu_trally and negatively. Few
. positive interactions were observed, and those
by children or adult interactions were given consistently to a few
select children that were completing work as the
teacher expected it to be done.
Row 2 | Adultssupportand 1-Rarely or never Examples of ways to extend and add complexity to The classroom staff determine all themes and
intentionally scaffold | 2-Sometimes work or play: topics of interest and do not follow those of the
1 children at their 3-Usually o Following children’s cues about the content and children. Learning opportunity expectations are
developmentallevel | 4-Always direction as work/play develops set well above the abilities of most children in this

by helping them
extend and add
complexity to their
work/play.

Offering suggestions for extending work/play

Suggesting additional materials

Helping children think through a sequence of steps

Helping children connect to their real-world

experiences

o Encouraging children to take the lead in ongoing
projects and investigations

o Modeling new ways of playing

o Asking children how else they can play or use the

tools/materials

o O O O

classroom. The children are expected to meet
the adults where they are at, rather than the
adults meeting the children where they are at in
terms of skills, ability, interest, and learning. All
modeling and skills are presented in a one size
fits all approach, and staff gets frustrated and
flustered when the children do not perform as
expected. Conversations around experiences are
not had outside of the steps and expectations to
complete work. Open ended questions around
play are not observed. Children were observed
acting out in frustration, and one child ran out of
the room crying in a show of this.
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Item 1I-D There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Levels

Evidence:

Row 1 | Adults provide large-group | 1-Rarely or never Scoring note: Children have assigned seating on the carpeting
aCtiVitieS da||y during WhICh Z‘Sometimes To score a 4, a“ adults must participate and and are expected to Stay in these Spots for upwards
1 all adults participate inthe | 3-Usually there must be specific evidence that adults of an hour collectively throughout the day. The lead
activities and intentionally | 4-Always intentionally scaffold learning such as: teacher stays in an assigned spot in front of the
scaffold learning for each o Adults assisting children who are having group as well. From this spot she directs and
. . . addresses children. Children that are struggling
child, as needed. difficulty with a task. ; . 0
. . were admonished in front of the group. No positive
©  Adults asking questions that extend a guidance or redirection was observed being used.
child’s thinking. Questions were rote, and only yes and no
o Adults moving closer to children to assistin |responses. No opened ended questions or prompts
self-regulation behaviors. were observed.
Row 2 Adyl?cs. lead Iarge-gt.'oup 1—Rare|y.or never Scoring note: o It was show and share day. Each child was
activities s.o that ch.|ldren 2-Sometimes To scor.e a4, there must be speuﬁc eV|.dence able to sit in a chair in front of the group and
1 can contribute their own 3-Usually that children are able to contribute their own share a few sentances about what they
ideas and participate at 4-Always ideas and participate at their own brought. The teacher asked a question or two,

their own developmental
levels.

developmental levels such as the examples
listed below.

Examples of adults allowing children to

participate at their own developmental levels:

o Children are free to explore and use the
same set of materials in their own ways.

o Children are free to move in their own
ways.

o Children are free to try out one another’s
ideas for singing and moving.

o Children are free to take turns leading
others.

and then asked the other children if they had
questions for the child regarding the item they
brought. Some children asked questions.
Each child was forced to participate by sharing
with the group. Some children protested that
they didn't want to, and were told they had to
participate and share. Due to the high number
of children present, this activity went on far
beyond the children's attention span, and
engagement decreased quickly. No other
large group that would meet the HighScope
definition was observed - this activity was the
closest.
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Item II-D (Continued) There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Evidence:

Row 3 [Adults support and use 1-Rarely or never
many strategies to extend 2-Sometimes
children's ideas and actions 3-Usually

during adult- initiated large- | 4-Always

group learning
opportunities by:

o Assuming children's
physical level.

o Letting children be
leaders.

o Following up on
children's suggestions
and modifications.

o Modeling new ways of
using words,
movements, or
materials.

o Prompting children for
their ideas about using
words, movements, or
materials.

No activities that meet the HighScope N/A - not observed
criteria for Large Group were observed
in this classroom.
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Item II-E There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

SCORE

Levels

Notes:

Evidence:

Row 1

Adults provide small-group
learning opportunities daily
during which children are
allowed to explore and
learn age-appropriate
concepts and skills, and
adults intentionally scaffold
learning for each child, as
needed.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:
To score a 4, there must be specific evidence
that the opportunities are intentionally planned

such as:

o The materials are readily available.

o The concept or skill is age appropriate and
is introduced in a way that stimulates child
interest.

o Adults intentionally scaffold learning for

each child by

- Moving from child to child making
the tasks easier or harder
depending on the child’s level of
development.

- Asking open-ended questions
based on the child’s level of
development.

Two small groups were observed:

1. Assemble precut flowers with glue sticks to make a flower. A
sample was shown, all items were the same colors, and the
children did not have opportunities to make the project their
own. The teacher moved around the table telling children
where items should be glued and how many pieces they were
permitted to use.

2. Tracing letters in workbooks. Each child was given their
"journal” to trace the letter of the week “LI". The children did not
write independently, and traced over dotted lines. Once they
moved to the free space, the teacher had drawn the letter with a
yellow highlighter to continue tracing over. If the children
finished early, they were encouraged to draw a picture of
something that begins with that letter. Many of the children,
who have just turned 4, were struggling with thinking of an item
to draw that beings with the letter.

None of the activities were scaffolded or adapted based on the
abilities or interest level of the children. Both small groups were
task oriented, and only rote/yes/no questions were asked. The
children were in each small group for approximately five
minutes before being redirected back to the carpet.

Row 2

Adults lead small-group
activities so that children
can contribute their own
ideas and participate at
their own developmental
levels.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, there must be specific evidence
that children are able to contribute their own
ideas and participate at their own
developmental levels as listed below.

Examples of adults allowing children to
participate at their own developmental levels:

o}

Children are free to explore and use the
same set of materials in their own ways.
Children are free to move in their own
ways.

Children are free to try out one another's
ideas.

Children are free to take turns leading
others.

There were no opportunities for children to
participate at their own developmental
levels. When a child did attempt to add art
materials and expand at their interest
level, the items were confiscated and they
were redirected to the activity and then the
carpet.
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Levels

Evidence:

Adults support and

use many strategies to

extend children's

ideas and actions

during adult-initiated

small-group learning
opportunities by:

o Assuming children's
physical level.

o Letting children be
leaders.

o Followingupon
children's
suggestions and
modifications.

o Modeling new ways
of using words,
movements, or
materials.

o Prompting children
for their ideas about
using words,
movements, or
materials.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

See rows 1 and 2.

Staff assumed all children were on the
same level by presenting the materials in
the same way and expected them to be
used and carried out exactly the same. All
activities were teacher-driven, which did
not permit children to lead, make
suggestions, or modify their own work and
experiences. Staff showed the materials
being used in one way and expected each
child to stay on task and perform in the
same way by meeting the adults where
they are, rather than meeting the children
where they are with room to explore and
expand. Children were not encouraged to
use words, explore movements, or explore
materials. The small groups were very
task oriented from the staff.
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Adults intentionally
introduce concepts or skills
that are moderately
challenging® in small-
group settings.

*Moderately challenging
concepts or skills are those
beyond what children
already know or can do
but not so difficult that
children become
frustrated or disengaged. If
the concept or skill is
moderately challenging,
the adult can adjust the
complexity for an
individual child by adding
more or less support. The
level of support is often
determined by the level of
child engagement and/or
success. The goal is to
have the child successfully
engaged.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

If all children are doing the same concept or
skill, at the same level, and with the same
support, then score a level 1.

‘ Evidence:

While skills such as tracing letters and
thinking of an item that starts with that
letter was introduced and beyond the skills
of the age group observed, the staff never
adjusted the complexity for the children to
continue their engagement and enjoyment.
A child did run out of the room from
frustration and shared with the program
director that he "hates school" and doesn't
"like what I'm doing"”. Despite this being
shared with the staff, they continued with
the day as planned and the lead teacher
instead insisted the child be removed from
her room and taken to a different class.

©2019 HighScope Educational Research Foundation



Item II-H Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

Row 1 | Adultssupportand 1-Rarely or never | Scoring notes: The adults are not engaged in
intentionally scaffold 2-Sometimes If adults are interrupting children during conversations or while back and forth conversations
1 children’s development of 3-Usually engaged in play, except in the case of a safety concern, then assign with the children, rather they
language by attending to 4-Always ascore of 1. are asking rote questions, or
children who are speaking tsrﬁ)eak!lng at cth:ren.n MOStI Ofd
. . . . ese "conversations" revolve
to them, I|stgn|ng and . T_° score a 4, the conver§at|ons between adults(chlldren must be around manners and behavioral
talking to children during give and take, conversations between adults/children need to take expectations and following
mealtimes, conversing with place during meal- and snack times (if there are meal/snacks), and steps, rather than the interests
children in a give-and-take adults should not be asking a series of questions about what a child and work of the children. Two
manner, asking questions or group of children are talking about. children’s play was observed as
and responding to interrupted when the teacher
hildren’ . d stopped them to remind them
children’s quest.lons, an they needed to sign in for the
rarely interrupting children day, rather than waiting for a
when they are conversing better opportunity, such as
with others or are engaged during a transition.
in play.
Adults support and 1-Rarely or never i :
Row 2 | Adults supp yornev Scoring note: . A small group around the
intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support and I
: , . : . : . R s letter "LI" was observed,
1 children’s development of 3-Usually intentional scaffolding provided during child-initiated activities, .
: ) but was teacher-directed
letter knowledge and letter | 4-Always conversations, and other teachable moments during the day.

sounds during child-
initiated activities and
conversationsand/or
adult-initiated activities
(large group, small group,
and transitional activities).

Example in the context of child-initiated activity:

Child says to adult, “l want to write a letter to my mom. How do you
spell mom?” Adult says, “Mom starts with /m/. What letter makes
the /m/ sound?” Child says, “/M/ — that’s the letter at the beginning
of Mary’s name.” The child writes the letter by looking at the first
letter of Mary’s name on the name chart.

and driven, and some
children grew frustrated
with the activity, resulting

in behaviors and outbursts.

No opportunities initiated
by the children were
observed. No scaffolding
or adjusting was observed.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

R Adults support and 1-Rarely or never | Scoring note:
ow 3 intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support The O.bserVEd small group
1 children’s development of | 3-Usually and intentional scaffolding provided during child-initiated activities, descrlb.ed above was the
phonological awareness 4-Always conversations, and other teachable moments during the day. only evidence observed.
during child-initiated There were II’IO examples
activities and conversations Examples in the context of conversation: In conversation
and/or adult-initiated o Adult says, “Ray, do you want to play?” Ray says, “Play and Ray throtho_Ut the
activities (large group, rhyme.” Adult says, “Yes, and so do say, may, and day.” Ray observation.
small group, and says, “And hay.” Ray runs off to play.
transitional activities). o Child says, “I see Sue.” Adult says, “See and Sue sound the
same at the beginning.” Child says, “See, Sue.”
o During a transition, the adult encourages children to play an | spy
game. Adult says, “I spy something that starts with the
/t/ sound.” The children then guess what it is as they move
together to the gym.
Row 4 | Duringread-alouds, in 1-Rarely or never | Scoring notes: A non-fiction book about flowers
which adults are 2-Sometimes If no read-aloud occurs during the observation, then score a 1. was read. The teacher was
2 intentionally building 3-Usually keeping the book with her items
children’scomprehension | 4-Always To score a 4, there must be specific evidence that the read-aloud was and diginor dive the cfilren

skills, adults engage
children in discussions
about the text before,
during, and/or after the
read-aloud.

intentionally planned such as:

o Theread-aloud is evidenced in the lesson plans.

o The book was selected and readily available.

o The adult/child discussions are related to the text.

o The adult/child discussions allowed children to respond in
their own way.

accessibility outside of read aloud.
She and the children did discuss
some of the steps regarding
growing flowers and their parts,
and discussed a recent activity of
planting grass seeds. The children
showed some interest at first and
made attempts to share
information. The teacher first grew
audibly frustrated by huffing while
reminding children to raise their
hands. She then expressed that
she "can't finish the book if you all
want to keep sharing." The book
was quite wordy for the age group,
and as children started to lose
interest she stopped the read
aloud.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Levels

Evidence:

Adults support and intentionally
scaffold children’s development of
vocabulary throughout the day as
they discuss or explain new or
unknown words that come up in
books, songs, activities, and
conversations.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Some vocabulary and new words
were introduced during the read
aloud. The teacher was observed
to use these words with the children
during the day.

"Plants eat sun shine, and scientists
call that photosynthesis”

"Botanists are people who learn
about and help take care of plants
and flowers"

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Level 1

Adults rarely or
never support
children’s
development
in writing.

Level 2

Adults support
and
intentionally
scaffold
children’s
development in
writing by
engaging in at
least one of the
approaches
listed in

level 4.

Level 3

Adults support and
intentionally
scaffold children’s
developmentin

writing by engaging

in at least two of
the approaches
listed in level 4.

Level 4

Adults support and
intentionally scaffold
children’s development
in writing by engaging in
all three of the following
approaches during child-
and adult-initiated
activities:

e Modeling how to
write letters and
words

e Providing
opportunities for
children and adults
to share in the
writing process

e Using writing for a
purpose or to
express meaning

Examples for writing
approaches:

Modeling: Dictating
what children say,
interactive writing,
morning message

Providing
opportunities: Word
boxes, name charts,
letter charts/strips,
labeled areas or
objects

Writing for a purpose
or meaning: Writing a
menu, making a sign,
writing plans, writing
a personal story,
writing an information
book

Evidence:

Modeling: None observed.

Providing opportunities: Sign in
chart on dry erase board, names
on strips at tables, names on
carpet using tape, few items
labeled throughout room

Writing for a purpose or
meaning: None observed.

©2019 HighScope Educational Research Foundation
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	EvidenceExamples of supporting childrens understanding of the sequence of events o Adults post the daily routine at child level in a format that is easy for all children to understand such as text along with pictures or symbols o Adults review the daily routine throughout the day o Adults let children know about changes in the routine ahead of time: 
	EvidenceExamples that are thoughtful o Announcing that snack will come after largegroup time before smallgroup time begins o Quietly telling children who have a lot to put away that play time is ending soon Examples that are not thoughtful o Loudly announcing to everyone Five more minutes until cleanup time o Saying One two three eyes on me and making children stop playing or interrupting children as they eat and converse: 
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Research supports that childinitiated activities should be for at least 30 minutes however longer periods of time may be beneficial as evidenced in the best practices of many high quality programs that allow 60 minutes for child initiated workplay time Examples of adults allowing children to carry out their intentions o Children are free to choose areas people and materials o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the area o Children are free to use materials creatively o Children are free to change activities: Children arrived to the program between 9 and 9:15 a.m.  "Signed in" on dry erase board and entered free play.  Free play ended at 9:35 and children moved into Circle/Morning Meeting.  No other free play was observed throughout the two hour observation.  All activities outside of free play were teacher directed and whole group.  Art was a product craftivity with pieces cut and children assembled with direction and sample.  Children spent most of the day on the carpet in circle, story time, and teacher explanations of behavior expectations and telling about experiences that were planned.  Children were expected to adhere to assigned groups and tables throughout day, including during meals.  Materials were supplied to children by staff, and not permitted to pick their own outside of short morning free play.  Books were offered and used as a transition activity, but not chosen independently by children.   
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Score even if children do not go outside during the scheduled time based on ability of children to carry out their intentions eg if adults read aloud during this time then assign a score of 1 The recommended amount of time for outdoor play is at least 30 minutes however research supports up to 60 minutes Examples of adults allowing children to carry out their intentions o Children are free to choose people equipmentandmaterials to play with o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the outdoor area o Children are free to use materials creatively o Children are free to change activities: 
	EvidenceScoring note To score a 4 there must be specific evidence that teachers are intentional as described in the examples below Examples of ways to intentionally enter childrens workchoicesplay o Observing and listening before and after entering childrens workchoicesplay o Imitating how a child is using materials o Not interrupting childrens concentration o Assuming roles within play context as suggested by children or adult: During free play, the staff did not interact with the children at all, but rather focused on setting up and prepping materials for the day throughout the room.  One teacher was observed at a table set up like a desk working on lesson plans.  Staff only interacted when necessary, such as when conflicts arose.  During whole group and teacher directed activities, both teachers were observed giving directions and encouraging children to complete their work like samples being shown.  Staff was observed talking over children and expressing themselves neutrally and negatively.  Few positive interactions were observed, and those interactions were given consistently to a few select children that were completing work as the teacher expected it to be done.  
	EvidenceExamples of ways to extend and add complexity to work or play o Following childrens cues about the content and direction as workplay develops o Offering suggestions for extending workplay o Suggesting additional materials o Helping children think through a sequence of steps o Helping children connect to their realworld experiences o Encouraging children to take the lead in ongoing projects and investigations o Modeling new ways of playing o Asking children how else they can play or use the toolsmaterials: The classroom staff determine all themes and topics of interest and do not follow those of the children.  Learning opportunity expectations are set well above the abilities of most children in this classroom.  The children are expected to meet the adults where they are at, rather than the adults meeting the children where they are at in terms of skills, ability, interest, and learning.  All modeling and skills are presented in a one size fits all approach, and staff gets frustrated and flustered when the children do not perform as expected.  Conversations around experiences are not had outside of the steps and expectations to complete work.  Open ended questions around play are not observed.  Children were observed acting out in frustration, and one child ran out of the room crying in a show of this.  
	EvidenceScoring note To score a 4 all adults must participate and there must be specific evidence that adults intentionally scaffold learning such as o Adults assisting children who are having difficulty with a task o Adults asking questions that extend a childs thinking o Adults moving closer to children to assist in selfregulation behaviors: Children have assigned seating on the carpeting and are expected to stay in these spots for upwards of an hour collectively throughout the day.  The lead teacher stays in an assigned spot in front of the group as well.  From this spot she directs and addresses children.  Children that are struggling were admonished in front of the group.  No positive guidance or redirection was observed being used.  Questions were rote, and only yes and no responses.  No opened ended questions or prompts were observed.  
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels such as the examples listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas for singing and moving o Children are free to take turns leading others: It was show and share day.  Each child was able to sit in a chair in front of the group and share a few sentances about what they brought.  The teacher asked a question or two, and then asked the other children if they had questions for the child regarding the item they brought.  Some children asked questions.  Each child was forced to participate by sharing with the group.  Some children protested that they didn't want to, and were told they had to participate and share.  Due to the high number of children present, this activity went on far beyond the children's attention span, and engagement decreased quickly.  No other large group that would meet the HighScope definition was observed - this activity was the closest.  
	1Rarely or never 2Sometimes 3Usually 4lways_8: No activities that meet the HighScope criteria for Large Group were observed in this classroom.  
	Evidence1Rarely or never 2Sometimes 3Usually 4lways: N/A - not observed
	EvidenceScoring note To score a 4 there must be specific evidence that the opportunities are intentionally planned such as o The materials are readily available o The concept or skill is age appropriate and is introduced in a way that stimulates child interest o Adults intentionally scaffold learning for each child by  Moving from child to child making the tasks easier or harder depending on the childs level of development  Asking openended questions based on the childs level of development: Two small groups were observed: 
1. Assemble precut flowers with glue sticks to make a flower.  A sample was shown, all items were the same colors, and the children did not have opportunities to make the project their own.  The teacher moved around the table telling children where items should be glued and how many pieces they were permitted to use.  
2. Tracing letters in workbooks.  Each child was given their "journal" to trace the letter of the week "Ll".  The children did not write independently, and traced over dotted lines.  Once they moved to the free space, the teacher had drawn the letter with a yellow highlighter to continue tracing over.  If the children finished early, they were encouraged to draw a picture of something that begins with that letter.  Many of the children, who have just turned 4, were struggling with thinking of an item to draw that beings with the letter.  

None of the activities were scaffolded or adapted based on the abilities or interest level of the children.  Both small groups were task oriented, and only rote/yes/no questions were asked.  The children were in each small group for approximately five minutes before being redirected back to the carpet.   
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels as listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas o Children are free to take turns leading others: There were no opportunities for children to participate at their own developmental levels.  When a child did attempt to add art materials and expand at their interest level, the items were confiscated and they were redirected to the activity and then the carpet.  
	Row 3_3: Staff assumed all children were on the same level by presenting the materials in the same way and expected them to be used and carried out exactly the same.  All activities were teacher-driven, which did not permit children to lead, make suggestions, or modify their own work and experiences.  Staff showed the materials being used in one way and expected each child to stay on task and perform in the same way by meeting the adults where they are, rather than meeting the children where they are with room to explore and expand.  Children were not encouraged to use words, explore movements, or explore materials.  The small groups were very task oriented from the staff.  
	1Rarely or never 2Sometimes 3Usually 4lways_11: See rows 1 and 2.  
	Scoring note If all children are doing the same concept or skill at the same level and with the same support then score a level 1: While skills such as tracing letters and thinking of an item that starts with that letter was introduced and beyond the skills of the age group observed, the staff never adjusted the complexity for the children to continue their engagement and enjoyment.  A child did run out of the room from frustration and shared with the program director that he "hates school" and doesn't "like what I'm doing".  Despite this being shared with the staff, they continued with the day as planned and the lead teacher instead insisted the child be removed from her room and taken to a different class.  
	EvidenceScoring notes If adults are interrupting children during conversations or while engaged in play except in the case of a safety concern then assign a score of 1 To score a 4 the conversations between adultschildren must be give and take conversations between adultschildren need to take place during mealand snack times if there are mealsnacks and adults should not be asking a series of questions about what a child or group of children are talking about: The adults are not engaged in back and forth conversations with the children, rather they are asking rote questions, or speaking at children.  Most of these "conversations" revolved around manners and behavioral expectations and following steps, rather than the interests and work of the children.  Two children's play was observed as interrupted when the teacher stopped them to remind them they needed to sign in for the day, rather than waiting for a better opportunity, such as during a transition.  
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Example in the context of childinitiated activity Child says to adult I want to write a letter to my mom How do you spell mom Adult says Mom starts with m What letter makes the m sound Child says M  thats the letter at the beginning of Marys name The child writes the letter by looking at the first letter of Marys name on the name chart: A small group around the letter "Ll" was observed, but was teacher-directed and driven, and some children grew frustrated with the activity, resulting in behaviors and outbursts.  No opportunities initiated by the children were observed.  No scaffolding or adjusting was observed.  
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Examples in the context of conversation o Adult says Ray do you want to play Ray says Play and Ray rhyme Adult says Yes and so do say may and day Ray says nd hay Ray runs off to play o Child says I see Sue Adult says See and Sue sound the same at the beginning Child says See Sue o During a transition the adult encourages children to play an I spy game Adult says I spy something that starts with the t sound The children then guess what it is as they move together to the gym: The observed small group described above was the only evidence observed.  There were no examples in conversation throughout the observation.  
	EvidenceScoring notes If no readaloud occurs during the observation then score a 1 To score a 4 there must be specific evidence that the readaloud was intentionally planned such as o The readaloud is evidenced in the lesson plans o The book was selected and readily available o The adultchild discussions are related to the text o The adultchild discussions allowed children to respond in their own way: A non-fiction book about flowers was read.  The teacher was keeping the book with her items and did not give the children accessibility outside of read aloud.  She and the children did discuss some of the steps regarding growing flowers and their parts, and discussed a recent activity of planting grass seeds.  The children showed some interest at first and made attempts to share information.  The teacher first grew audibly frustrated by huffing while reminding children to raise their hands.  She then expressed that she "can't finish the book if you all want to keep sharing."  The book was quite wordy for the age group, and as children started to lose interest she stopped the read aloud.  
	1Rarely or never 2Sometimes 3Usually 4lways_17: Some vocabulary and new words were introduced during the read aloud.  The teacher was observed to use these words with the children during the day.  
	Evidence1Rarely or never 2Sometimes 3Usually 4lways_2: "Plants eat sun shine, and scientists call that photosynthesis"  
"Botanists are people who learn about and help take care of plants and flowers"  
	EvidenceExamples for writing approaches Modeling Dictating what children say interactive writing morning message Providing opportunities Word boxes name charts letter chartsstrips labeled areas or objects Writing for a purpose or meaning Writing a menu making a sign writing plans writing a personal story writing an information book: Modeling: None observed.  

Providing opportunities: Sign in chart on dry erase board, names on strips at tables, names on carpet using tape, few items labeled throughout room

Writing for a purpose or meaning: None observed.   
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