Iitem II-F (Continued) Adults create a sensitive and responsive learning environment for all children.

SCORE Levels Notes: Evidence:

Row 3 | Adults encourage 1-Rarely or never Examples of positive feedback on effort: (e - ,L-(.‘-'\J\M& Aid o c\cuw- 3
children by 2-Sometimes o "I'saw youworking hard on that puzzle all by yourself.” 0% |\ s pluce o T
providing positive 3-Usually o “Isee you mixed colors together to make pink. How did ’Y «okere 15 Yo swrr? |
feedback on 4-Always you do that?” % \A anc clovhes i PULRXE
individual children's o “Inoticed you helping Jill clean up all of those blocks. That = - ‘a‘ ted ceally \at

| efforts. was veryhelpful.” T ™ \wow, ju 28 ‘
o “Cleaning up that mess all by yourself took a lot of work. ON Avacr. 2 o ) R
Thank you.” O WO ‘1"‘--'“/(“ Ke al *vwo
+ COOCs ) Ve
Examples of praise (not positive feedback on effort): ' PR s LerYed ceall
o  Giving high-fives and thumbs-up. 5 L R ok o Rl /
o “Goodjobl” O s OO W
o “Oh, that's beautifull”
o “You're sosmart!”
o “Everyone did a greatjob!”
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item ||

-G Adults encourage and support children to make plans for and reflect upon their work.

SCORE

Levels Notes:

Evidence:
Row 1 | Adults encourage and 1-Rarely or never Scoring notes: P lanni 4 i wg, eohy cl ld colaredd
R - support children to 2-Sometimes To score a 4, there must be specific evidence of adults ) o lober Asks eah
% make plans for child- 3-Usually encouraging children to expand their plans as in the becn b , .y(f on bean
- initiated activities and 4-Always examples below. child w color éi le v ")
intentionally scaffold Hon T asKsy Wrere ] !
each child’s planning by Adults may encourage and prompt children in a variety " 40 Gee clore 7 "(hl ,INIY‘:{
encouraging each child of ways, and children may not necessarily respond. If 30‘ las th +he *“1-5. .
to expand upon his or this happens, a score of 2—4 is still acceptable. JC U ' f / Ol | 4o do usth
her plans, such as c{’ T 4L T “ How &
sequencing the events, Examples of planning for child-initiated activities: | 4+(, tools : 7 q” i 3 Hern2? |
thinking through each o  Children tell an adult what they will play with \{OJ oin Pla“/ 2; _}w T g ,
step of the plan, or o  Children point to what they want to play with. - ‘?I‘lﬂ geig W g
deciding to play alone or o Achild draws a plan. o WUJ +cvls fix Hims! ;
with others. o Achild writes a plan. c,h' ,'18“4&_,& ’Wf Pafi She KLAO
o Achild plans with another child. at ‘able “W hod
f"sb O'W-> L{ p 1 L't 2 F ‘I’ka
o Children tell what part they will do in a longer HanK he con HxI C

: : : . YOJ
project with multiple children. #)c +Hhe sink"

Children tell what they will do in the makerspace. — E T o P k£
Children tell their plans for a project-based learning r”cu\f\"a- ch! Teds 50 ﬁ

opportunity. a oo T asks houl “*e,q Q.SKS

U "o \JoJ 6 hou me 7"
Examples of ways to encourage children to expand ~ ~o
their plans: ¢ Y \UA
o Asking children questions about their plans,
such as “What materials do youneed?”

Helping children think through each step of their plan.

O Suggesting other children who can help them with
their plan.

O O

”

Q
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Item II-G (Continued) Adults encourage and support children to make plans and reflect upon their work.

SCORE Levels Notes: Evidence:

Row 2 | Adults encourage and 1-Rarely or never Scoring notes: il Ceccdl = P‘”"“‘” de Ch o0e X Hnne
support children to 2-Sometimes To score a 4, there must be specific evidence that adults o
1 reflect upon what they 3-Usually encourage children to expand upon their reflections (A /“. Toke n“;-
did ddring child-initiated | 4-Always such as in the examplesbelow. T l'cl.b ch ot her hﬂ;)i\ o M? 14“"!761"
activities and o
Intentionally scaffold Adults may prompt children in a variety of ways, and UJ\"@( e g lcu/ d 0o ku/
each child’s reflections by children may not necessarily respond. If this happens, a CU'“{ 0(' o tell me ¢, de (Ln*/ b CL{\/
encouraging each childto score of 2-4 is still acceptable. e Ch? 4".(101 \0 [Cu.{)
expand upon his or her Ch39T cow hin qu iq +he
reflections, such as telling Examples of reflecting upon child-initiated activities: v Kithen' 1 Chl, 15y W rhod
the sequence of events, o Children tell adults what they played with. e W Zu |
the steps taken to o Children point to what they played with. aia Y AL 1) ‘H”Q/ <4) Ch
complete the plan, or if o Children tell what they would do differently next T Gyl &0 vu—‘% U bt did Y
the child played alone or time they build a tower. tp G 21C fx n.l the Sk~ |
played with others. o Achild explains what he or she liked or didn’t like “ h bick G ,+
about creating a puppet show to another child. PR o W
o Achild tells about the part he or she played in 798 WQ({[C fockree roce _m‘f”
creating a project and whether he or she would play ChdnT (vl‘\!“i Hodh\‘& N -/“Lml W
that part again. 1T "What A O ¢ 0 n He &Md 7.
r 8
Examples of ways to encourage children to expand (H ohqus T b{'? Vi’il N S " Um |
their plans: 410 yU \)\cui 7 Show her 's
o Asking children questions about their plans, _
such as “What materials did youuse?”
o Having children tell an adult each step they did
to complete their plan.
o Asking children if they played alone or with
18 others and whom they played with and why,
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Item lI-1 Adults support children’s mathematics development throughout the day.

SCORE

Levels Evidence:
Row 1 Adults support and intentionally scaffold 1-Rarely or never Scoring note:
[ l children’s development in subitizing* during | 2-Sometimes If no adult-initiated activities are observed,
l child-initiated activities and conversations 3-Usually score based on support and intentional
and/or during adult-initiated activities (large 4-Always scaffolding provided during child-initiated
group, small group, and transitional activities, conversations, and other teachable
activities).

moments during the day.

Subitize — from the Italian word subito

Example in the context of conversation:
meaning “rapidly.” Children who subitize

Child asks, “How many more minutes until

can, at a glance, tell you how many objects we go home?” The teacher holds up three }-
there are in all. It is difficult to subitize more fingers quickly, and the child moans, “Three |
than five objects. Subitizing is fundamental more minutes.” |
to understandingcardinality. |

Row 2 Adults support and intentionally scaffold h-Rarely or never a Scoring note: i)m\ e e @ UL~ wl@

I children’s development in one-to-one 2-Sometimes If no adult-initiated activities are observed, |ch! has ¥olls i cop T ‘

Z l correspondence during child-initiated 3-Usually score based on support and intentional asks Hlan \ﬁ.\\c.c-\;.\lruvdx\‘

activities and conversations and/or during 4-Always scaffolding provided during child-initiated [ pks up wulle gre ol |
adult-initiated activities (large group, small activities, conversations, and other teachable| +t~vo o s, | , 2 T Sous
group, and transitional activities). moments during the day. W 40 okl L2 anch 0T

DD anovn Cowey@r
Example in the context of conversation: T ke W odlls and wWusks |

Child asks, “How many animals are there in  |asizs h,f "Can o) "«lp [ ;
my zoo? One, two, three, four...” The teacher e 2" Ue  canre ¥3 4.5 o r
watches the child miscounting and says, 1B e M\;,b ok ~¥ rﬁ,‘% |
“Let’s count them together.” Both teacher /[ * (e e ,‘*‘ /
and child say, “One, two, three, four, five, ( 20 Yoo oy eyeladls ;

<

\

s . 4 { ) ‘ nl"¢ » H
six,” while the teacher touches each S '}UL , Cnl"g
corresponding animal when saying a number’%"w*{s # aktec dnld.
word.
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Item II-| (Continued) Adults support children’s mathematics development throughout the day.

SCORE Levels Evidence:
Row 3 Adults support and intentionally scaffold children’s 1-Rarely or never Scoring note:
development in cardinality* during child-initiated 2-Sometimes If no adult-initiated activities
2_ activities and conversations and/or 3-Usually are observed, score based on
adult-initiated activities (large group, small group, 4-Always support and intentional 2 (0 o) 2.
and transitional activities). scaffolding provided during
child-initiated activities,
*Cardinality — refers to the number of cardinal conversations, and other
(basic) units in a set. teachable moments during the
day.

Examples of children who understand cardinality:
o Achild counts three yellow bears and says, Example in the context of

“There are three yellow bears.” conversation:
o Achild points to a swing set and says, “There are A child says, “l am counting

two swings.” the steps on the slide.” The
o When given six bears and asked to put four in teacher watches the child

the cup, the child puts four in the cup. count seven steps. When

done, the teacher asks, “How

Examples of children who do not understand many steps were there in all?”
cardinality: The child answers, “One, two,
o Achild counts three yellow bears. When asked three, four, five, six, seven.”

how many bears, the child points to the third bear The teacher replies, “There

counted. are seven steps on the
o Achild points to a swing set and says, “There are slide.” |

one, two swings.”

o When given six bears and asked to put four in the
cup, the child puts none, one, two, three, five, or | |
six bears in the cup. |

©2019 HighScope Educational Research Foundation




Item II-| (Continued) Adults support children’s mathematics development throughout the day.
SCORE Levels Notes:

Row 4 | Adults support children’s development in using 1-Rarely or never Scoring note:
— | mathematical attributes to compare objects 2-Sometimes If no adult-initiated activities are

\ during child-initiated activities and 3-Usually observed, score based on support and
conversations and/or 4-Always intentional scaffolding provided during

adult-initiated activities (large group, small child-initiated activities, conversations,
group, and transitional activities). and other teachable moments during

Evidence:

the day.
Examples of mathematical attributes used to Example in the context of
compare objects: conversation:
Quantity — equal, more, less An adult says, “Your backpack is
Length — equal, longer, shorter heavy.” A child says, “Tim’s is heavy
Weight — equal, heavier, lighter too.” The adult holds both backpacks
Size — equal, bigger, smaller and says, “Yours is heavier than Tim’s.”

Then the adult hands the backpacks to
the child and says, “Check for yourself.”

©2019 HighScope Educational Research Foundation
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Item II-1 (Continued) Adults support children’s mathematics development throughout the day.
SCORE Levels Notes:

Row 5 | Adults support and intentionally scaffold children’s 1-Rarely or never Scoring notes:

Evidence:

development of naming and describing shapes 2-Sometimes If no adult-initiated activities are x5
\ during child-initiated activities and conversations 3-Usually observed, score based on support and
and/or during adult-initiated activities (large 4-Always intentional scaffolding provided during

child-initiated activities, conversations,
and other teachable moments during

the day. : ;

group, small group, and transitional activities).

To score a 4, adults must support
naming and describing shapes.

Example in the context of conversation: |
During cleanup time, a child says, “l am |
putting all of these squares away first.”
The adult says, “After you put the squares
away, which shape will you put away?”
The child points and says, “Those.” The
adult says, “Those are circles; the edges
are round.” The child says, “l will put the
circles away next.”

- —_— e
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item lI-J Adults support children’s reasoning and problem solving throughout the day.

SCORE
Row 1

Adults ask open-ended
questions® about children’s
thought processes.

*Open-ended questions
about thought processes
usually include words such as
think, know, guess, predict,
wonder, and estimate.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Notes:

Examples of open-ended questions
about thought processes:
o Why do you think the blocks
fell down?
o How doyou know you have 15
bears on the table?

o Why do you think plants need
water to grow?

Examples of closed-ended
questions:
o Whatdayisit?
o How many bears are there?
o What color is this circle?

3(9‘{;\“}12/ (’,a}‘}ﬁfﬁs CZ (,Lb'_s) w/ oS

ix»&‘,f;m
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T+ vk should | o nexd S
- (<4

chl rpud—Semd ';:tfr'o‘f\
= hO"}(dO/ i’fl i ’r'wo) ‘!’\m‘.L Hn’*-

Iy r (A \ s v e
o Gl WEELY ey

r i

- ¥ wh«}’ COIO’/ LTS5 O&""Z"Cl’)e
: = 1 o
T N0, look atthe peterD. cprigl B
' s of benS-

Row 2

Adults intentionally scaffold
children when they are
solving problems with
materials and are doing age-
appropriate things for
themselves even when the
effort may lead to creating
messes, delays, partial
outcomes, or mistakes (from
which they learn).

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note: :

To score a 4, there must be specific
evidence that adults provide support
or intentionally scaffold children when
solving problems with materials and
doing things for themselves rather
than adults solving the problem(s) for
the children.

Examples of adults providing support
to solve a problem/for children to do
things for themselves:

o When the bulletin board is full, an
adult asks the children where they
may want to hang their picture.

o When a child spills, the adult waits
for the child to wipe the spill or
supports the child in wiping the
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item II-J (Continued) Adults support children’s reasoning and problem solving throughout the day.

SCORE Levels Notes: Evidence:
Row 3 Adults encourage children 1-Rarely or never Scoring note:
to observe, predict, AND 2-Sometimes To score a 4, there must be specific
\ draw conclusions. 3-Usually evidence that adults encourage and
4-Always support children in all three: observing,

predicting, and drawing conclusions.

Additional guidance: It doesn’t have to ~éP. |
be the same child doing all three and it
does not have to be all three processes at
the same time.

Examples of encouraging observation,
prediction, and drawing conclusions:

o What doyou see happening?
o What might happen next?

o What happens if you mix these colors?
o Whydid that happen?
Row 4 Adults support and 1-Rarelyor never | Scoring note:
intentionally scaffold 2-Sometimes
children in using scuen.tnflc 3-Usually If no adult-initiated activities are observed, | VO 2
yvorqs a.nd vE= children | 4.Always score based on support and intentional
in thinking s'cuentlﬂcaflly i scaffolding provided during child-initiated
about 3 varle.ty of s.aentlfuc activities, conversations, and other
.con'cepts d“,"f‘{g child- teachable moments during the day.
initiated activities and
conversations and/or during Examples of scientific words:
adult-initiated activities Living, nonliving, sunny, cloudy, rainy,
(large group, small group, warm, cool, sinking, floating, funnel, filter,
and transitional activities). fill, pour, liquid, solid, mass, melt,
evaporate, heavy, light, more, less, push,
pull, speed, etc.
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Item II-K Adults encourage thoughtful social interaction among all children throughout the day.

SCORE
Row 1

Adults encourage
children to
interact with one
another and find
opportunities to
refer children to

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Notes:

Examples of encouraging children to

interact with one another:

o Asking another child to help tie
someone’s shoe.

O Encouraging children to ask
other children questions.

Evidence:

564 T tells ‘(/'(f'l a’Wule JL. N hdﬁ) Jo‘bhm ON "o i
Nuling 2 (5\oC (uH‘“ﬂ wﬁ"m 'Dears,‘-"" 99;(5 00 qufﬁnu ¥
(A ,.,C{\P*J,);. wm (e fJ’C Qutx n . Oir|l wattnes

/s 21!

b

Bhaanother, o Having children turn to one
another to talk about stories
read or activities completed
together,
o Encouraging children to accept
and use the languages used by
dual language learners (e.g.,
saying “Hello” in English and in
Spanish).
Row 2 | Adults encourage% 1-Rarely or never 7 Example of encouraging caring, [o\ el hc,lps o bwe on T !t Thank. >y (e ~ helo
caring, 2-Sometimes thoughtful, and helpful behaviors: ’ LtY r" o [ j
Z thoughtful, and 3-Usually An adult says, "Thank you for helping hin tN“' his S ve. o0
helpful behaviors | 4-Always Jill wipe up the paint that spilled on
between the chair."
children and
support
children'’s
spontaneous
cooperative
efforts.
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Item lI-L Adults diffuse conflicts and support all children in resolving conflicts.

SCORE

Adults diffuse conflict

situations before

moving into problem

solving by

* Approaching children
calmly and stopping
any hurtful actions.

* Acknowledging

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Notes:

Scoring note:
To score a 4, there must be specific evidence tha
acknowledges the children’s feelings.

If no conflicts are observed, then present the following
scenario to the lead adult and base row 1, 2, and 3 scores on
the answer provided by the adult: “Imagine that two children

Argiieio s

Evidence:
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\

¢ Asking children for
solutions and
encouraging themto
choose one together.

e Monitoring children
as they act on their
decisions and provide
support if needed.

To score a 4, there must be specific evidence that the adult

monitors the decision and provides support if needed.
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are loudly arguing over a car that they both want to use ’ c 4 O /
children’s at the same time. Tell me what you would do.”  * %’g;-" )= do.’fj’oﬁa'cjwﬁ“? :cu\}e Ve R oy,
feelings. 2.4: w] E; :S o !‘i‘ ;‘ a #“b 18 ";
Row 2 | Adultsinvolve children | 1-Rarely or never Scoring note: L&)lr\cd’ 74 ¢lase Hstoph T Please |
A in identifying the 2-Sometimes All children involved in a conflict must be involved in S\n K A AD [i Huot!
7/- problem by 3-Usually identifying the problem to score a level 3 or 4. If only some £ - ) x 500+ o € i la -~
* Gathering 4-Always children are involved, score a level 2. D] ANT ’ (" e ch zm J e nde
information from the T “Op MYy TI¢ : ’ o + i
children about what To score a 4, there must be specific evidence that the adult do n+ | ¥ ot i*’ h’" : :”! ';) 59 T
happened or what is or child restates the problem. . +Dn€)‘l’ foces. "B & = )
. f (;88 M e}_' Lo S (7 e & |
upsetting. 143 | explads 5 ﬁ >
* Restating the then T coTinES  gleedin i rg
problem. v |
Row 3 | Adultsinvolve children | 1-Rarely or never Scoring note: e o Ol Yelle ch2 15?7 o6 A0 ;T.:mb
in the process of 2-Sometimes All children involved in a conflict must be involved in ™" [ wied can e do wat the 1 ne ol )
\ finding and choosinga | 3-Usually choosing and/or discussing solutions to score a level 3 or wanr 0 P wrihn g v & Cal +edls
solution for a problem | 4-Always 4. If only some children are involved, score a level 2. T W ’»:L_ pdaidd TR e '.j”l'e, A T
by Fedls (M2 Wrar Cal Saq .l —M=2
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