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Preschool  Week 4

Try It Out: Assignment Instructions

Please follow these directions to begin  
the assignment:

First, save this file to your computer.

To save your work, click on “File” and then select 
“Save As.” Type your name as the file name (e.g., 
“Wk2JaneDoe.pdf”). Save the file as a PDF.

You must save your file as a PDF or it will not  
be accepted.

Next, follow these directions to complete 
the assignment:

1.	 Type your name in the box in the lower-left 
corner of the next page.

2.	 Fill out the assigned items:

	 Type your evidence in the space indicated.

	 Select the row scores by clicking in the  
appropriate box for each row. 

3.	 Then, save the file again so that you do not  
lose your work. 

4.	 To upload your finished assignment, click on  
the Dropbox tab, then click the text that says, 
“Upload File”. Click “Browse” to select the file 
from your computer, then click “Submit.”
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III. CURRICULUM, PLANNING, ASSESMENT, and FAMILY ENGAGEMENT
Item III‐A Adults use a comprehensive, evidence‐based educational model(s)/approach(es) to guide teaching practices. 

SCORE  Levels  Notes:  Evidence: 

Row 1  Adults refer to the comprehensive, evidence‐ 
based educational model(s)/approach(es) 
chosen as their curricula to guide their teaching 
practices (e.g., refer to curriculum 
manuals/guides, books, or kits to plan lessons or 
address/solve issues as they arise in the 
classroom). 

Key developmental domains: 
1. Approaches to learning
2. Social and emotional development
3. Language, communication, and literacy
4. Mathematics
5. Science
6. Perceptual, motor, and physical development

1‐Rarely or never 
2‐Sometimes 
3‐Usually   
4‐Always 

Questions to guide scoring: 
 What educational
model(s)/approach(es) do you use?

 Do the model(s)/approach(es) address
the six listed key developmental
domains?

 Do you use the model(s)/approach(es)
every day except for occasional field
trips, etc.?

 How does the curriculum help you
make decisions about teaching
practices?

 How often do you use the
guides/manuals, books, or kits to plan
lessons?

Row 2  Adults adjust or modify the curriculum for
children with special needs, including dual 
language learners (e.g., dual language learners 
have their home language supported as they 
learn the language used in the classroom). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
If scored level 1 in row 1, automatically 
score level 1 for row 2. 

Questions to guide scoring: 
 How is the curriculum adjusted or

modified for students with special
needs?

 How are the home languages of dual
language  learners supported in the
classroom?

 If you currently do not have children
with special needs and/or dual
language learners, what would you
do if you did?
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Item III‐B Adults document the developmental progress of each child usingmeasures validated for preschool‐aged children.
SCORE    Levels  Notes:  Evidence: 

Row 1  Adults use a research‐validated 
child observation measure to 
document children’s growth (e.g., 
COR Advantage, DRDP, My Teaching 
Strategies, Work Sampling). 

1‐Rarely or never
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use a child observation measure? 
 What is the name of the measure? (List in 

evidence column.) 
 Is it research validated? 

 

Row 2  Adults use the assessment results to 
monitor children’s developmental 
progress continuously to inform 
large‐group, small‐group, and 
individual instruction. 

1‐Rarely or never
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use the child observation 

measures and anecdotal notes to assess 
continuous progress? 

 How do you use the results of the child 
observation measure to inform 
instruction? 
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Item III‐C Adults record and use anecdotal notes to create lesson plans that are connected to learning goals and focused on learning through developmentally 
appropriate practices (play). 

SCORE    Levels  Notes:  Evidence: 

Row 1  Adults use anecdotal 
notes to plan for 
individual children. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you use your anecdotal notes during 

planning time? 
 How do you use your anecdotal notes to plan 

interest areas or choose activities that appeal to 
individual child interests? 

 

Row 2  Adults write 
anecdotal notes that 
focus on children’s 
strengths, are 
objective, and reflect 
what children say 
and do throughout 
the day with 
sufficient specific 
details to support 
developmental 
assessment decisions 
(e.g., “stacked 5 
rectangular blocks” 
or “completed the 
15‐ piece train puzzle 
independently”). 
 
 
 
 
 
 
 
 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Questions to guide scoring: 
 Do your anecdotal notes focus on children’s 

strengths? (Provide an example in the evidence 
column.) 

 Are your anecdotal notes objective? (Provide an 
example in the evidence column.) 

 Are your anecdotal notes specific? (Provide an 
example in the evidence column.) 

 How do you use anecdotal notes to support 
assessment decisions? 
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Item III‐C (Continued) Adults record and use anecdotal notes to create lesson plans that are connected to learning goals and focused on learning through 
developmentally appropriate practices (play). 

SCORE    Levels  Notes:  Evidence: 

Row 3 

 

Adults create lesson 
plans that are  clearly 
connected to specific 
learning goals in the 
reported 
comprehensive  
educational 
model(s)/approach(e
s) focused on 
learning through 
developmentally 
appropriate 
practices (play). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
Adults include all teaching staff present on the day of 
planning. 

 
Questions to guide scoring: 
 How do you connect the learning goals to 

the educational model(s)/approach(es) to 
create lesson plans? 

 How do you clearly show the connection in your 
lesson plans? 

 How do you ensure that your plans are focused on 
developmentally  appropriate practices such as 
active engagement, experiential  learning, and 
dramatic play? 
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Item III‐D Adults provide many family engagement options, encourage two‐way sharing of child information, and support families with resources about child 
development and program transitioning. 
SCORE  Levels  Notes:  Evidence: 

Row 1  Adults provide families with 
many opportunities to 
participate in school 
activities. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually  
4‐ Always 

Questions to guide scoring: 
 What family engagement options are available to families?
 How often are these options available?

Row 2  Adults regularly exchange 
anecdotal information with 
families (e.g., during daily 
pickup, when texting 
family members, when 
sending notes home, 
through an online system). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you share anecdotal information with

families? How often?
 How often is each family encouraged to share  information

about their child(ren)?
 What opportunities are available for families

to share  information?

Row 3  Adults report the 
assessment results to 
families. Adults provide 
explanations of the results 
to families if needed. 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Scoring note: 
To score a 4, all families must be provided assessment 
results that they can understand (e.g., an interpreter is 
provided; reports are generated in home languages). 

Questions to guide scoring: 
 How do you provide families with child‐observation

assessment results?
 How do you explain the results when needed?
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Item III‐D (Continued) Adults provide many family engagement options, encourage two‐way sharing of child information, and support families with resources 
about child development and program transitioning.
SCORE  Levels  Notes:  Evidence: 

Row 4  Adults support the children 
and families of the children 
who are transitioning to 
kindergarten or to the next 
preschool‐level classroom. 
This  includes supporting 
children who are dual 
language learners (DLLs) 
and children with 
Individualized Education 
Programs (IEPs). 

1‐Rarely or never 
2‐Sometimes   
3‐Usually   
4‐Always 

Questions to guide scoring: 
 How do you support the children and families

transitioning into the next preschool‐level classroom or
to kindergarten?

 Do you visit classrooms or meet with teachers that
your  children will transition to?

 Do you talk to your children and their families about
what will be different in the classrooms the children are
transitioning to,  such as differing expectations?

 Do you help facilitate the transitions for DLLs and
children with IEPs?


	fill_1: Response from both T1 and T2:

We use the HighScope curriculum. We refer to the curriculum manuals, COR, and books like the First 30 Days to help plan lessons. We focus on social and emotional development and language, communication, and literacy, but we could give more attention to math and science. We occasionally face challenges in integrating all parts of the day, it gets busy around planning time and sometimes we just quickly run through it.
	fill_2: Response from both T1 and T2:

We don't specifically have special needs kids/kids with IEPs, but there are some we suspect. We try to make efforts to adjust our lessons for children with special needs and dual language learners, but we feel there could be more done, we need more support/guidance. When we can we work more 1:1 with these kids, and try to integrate their interests and scaffold to their level. We try to support home languages by adding the language and representation throughout the classroom on labels, books, and pictures. We try to learn/use a few words in whatever language our students speak at home.
	fill_1_2: Response from both T1 and T2:

We regularly use COR Advantage to document children's growth daily, if not weekly. We take notes and pictures of what the children are doing, and score it in COR. It helps us get a picture of where the child is, and what we need to focus on next to get the to the next level.
	fill_2_2: Response from both T1 and T2:

We use COR for our daily/weekly planning, as well as share with parents/have conversations with parents on what they can also work on at home with their kid.
	fill_1_3: Response from T1 and T2:

We use COR notes to help either plan daily or at least weekly. Sometimes it's hard to have enough time to plan since we are 5 days a week. If we notice a child's interest we will incorporate it in either a small group, large group, or add materials in an area of the classroom to further support their interest and learning. Like, if a child is big into trucks, we will use trucks in one of our lessons and/or add them to the block area.
	fill_2_3: Response from T1 and evidence from T1, T2 does not enter COR notes:

Our notes focus on children's strengths and provide objective observations, we do need to work on group notes and documenting those better. We use our notes to help guide on what is working and what is not, and to notice kid's interests.

During small group time, [child's name] was using the markers. [child's name] held the marker with a tripod grasp. 

During small group, [child's name] was talking about her eyes. She said to T1 "You have blueish-greenish eyes. Mine kind of are too".

During read aloud time, [child's name] heard the name "Margaret" be read aloud. [child's name] said "Hey! My sister's name is Margaret".

During morning message, we began to sing our breakfast song with our ABABAB beat. The children sang the breakfast song, while T1 supported in keeping the beat.

	fill_1_4: Response from T1 and T2:

We do have times when we connect and plan for the next day/week, usually during rest time, but sometimes it's difficult for us both to plan together depending on the day/week, since Friday's we have kids. We both share what we noticed and observed from the day/week.

We use Kaymbu/COR to create our lesson plans, that makes it easy for us to connect what areas of COR each lesson or part of our day will include. We also give a brief description what the activity is and what outcomes could occur.
	fill_1_5: Response from T1 and T2:

We provide many opportunities throughout the year for family involvement, like: Home Visits, PT conferences, newsletters/online communication, special school events and volunteer opportunities in the classroom. We make sure these are accessible to all families.
	fill_2_4: Response from T1 and T2:

We will share notes with families, usually during 1-2 PT conferences/2nd Home visit, but we will share special notes at drop off or pick up, especially if a parent has a concern or their child did something we believe the parent should know about, like independently put on their coat for the first time. Parents are encouraged to share information whenever they and however they feel comfortable doing so: by phone, email, online communication, during drop off and pick up.
	fill_3: Response from T1 and T2:

We use Kaymbu/COR, and the system automatically translates into other languages, whatever the family needs.

We try to work with families when talking with them, to make sure we are understanding each other. If needed we will request a translator, but that doesn't always pan out. So we are patient and try to find other ways to communicate, like google translate, etc.
	fill_1_6: Response from T1 and T2:

We actively support children and their families during transitions to kindergarten or the next preschool level by providing information (expectations) at the last PT conference/Home Visit and transition packets (summer learning activities, etc). We feel like more support for DLLs and children with IEPs could be more. We write notes, and are willing to connect with future teachers, but there is a disconnect between here (preschool) and the next level. Especially since a our kids come from all over and will go to different school districts, etc.
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