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the assignment: the assignment:
First, save this file to your computer. 1. Type your name in the box in the lower-left

corner of the next page.
To save your work, click on “File” and then select , , ,
) 2. Fill out the assigned items:

“Save As.” Use the week number and your name
as the file name (e.g., “Wk2JaneDoe.pdf”). Save the e Type your evidence in the space indicated.

fil PDF.
casd e Select the row scores by clicking in the

appropriate box for each row.
You must save your file as a PDF or it will not PPTop * W

be accepted. 3. Then, save the file again so that you do not
lose your work.

4. To upload your finished assignment, click on
the Dropbox tab; then click the text that says,
“Upload File.” Click “Browse” to select the file
from your computer, then click “Submit.”

e
BE HIGH © 2021 HighScope Educational Research Foundation Classroom Coach



Il. TEACHING AND LEARNING ROUTINES and ADULT-CHILD INTERACTIONS
Item lI-A The classroom follows a consistent sequence of events during the school day.

Adults support children’s understanding
of the consistent routine and sequence
of events during the school day.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Examples of supporting children’s

understanding of the sequence of events:

o Adults post the daily routine at child
level in a format that is easy for all
children to understand, such as text
along with pictures or symbols.

o Adults review the daily routine
throughout the day.

o Adults let children know about
changes in the routine ahead of time.

Evidence:

Daily routine posted without photos or visuals
(words only) with velcro arrow to point to the part
of the day. Ch has job to move the arrow.

T1 "My time says it's almost 10:00 so it’s almost
time for Small Group. "(children turn & look at
clock.)

Ch appeared to know the sequence of the day:
When transitioning from breakfast to LGT ch
found a book and sat on the carpet. As soon as
T1 put on a song, ch stood up and put their books
away without a verbal direction.

At the end of SGT, T2 named a letter and ch with
that letter in their name pushed in their chairs and
lined up for gym.

Row 2

Adults are thoughtful about letting
children know when transitions to a
different area (within and outside of the
classroom), group, or activity will occur.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Examples that are thoughtful:

o Announcing that snack will come after
large-group time, before small-group
time begins.

o Quietly telling children who have a lot to
put away that play time is ending soon.

Examples that are not thoughtful:

o Loudly announcing to everyone, "Five
more minutes until cleanup time.”

o Saying “One, two, three eyes on me,”
and making children stop playing or
interrupting children as they eat and
converse.

During Choice Time T1 loudly says,
"5-4-3-2...Guys remember inside voice."

T1 shouts “Who is our 5 minute helper? Tell
him to say '9 more minutes' Helper repeats, "9
more minutes!" Then T1 yells it loudly to the
whole class.

T1 tells K from across the room to "tell
everyone we have 4 more minutes." K “Oh my
god! Now | have to break it.” (Legos) T1 “Why
do you have to break it? You still have 4
minutes.”

T1 Loudly yells “You guys 2 more minutes.”

T1in a calm voice, "After Clean up we will do
Recall and then eat Lunch."

T1in a calm voice, “It's almost time for Small
group.” Tells them they have good ideas &
they will use some to plan small groups.
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Item II-B There is time each day for child-initiated activities in the classroom and during outdoor time.

SCORE
Row 1

Adults allow
children to carry
out their
intentions using
all accessible
materials during
classroom child-
initiated activity
for an extended
period of time.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Notes:

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Research supports that child-initiated activities
should be for at least 30 minutes; however,
longer periods of time may be beneficial as
evidenced in the best practices of many high-
guality programs that allow 60 minutes for child-
initiated work/play time.

Examples of adults allowing children to carry out

their intentions:

o Children are free to choose areas, people,
and materials.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the classroom.

o Children are free to use materials creatively.

o Children are free to change activities.

Evidence:

Choice Time 9:59-11:00

T1 joins a group of ch playing in block area and says, "So what are
we going to build today?"

7 ch gather around her with Lincoln logs poured on the floor. 2 girls
get hollow blocks and build behind them. One ch moves the lego
table and plays alone. Remainder of the group decides to build a
house.

T1: “What do | need to build a house?”

C1:“We need the walls!”

T1: Repeats. “So how are we going to build this house?”

C2: “We need the directions.”

T1: “We have directions right here. Holds up lincoln log bucket and
points to the photos.

C3 returns to the group and holds up something he built with legos “I
made the lights!”

T1: “Whoa what did you use to make the lights? They're so colorful.”
Ch names colors

T2 sits in the Art Area & cuts large hearts out of red paper. 3 ch sit at
the table with her. After watching, | says “ | want to make one by
myself.” Gets a brown paper. Folded his paper in half. Cuts by
himself. Doesn’t come out as a heart. T2 “Do you need help?” | “No |
want it like that.” Some children decorate the hearts T2 cut and
others follow their own ideas.

One ch washes a baby bottle at the sink with soap & water. She
walks across the room to get tissue to dry it. T2: “No L we have
paper towels to dry with by the sink.” She follows direction and drys
with pt.

Sand table closed.
No paper at art easel
Teaching easel in front of toys & games shelf.
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Item II-B (Continued) There is time each day for child-initiated activities in the classroom and during outdoor time.

Adults allow
children to carry
out their
intentions using
all accessible
equipment and
materials during
the outdoor
child-initiated
activity for an
extended
period of time.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Score, even if children do not go outside during
the scheduled time, based on ability of children
to carry out their intentions (e.g., if adults read
aloud during this time, then assign a score of 1).

The recommended amount of time for outdoor
play is at least 30 minutes; however, research
supports up to 60 minutes.

Examples of adults allowing children to carry out

theirintentions:

o Children are free to choose people,
equipment, and materials to play with.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the outdoor area.

o Children are free to use materials creatively.

o Children are free to change activities.

Evidence:

9:25-9:55 (15 children)

It was raining so they went to the gym. Available
materials: Basketball hoop, Approx 20 balls of various
sizes and shapes, 2 hula hoops, 4 hippity hops, 1
large tunnel, 4 open-ended ramps, foam blocks, giant
Legos, stepping stones, 3 construction vehicles, 2
scooter boards

Ch selected their own materials and moved their
bodies in various ways.

Ch took turns crawling through the tunnel
while one teacher supervised at the entrance.

4 children worked together to build 3 tiered ramps
then tested them out with a variety of small balls.

2 ch chased each other around the room laughing and
saying "Can't catch me I'm the gingerbread man!"

T2 drew a hopscotch on the cement floor with chalk.
She showed a group how to hop across. Several
hopped across the squares and then left to play other
games. One said to a friend, "Let's go play basketball”
and they ran off. Two children stayed for almost the
whole time.
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1I-C Adults support children’s ideas, actions, and developmental levels during child-initiated activities.

SCORE Levels Notes: Evidence:
Row 1 |Adultsareintentional | 1-Rarely or never Scoring note:
© about entering 2-Sometimes To score a 4, there must be specific evidence that See II-B rows 1&2
2 children's 3-Usually teachers are intentional as described in the examples T1 ioi f ch plaving in block
work/choices/play. 4-Always below. Joins a group o ¢h piaying In OF
area and says, "So what are we going
Examples of ways to intentionally enter children’s to build today?"
work/choices/play: ]
o Observing and listening before and after T2 stays in the Art Area the \_NhOIe hour.
entering children's work/choices/play She cuts hearts, adds materials and

o Imitating how a child is using materials offers assistance.

o Not interrupting children’s concentration
o Assuming roles within play context as suggested
by children or adult

Row 2 Adults.support and 1-Rare|y.or never Examples of ways to extend and add complexity to See II-B rows 1&2
intentionally scaffold | 2-Sometimes work or play:
> children at their 3-Usually o Following children’s cues about the content and
developmentallevel | 4-Always direction as work/play develops

by helping them
extend and add
complexity to their
work/play.

Offering suggestions for extending work/play

Suggesting additional materials

Helping children think through a sequence of steps

Helping children connect to their real-world

experiences

o Encouraging children to take the lead in ongoing
projects and investigations

o Modeling new ways of playing

o Asking children how else they can play or use the

tools/materials

o O O O

©2019 HighScope Educational Research Foundation 4



Item 1I-D There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Levels

Evidence:

Row 1 | Adults provide large-group | 1-Rarely or never Scoring note: During Morning Meeting, T1 asks, "Which
activities daily during which | 2-Sometimes To score a 4, all adults must participate and number is bigger 13 or 2? Ch says 2. T1
3 all adults participate inthe | 3-Usually there must be specific evidence that adults invites her to circle the number that is bigger
activities and intentionally | 4-Always intentionally scaffold learning such as: on the Message Board. Ch circles number 2.
scaffold learning for each o Adults assisting children who are having T1 says, "Let me show you something." They
child, as needed. difficulty with a task. recounts each tally mark and T1 rephrases
o Adults asking questions that extend a the question, “Which one has more?” Ch says
child’s thinking. 13.
o Adults moving closer to children to assist in
self-regulation behaviors. T2 cleaned tables.
Adults lead large-group 1-Rarely or never Scoring note: . :
Row 2 activities so that children 2-Sometimes To score a 4, there must be specific evidence [S)urm.g #GT’ TZTF:)LUtSl?n Insﬁrlizen;al d
4 can contribute their own 3-Usually that children are able to contribute their own panish song. ’;’:},S Sa C , “Awhat . 0
ideas and participate at 4-Always ideas and participate at their own you want us to do?” Ch wiggles her hips.

their own developmental
levels.

developmental levels such as the examples
listed below.

Examples of adults allowing children to

participate at their own developmental levels:

o Children are free to explore and use the
same set of materials in their own ways.

o Children are free to move in their own
ways.

o Children are free to try out one another’s
ideas for singing and moving.

o Children are free to take turns leading
others.

T's and ch follow her movement. Ch are
each offered an opportunity to lead a
movement. Some raise hands, shake
arms. Two ch hold hands and spin in a
circle.
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Item II-D (Continued) There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

O

O

Adults support and use
many strategies to extend
children's ideas and actions
during adult- initiated large-
group learning
opportunities by:

Assuming children's
physical level.

Letting children be
leaders.

Following up on
children's suggestions
and modifications.
Modeling new ways of
using words,
movements, or
materials.

Prompting children for
their ideas about using
words, movements, or
materials.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Evidence:
See II-D row 2

8:40-8:44

Spanish instrumental music. Each ch had a turn to lead a
movement. T1 and ch followed the leader's movements. Some ch
wanted to pick and some didn't.

T1 holds up a non-fiction book “Big Book of Trucks” Ch point to
trucks and shout out names.

T1: “Ok L can you find one.” Ch walks up and touches the truck.
B “I know the name of every truck and every car and every suv
T1 Oh wow

N what do you think they use cement for? No response.

Calls a few.

“For to make bricks”

“Cars”

“Bricks” What do you think other than bricks? “Houses”

Blocks

T1 has been sitting in a chair at the front next to message board
“They use it for garage.” T1 repeats

Ch” They use it for sticking cement bricks together. T1 “Yes
remember we saw them sticking the bricks together outside.

T1 asks group if they want to do an experiment with cement.B We
could make a cup made out of cement

T1 What kind of cup should we use?

K raises hand. T1 Hold on K.K growls. T1 | know but just wait a
minute (B was finishing his idea). K can | talk now. “WHat about we
use a stone cup to make the cement. Because it's the same color.”
B “We could make it for people’s birthday...”

T1 “It's almost time for Small group.” Tells them they have good
ideas & they will use some to plan small groups. T1 adds to the
lesson plan for the following day.
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Item II-E There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

SCORE

Levels

Notes:

‘ Evidence:

Adults provide small-group | 1-Rarely or never Scoring note: .
Row 1 learning opportunities daily | 2-Sometimes To score a 4, there must be specific evidence Ltmﬁ{g:t?owlggaghst%glsagt Ztnt%rgi??ervel
4 during which children are 3-Usually that the opportunities are intentionally planned T
allowed to explore and 4-Always such as: and they each had their own number card.
learn age-appropriate o The materials are readily available. .
concepts and skills, and o The concept or skill is agye appropriate and T2 _Worked with 7 ch to p_Iay Alphabet
adults intentionally scaffold is introduced in a way that stimulates child Twister. She stood up with them and )
learning for each child, as interest. handed _each of them the spinner when it
needed. o Adults intentionally scaffold learning for was their turn.
each child by
- Moving from child to child making | Lessons observed matched those on the
the tasks easier or harder Week'y lesson plan. Materials were
depending on the child’s level of prepared in advance.
development.
- Asking open-ended questions See II-E Row 4 for examples of scaffolding
based on the child’s level of
development.
Adults lead small-group 1-Rarely or never Scoring note: . .
Row 2 activities so that children 2-Sometimes To score a 4, there must be specific evidence lﬂeea;&ggoigﬁ]hef?gfvxﬁg] Lheer ﬂgﬁjcﬂonosr of
2 can contribute their own 3-Usually that children are able to contribute their own g ) P
. o ) - . touch the letter that was spun.
ideas and participate at 4-Always ideas and participate at their own

their own developmental
levels.

developmental levels as listed below.

Examples of adults allowing children to
participate at their own developmental levels:

o}

Children are free to explore and use the
same set of materials in their own ways.
Children are free to move in their own
ways.

Children are free to try out one another's
ideas.

Children are free to take turns leading
others.

In T1's group, ch had a chance to pick a
movement as they counted. One ch
decided he was too old to use the card
and identified the numbers without it.

In T2's group ch used the Twister
Alphabet game the only way it was
intended: put your hand/foot on the letter
that was spun. T2 referred one ch to help
another when she couldn't find the letter.

©2019 HighScope Educational Research Foundation




Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Levels

Evidence:

Adults support and

use many strategies to

extend children's

ideas and actions

during adult-initiated

small-group learning
opportunities by:

o Assuming children's
physical level.

o Letting children be
leaders.

o Followingupon
children's
suggestions and
modifications.

o Modeling new ways
of using words,
movements, or
materials.

o Prompting children
for their ideas about
using words,
movements, or
materials.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Both teachers assumed the same physical level
as their small groups: T1 sat at the table with her
group. T2 stood on the carpet with her group.

T1: Gives each ch a card with numbers. Has a
mini pocket chart on table with numbers
scattered on table. Calls out the numbers in
order. Picks up a card. Asks the number. Puts it
on the chart. For each one she asks, “What
comes after...”

Scaffolded ch's number identification by refering
to number card, clapping, snapping, jumping &
tapping.

T2's group moved to carpet. Each spins the
spinner and then stands on the letter. Letters are
very small and hard to cover just one with feet.
Upper & lower case letters. Ch can't find letter C.
T2: “Can anyone help P find letter c?” Several ch
offer suggestions. Some correct some not. Finds
letter C. After each ch has a turn they start again.
Everyone stays on their letter & waits for their
next turn. One ch stretches to reach both letters.
Some stand on the new letter.

(See lI-E Rows 2 & 4)
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Adults intentionally
introduce concepts or skills
that are moderately
challenging® in small-
group settings.

*Moderately challenging
concepts or skills are those
beyond what children
already know or can do
but not so difficult that
children become
frustrated or disengaged. If
the concept or skill is
moderately challenging,
the adult can adjust the
complexity for an
individual child by adding
more or less support. The
level of support is often
determined by the level of
child engagement and/or
success. The goal is to
have the child successfully
engaged.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

If all children are doing the same concept or
skill, at the same level, and with the same
support, then score a level 1.

Evidence:

During SGT, T1 picks a number card from

the table and asks ch point to that number
on their number card. When ch cannot
identify the number, T1 gives reminders to
start at one and count each number until
they get to the number that was asked.
Once they get to number 9 they clapped
out the numbers together. One ch says
he’s too old and he doesn’'t need the card
anymore. He turns his card upside down
and identifies numbers without it. After
clapping she helps them find the number
on their chart. When they got to 15 they
stood up to count up to 15. T1 "Try
snapping.” Ch says he can’t because he’s
too little. T1 “OKk let’s try tapping on the
table.” Some ch jump, some tap, some
snap. A Spanish speaker doesn't
understand the word 5 and continues to
jump. T1 holds up 5 fingers and counts
with her again. Then gestures for her to
stop when they get to 5.

During SGT, T2 plays Alphabet Twister
with the complete alphabet in upper case
and lower case letters. After a ch spins,
she isn't able to identify the letter. T2 says,
"The letter is blue so look for the blue
circle.” When another ch needs help,T2
refers ch to another to help find the letter.
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Item II-H Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

Row 1 | Adultssupportand 1-Rarely or never | Scoring notes: Ch were engaged in conversations

intentionally scaffold 2-Sometimes If adults are interrupting children during conversations or while with children throughout all parts of
3 children’s development of | 3-Usually engaged in play, except in the case of a safety concern, then assign the day. .Thexmere not observed
language by attending to 4-Always ascore of 1. Interrupting children.
children who are speaking See II-B row 1, II-D row 3
to them, listening and To score a 4, the conversations between adults/children must be _ o _
talking to children during give and take, conversations between adults/children need to take During Choice Time | holds up his
. . . . . . art “Look what | just made.”
mealtimes, conversing with place during meal- and snack times (if there are meal/snacks), and T2: “What is that guy?"
children in a give-and-take adults should not be asking a series of questions about what a child Several exchanges. T2 repeats his
manner, asking questions or group of children are talking about. YVOVde- "San you tell me what show
. it's from?"
an.d responding FO | explains, "There’s a rainbow
children’s questions, and and.."
rarely interrupting children T2 Oh it speaks French
when they are conversin | "No.”
ith oth y & T2 "Can you give me a hint?"

with others or are engaged | "Yeah. it's a rainbow.”
in play.

Row 2 | Adults supportand 1-Rarely or never | Scoring note: See II-E row 4
intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support and

2 children’s development of 3-Usually intentional scaffolding provided during child-initiated activities, . ..

. : During transition from

letter knowledge and letter | 4-Always conversations, and other teachable moments during the day.

sounds during child-
initiated activities and
conversationsand/or
adult-initiated activities
(large group, small group,
and transitional activities).

Example in the context of child-initiated activity:

Child says to adult, “l want to write a letter to my mom. How do you
spell mom?” Adult says, “Mom starts with /m/. What letter makes
the /m/ sound?” Child says, “/M/ — that’s the letter at the beginning
of Mary’s name.” The child writes the letter by looking at the first
letter of Mary’s name on the name chart.

gym back to classroom,
T1 held up letter cards
and ch named the letters.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

SCORE

Levels

Notes:

Evidence:

Row 3 .Adults.support and 1—Rarely.or never | Scoring notfe:‘ - o Did not observe teachers
intentionally scaffold 2-Sometimes If no adult-initiated activities are observed, score based on support supporting or teaching
1 children’s development of | 3-Usually and intentional scaffolding provided during child-initiated activities, ;
: ) : phonological awareness.
phonological awareness 4-Always conversations, and other teachable moments during the day.
during child-initiated
activities and conversations Examples in the context of conversation:
and/or adult-initiated o Adult says, “Ray, do you want to play?” Ray says, “Play and Ray
activities (large group, rhyme.” Adult says, “Yes, and so do say, may, and day.” Ray
small group, and says, “And hay.” Ray runs off to play.
transitional activities). o Child says, “I see Sue.” Adult says, “See and Sue sound the
same at the beginning.” Child says, “See, Sue.”
o During a transition, the adult encourages children to play an | spy
game. Adult says, “I spy something that starts with the
/t/ sound.” The children then guess what it is as they move
together to the gym.
Row 4 During read-alouds, in 1-Rare|y‘or never | Scoringnotes: . . See 11-D row 3 and 1I-H
which adults are 2-Sometimes If no read-aloud occurs during the observation, then score a 1. row 5
4 intentionally building 3-Usually
children’scomprehension | 4-Always To score a 4, there must be specific evidence that the read-aloud was | gook was listed in the

skills, adults engage
children in discussions
about the text before,
during, and/or after the
read-aloud.

intentionally planned such as:

o Theread-aloud is evidenced in the lesson plans.

o The book was selected and readily available.

o The adult/child discussions are related to the text.

o The adult/child discussions allowed children to respond in
their own way.

lesson plan.

Ch” They use it for sticking
cement bricks together. T1
“Yes remember we saw
them sticking the bricks
together outside.

Let’s look out the window
and see."

Followed up with ch's idea
to experiment to make
cups out of cement.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Evidence:

Adults support and intentionally
scaffold children’s development of
vocabulary throughout the day as
they discuss or explain new or
unknown words that come up in
books, songs, activities, and
conversations.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

T1 holds up a question mark “What type of truck pours
cement?”

Several shout cement mixers. T references non-fiction
book of trucks. "What do you think they use cement
for?™“For to make bricks” “Cars” “Bricks” What do you
think other than bricks? “Houses” "Doors"

T1 Sometimes they use it for doors. So we'll go out for an
observation to see. T walks outside the window and points
to sidewalk & driveway made of cement.

T1 asks group if they want to do an experiment with
cement. Ch suggests they can make cups out of cement.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Level 1

Adults rarely or
never support
children’s
development
in writing.

Level 2

Adults support
and
intentionally
scaffold
children’s
development in
writing by
engaging in at
least one of the
approaches
listed in

level 4.

Level 3

Adults support and
intentionally
scaffold children’s
developmentin

writing by engaging

in at least two of
the approaches
listed in level 4.

Level 4

Adults support and
intentionally scaffold
children’s development
in writing by engaging in
all three of the following
approaches during child-
and adult-initiated
activities:

e Modeling how to
write letters and
words

e Providing
opportunities for
children and adults
to share in the
writing process

e Using writing for a
purpose or to
express meaning

Examples for writing
approaches:

Modeling: Dictating
what children say,
interactive writing,
morning message

Providing
opportunities: Word
boxes, name charts,
letter charts/strips,
labeled areas or
objects

Writing for a purpose
or meaning: Writing a
menu, making a sign,
writing plans, writing
a personal story,
writing an information
book

Teachers provided job chart with
names, Alphabet Bingo, areas
labeled with words and photos.

Did not observe teachers
modeling writing or writing for a
purpose.

Evidence:

©2019 HighScope Educational Research Foundation
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	EvidenceExamples of supporting childrens understanding of the sequence of events o Adults post the daily routine at child level in a format that is easy for all children to understand such as text along with pictures or symbols o Adults review the daily routine throughout the day o Adults let children know about changes in the routine ahead of time: Daily routine posted without photos or visuals (words only) with velcro arrow to point to the part of the day. Ch has job to move the arrow. 

T1 "My time says it’s almost 10:00 so it’s almost time for Small Group. "(children turn & look at clock.)  

Ch appeared to know the sequence of the day:  When transitioning from breakfast to LGT ch found a book and sat on the carpet. As soon as T1 put on a song, ch stood up and put their books away without a verbal direction. 

At the end of SGT, T2 named a letter and ch with that letter in their name pushed in their chairs and lined up for gym.



	EvidenceExamples that are thoughtful o Announcing that snack will come after largegroup time before smallgroup time begins o Quietly telling children who have a lot to put away that play time is ending soon Examples that are not thoughtful o Loudly announcing to everyone Five more minutes until cleanup time o Saying One two three eyes on me and making children stop playing or interrupting children as they eat and converse: During Choice Time T1 loudly says, "5-4-3-2...Guys remember inside voice."

T1 shouts “Who is our 5 minute helper? Tell him to say '9 more minutes' Helper repeats, "9 more minutes!" Then T1 yells it loudly to the whole class. 

T1 tells K from across the room to "tell everyone we have 4 more minutes." K “Oh my god! Now I have to break it.” (Legos) T1 “Why do you have to break it? You still have 4 minutes.”

T1 Loudly yells “You guys 2 more minutes.” 

T1 in a calm voice, "After Clean up we will do Recall and then eat Lunch."

T1 in a calm voice, “It’s almost time for Small group.” Tells them they have good ideas & they will use some to plan small groups.

	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Research supports that childinitiated activities should be for at least 30 minutes however longer periods of time may be beneficial as evidenced in the best practices of many high quality programs that allow 60 minutes for child initiated workplay time Examples of adults allowing children to carry out their intentions o Children are free to choose areas people and materials o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the area o Children are free to use materials creatively o Children are free to change activities: Choice Time 9:59-11:00

T1 joins a group of ch playing in block area and says,  "So what are we going to build today?"
7 ch gather around her with Lincoln logs poured on the floor. 2 girls get hollow blocks and build behind them. One ch moves the lego table and plays alone. Remainder of the group decides to build a house.
T1: “What do I need to build a house?”
C1:“We need the walls!”
T1: Repeats. “So how are we going to build this house?”
C2: “We need the directions.”
T1: “We have directions right here. Holds up lincoln log bucket and points to the photos.
C3 returns to the group and holds up something he built with legos “I made the lights!” 
T1: “Whoa what did you use to make the lights? They’re so colorful.”
Ch names colors

T2 sits in the Art Area & cuts large hearts out of red paper. 3 ch sit at the table with her. After watching, I says “ I want to make one by myself.” Gets a brown paper. Folded his paper in half.  Cuts by himself. Doesn’t come out as a heart. T2 “Do you need help?” I “No I want it like that.” Some children decorate the hearts T2 cut and others follow their own ideas.

One ch washes a baby bottle at the sink with soap & water. She walks across the room to get tissue to dry it. T2: “No L we have paper towels to dry with by the sink.” She follows direction and drys with pt. 

Sand table closed.
No paper at art easel
Teaching easel in front of toys & games shelf.
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Score even if children do not go outside during the scheduled time based on ability of children to carry out their intentions eg if adults read aloud during this time then assign a score of 1 The recommended amount of time for outdoor play is at least 30 minutes however research supports up to 60 minutes Examples of adults allowing children to carry out their intentions o Children are free to choose people equipmentandmaterials to play with o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the outdoor area o Children are free to use materials creatively o Children are free to change activities: 9:25-9:55 (15 children)
It was raining so they went to the gym. Available materials: Basketball hoop, Approx 20 balls of various sizes and shapes, 2 hula hoops, 4 hippity hops, 1 large tunnel, 4 open-ended ramps, foam blocks, giant Legos, stepping stones, 3 construction vehicles, 2 scooter boards

Ch selected their own materials and moved their bodies in various ways.

Ch took turns crawling through the tunnel
while one teacher supervised at the entrance. 

4 children worked together to build 3 tiered ramps then tested them out with a variety of small balls. 

2 ch chased each other around the room laughing and saying "Can't catch me I'm the gingerbread man!"

T2 drew a hopscotch on the cement floor with chalk. She showed a group how to hop across. Several hopped across the squares and then left to play other games. One said to a friend, "Let's go play basketball" and they ran off. Two children stayed for almost the whole time. 

	EvidenceScoring note To score a 4 there must be specific evidence that teachers are intentional as described in the examples below Examples of ways to intentionally enter childrens workchoicesplay o Observing and listening before and after entering childrens workchoicesplay o Imitating how a child is using materials o Not interrupting childrens concentration o Assuming roles within play context as suggested by children or adult: See II-B rows 1&2

T1 joins a group of ch playing in block area and says,  "So what are we going to build today?"

T2 stays in the Art Area the whole hour. She cuts hearts, adds materials and offers assistance. 




	EvidenceExamples of ways to extend and add complexity to work or play o Following childrens cues about the content and direction as workplay develops o Offering suggestions for extending workplay o Suggesting additional materials o Helping children think through a sequence of steps o Helping children connect to their realworld experiences o Encouraging children to take the lead in ongoing projects and investigations o Modeling new ways of playing o Asking children how else they can play or use the toolsmaterials: See II-B rows 1&2
	EvidenceScoring note To score a 4 all adults must participate and there must be specific evidence that adults intentionally scaffold learning such as o Adults assisting children who are having difficulty with a task o Adults asking questions that extend a childs thinking o Adults moving closer to children to assist in selfregulation behaviors: During Morning Meeting, T1 asks, "Which number is bigger 13 or 2? Ch says 2. T1 invites her to circle the number that is bigger on the Message Board. Ch circles number 2. T1 says, "Let me show you something." They recounts each tally mark and  T1 rephrases the question, “Which one has more?” Ch says 13.

T2 cleaned tables.
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels such as the examples listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas for singing and moving o Children are free to take turns leading others: During LGT, T2 puts on instrumental Spanish song. T1 asks a ch, “A what do you want us to do?” Ch wiggles her hips. T's and ch follow her movement. Ch are each offered an opportunity to lead a movement. Some raise hands, shake arms. Two ch hold hands and spin in a circle. 
	1Rarely or never 2Sometimes 3Usually 4lways_8: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways: See II-D row 2

8:40-8:44
Spanish instrumental music. Each ch had a turn to lead a movement. T1 and ch followed the leader's movements. Some ch wanted to pick and some didn't. 

T1 holds up a non-fiction book “Big Book of Trucks” Ch point to trucks and shout out names. 
T1: “Ok L can you find one.” Ch walks up and touches the truck.
B “I know the name of every truck and every car and every suv
T1 Oh wow
N what do you think they use cement for? No response.
Calls a few.
“For to make bricks”
“Cars”
“Bricks” What do you think other than bricks? “Houses”
Blocks
T1 has been sitting in a chair at the front next to message board
“They use it for garage.” T1 repeats
Ch” They use it for sticking cement bricks together. T1 “Yes remember we saw them sticking the bricks together outside.

T1 asks group if they want to do an experiment with cement.B We could make a cup made out of cement
T1 What kind of cup should we use?
K raises hand. T1 Hold on K.K growls. T1 I know but just wait a minute (B was finishing his idea). K can I talk now. “WHat about we use a stone cup to make the cement. Because it’s the same color.”
B “We could make it for people’s birthday…”
T1 “It’s almost time for Small group.” Tells them they have good ideas & they will use some to plan small groups. T1 adds to the lesson plan for the following day.
	EvidenceScoring note To score a 4 there must be specific evidence that the opportunities are intentionally planned such as o The materials are readily available o The concept or skill is age appropriate and is introduced in a way that stimulates child interest o Adults intentionally scaffold learning for each child by  Moving from child to child making the tasks easier or harder depending on the childs level of development  Asking openended questions based on the childs level of development: T1 worked with 8 ch to play a number identification game. She sat at their level and they each had their own number card.

T2 worked with 7 ch to play Alphabet Twister. She stood up with them and handed each of them the spinner when it was their turn. 

Lessons observed matched those on the weekly lesson plan. Materials were prepared in advance. 

See II-E Row 4 for examples of scaffolding
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels as listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas o Children are free to take turns leading others: In each group ch followed the directions of the games: name the number held up or touch the letter that was spun. 

In T1's group, ch had a chance to pick a movement as they counted. One ch decided he was too old to use the card and identified the numbers without it. 

In T2's group ch used the Twister Alphabet game the only way it was intended: put your hand/foot on the letter that was spun. T2 referred one ch to help another when she couldn't find the letter. 
	Row 3_3: Both teachers assumed the same physical level as their small groups: T1 sat at the table with her group. T2 stood on the carpet with her group. 

T1: Gives each ch a card with numbers. Has a mini pocket chart on table with numbers scattered on table. Calls out the numbers in order. Picks up a card. Asks the number. Puts it on the chart. For each one she asks, “What comes after…”
Scaffolded ch's number identification by refering to number card, clapping, snapping, jumping & tapping.

T2's group moved to carpet. Each spins the spinner and then stands on the letter. Letters are very small and hard to cover just one with feet. Upper & lower case letters. Ch can’t find letter C. T2: “Can anyone help P find letter c?” Several ch offer suggestions. Some correct some not. Finds letter C. After each ch has a turn they start again. Everyone stays on their letter & waits for their next turn. One ch stretches to reach both letters. Some stand on the new letter. 


(See II-E Rows 2 & 4)
	1Rarely or never 2Sometimes 3Usually 4lways_11: 
	Scoring note If all children are doing the same concept or skill at the same level and with the same support then score a level 1: During SGT, T1 picks a number card from the table and asks ch point to that number on their number card. When ch cannot identify the number, T1 gives reminders to start at one and count each number until they get to the number that was asked. Once they get to number 9 they clapped out the numbers together. One ch says he’s too old and he doesn’t need the card anymore. He turns his card upside down and identifies numbers without it. After clapping she helps them find the number on their chart. When they got to 15 they stood up to count up to 15. T1 "Try snapping." Ch says he can’t because he’s too little. T1 “Ok let’s try tapping on the table.” Some ch jump, some tap, some snap. A Spanish speaker doesn't understand the word 5 and continues to jump. T1 holds up 5 fingers and counts with her again. Then gestures for her to stop when they get to 5. 

During SGT, T2 plays Alphabet Twister with the complete alphabet in upper case and lower case letters. After a ch spins, she isn't able to identify the letter. T2 says, "The letter is blue so look for the blue circle." When another ch needs help,T2 refers ch to another to help find the letter.

	EvidenceScoring notes If adults are interrupting children during conversations or while engaged in play except in the case of a safety concern then assign a score of 1 To score a 4 the conversations between adultschildren must be give and take conversations between adultschildren need to take place during mealand snack times if there are mealsnacks and adults should not be asking a series of questions about what a child or group of children are talking about: Ch were engaged in conversations with children throughout all parts of the day. They were not observed interrupting children. 

See II-B row 1, II-D row 3

During Choice Time I holds up his art “Look what I just made.”
T2: “"What is that guy?"
Several exchanges. T2 repeats his words. "Can you tell me what show it’s from?" 
I explains, "There’s a rainbow and.."
T2 Oh it speaks French
I "No." 
T2 "Can you give me a hint?"
I "Yeah. It’s a rainbow."

	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Example in the context of childinitiated activity Child says to adult I want to write a letter to my mom How do you spell mom Adult says Mom starts with m What letter makes the m sound Child says M  thats the letter at the beginning of Marys name The child writes the letter by looking at the first letter of Marys name on the name chart: See II-E row 4

During transition from gym back to classroom, T1 held up letter cards and ch named the letters.


	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Examples in the context of conversation o Adult says Ray do you want to play Ray says Play and Ray rhyme Adult says Yes and so do say may and day Ray says nd hay Ray runs off to play o Child says I see Sue Adult says See and Sue sound the same at the beginning Child says See Sue o During a transition the adult encourages children to play an I spy game Adult says I spy something that starts with the t sound The children then guess what it is as they move together to the gym: Did not observe teachers supporting or teaching phonological awareness.
	EvidenceScoring notes If no readaloud occurs during the observation then score a 1 To score a 4 there must be specific evidence that the readaloud was intentionally planned such as o The readaloud is evidenced in the lesson plans o The book was selected and readily available o The adultchild discussions are related to the text o The adultchild discussions allowed children to respond in their own way: See II-D row 3 and  II-H row 5

Book was listed in the lesson plan. 

Ch” They use it for sticking cement bricks together. T1 “Yes remember we saw them sticking the bricks together outside.
Let’s look out the window and see." 

Followed up with ch's idea to experiment to make cups out of cement.

	1Rarely or never 2Sometimes 3Usually 4lways_17: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways_2: T1 holds up a question mark “What type of truck pours cement?”
Several shout cement mixers. T references non-fiction book of trucks. "What do you think they use cement for?"“For to make bricks” “Cars” “Bricks” What do you think other than bricks? “Houses” "Doors"

T1 Sometimes they use it for doors. So we’ll go out for an observation to see. T walks outside the window and points to sidewalk & driveway made of cement.

T1 asks group if they want to do an experiment with cement. Ch suggests they can make cups out of cement.
	EvidenceExamples for writing approaches Modeling Dictating what children say interactive writing morning message Providing opportunities Word boxes name charts letter chartsstrips labeled areas or objects Writing for a purpose or meaning Writing a menu making a sign writing plans writing a personal story writing an information book: Teachers provided job chart with names, Alphabet Bingo, areas labeled with words and photos.

Did not observe teachers modeling writing or writing for a purpose.  
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