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Il. TEACHING AND LEARNING ROUTINES and ADULT-CHILD INTERACTIONS
Item lI-A The classroom follows a consistent sequence of events during the school day.

Adults support children’s understanding
of the consistent routine and sequence
of events during the school day.

Levels

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Examples of supporting children’s

understanding of the sequence of events:

o Adults post the daily routine at child
level in a format that is easy for all
children to understand, such as text
along with pictures or symbols.

o Adults review the daily routine
throughout the day.

o Adults let children know about
changes in the routine ahead of time.

Evidence:

-Routine is posted at child level of the
child.

-simple pictures/symbols and words
-Children were aware of Ms. A coming
for a visit and reminder was on the
message board.

-T1 points to schedule says, "We just
finished Greeting time, whats next?"
C1 Says, "Large group" child moves
the frog to large group time.

-Teacher gives warning small group is
over. Now what time is it? Children
say, "Planning time."

Row 2

Adults are thoughtful about letting
children know when transitions to a
different area (within and outside of the
classroom), group, or activity will occur.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Examples that are thoughtful:

o Announcing that snack will come after
large-group time, before small-group
time begins.

o Quietly telling children who have a lot to

put away that play time is ending soon.

Examples that are not thoughtful:

o Loudly announcing to everyone, "Five
more minutes until cleanup time.”

o Saying “One, two, three eyes on me,”
and making children stop playing or
interrupting children as they eat and
converse.

-Teacher gives 2 minute
verbal warning to clean up
small group and getting ready
for planning.

_Teacher gives 5 minute
warning with a child ringing
the bell.

C1 says, "We have 5 more
minutes before clean up time."
-Teacher gets down on level
of child and gives him a quiet
warning, "C1 its almost time to
clean up, look at the timer.
Then we recall and then go
outside."
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Item II-B There is time each day for child-initiated activities in the classroom and during outdoor time.

Levels

Notes:

Evidence:

Adults allow
children to carry
out their
intentions using
all accessible
materials during
classroom child-
initiated activity
for an extended
period of time.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Research supports that child-initiated activities
should be for at least 30 minutes; however,
longer periods of time may be beneficial as
evidenced in the best practices of many high-
guality programs that allow 60 minutes for child-
initiated work/play time.

Examples of adults allowing children to carry out

their intentions:

o Children are free to choose areas, people,
and materials.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the classroom.

o Children are free to use materials creatively.

o Children are free to change activities.

-Children had work time from 10:30 to
11:30a.m.

-Children plan where they are going to work.
C1"I'm going to play in the house area and
feed the babies.”

T1 says, "What are you going to feed the
babies?"

C1 says, "hot sauce"

T1 "Do babies like hot sauce?"

C1 "Mine does." laughes

T1 "Who are you going to play with?"

C1 "My babies." Child gets up and leaves the
table.

-Children get out paint and paint smock and
paint at the table.

-Children take the keyboard to the block area
and set it on the hollow blocks

-All children plan and move about the room
freely as they work
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Item II-B (Continued) There is time each day for child-initiated activities in the classroom and during outdoor time.

Levels

Evidence:

Adults allow
children to carry
out their
intentions using
all accessible
equipment and
materials during
the outdoor
child-initiated
activity for an
extended
period of time.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

To score a 4, there must be specific evidence that
shows ALL children are able to carry out their
intentions. There cannot be any evidence that
contradicts the examples provided below.

Score, even if children do not go outside during
the scheduled time, based on ability of children
to carry out their intentions (e.g., if adults read
aloud during this time, then assign a score of 1).

The recommended amount of time for outdoor
play is at least 30 minutes; however, research
supports up to 60 minutes.

Examples of adults allowing children to carry out

theirintentions:

o Children are free to choose people,
equipment, and materials to play with.

o Children are free to pretend, play alone, or
play in groups.

o Children are free to invent activities.

o Children are free to move materials
throughout the outdoor area.

o Children are free to use materials creatively.

o Children are free to change activities.

-Children have 30 minutes 11:00-11:30 outside

time in a.m.

-Children play in the sand box with shovels and
pails they got from the shed. Children climb on
slides up and down.

-Children play tag

-Children push children around in the wagon
-Children play in the wooden house

-Children throw the ball to the teacher.
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1I-C Adults support children’s ideas, actions, and developmental levels during child-initiated activities.

Levels

Notes:

Evidence:

Adults are intentional
about entering
children's
work/choices/play.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, there must be specific evidence that
teachers are intentional as described in the examples
below.

Examples of ways to intentionally enter children’s

work/choices/play:

o Observing and listening before and after
entering children's work/choices/play

o Imitating how a child is using materials

o Not interrupting children’s concentration

o Assuming roles within play context as suggested
by children or adult

-T1 sits on the floor in block area and
joins C1 in play with the blocks
-T2"Your upset because you want to
write your name. | hear your words.
Once C2 is done writing his name thne
you can write yours."

C2 nods head up and down

-C1 asked, "T1 to play."

T1Says, "ok what are we playing?"
C1 says, "Cats, your the mommy cat
and we are her kittens."

Teacher gets down on the floor and
starts to act like a cat.

Row 2

Adults support and
intentionally scaffold
children at their
developmental level
by helping them
extend and add
complexity to their
work/play.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Examples of ways to extend and add complexity to

work or play:

o Following children’s cues about the content and

direction as work/play develops

Offering suggestions for extending work/play

Suggesting additional materials

Helping children think through a sequence of steps

Helping children connect to their real-world

experiences

o Encouraging children to take the lead in ongoing
projects and investigations

o Modeling new ways of playing

o Asking children how else they can play or use the
tools/materials

o O O O

At planning time teachers ask questions

-What are you going to do in the house area?
-What does Harry look like?

-What are you going to need to build the tower?
-What ingredients do you need?

T1 joins C1 in the house area. C1 is building ramps
and says, "Can you help Me?"

T1 "How can | help?"

C1 "l want my car to go fast down the ramp but it
keeps falling?"

T1 "Well what do you think we could do to make it
not fall off?"

C1 looks at teacher and says, "I know make the
ramp wider."

T1 "What do you need to make it wider?"

C1" another piece of wood."

C1 goes and gets the other piece, teacher helps car
stays on.
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Item 1I-D There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Levels

Evidence:

Adults provide large-group
activities daily during which
all adults participate in the
activities and intentionally
scaffold learning for each
child, as needed.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, all adults must participate and

there must be specific evidence that adults

intentionally scaffold learning such as:

o Adults assisting children who are having
difficulty with a task.

o Adults asking questions that extend a
child’s thinking.

self-regulation behaviors.

o Adults moving closer to children to assist in

-Teachers introduce the scarves and let children pick

one out.

-Ts introduce Big Beats CD

T1Says, "How does the music make you feel? Move
your scarves to the music."

Children begin to move with their scarves.

T1 says, "C1 is moving like a butterfly, moving arms up
and down. Can you move like C1?"

T2 "C2 is stomping his feet on the ground? How does
the music make you feel C2?"

C2 "Happy"

-Both children have a scarve and move with the children

Row 2

Adults lead large-group
activities so that children
can contribute their own
ideas and participate at
their own developmental
levels.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, there must be specific evidence
that children are able to contribute their own
ideas and participate at their own
developmental levels such as the examples
listed below.

Examples of adults allowing children to

participate at their own developmental levels:

o Children are free to explore and use the
same set of materials in their own ways.

o Children are free to move in their own
ways.

o Children are free to try out one another’s
ideas for singing and moving.

o Children are free to take turns leading
others.

-See above

-others moved their hips while moving the
scarves

-twirling and spinning
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Item II-D (Continued) There is time each day for adult-initiated, large-group activities that support each child’s developmental level.

Row 3 [Adults support and use 1-Rarely or never T1 says, "Can you move like C1 is, she
many strategies to extend 2-Sometimes says she a butterfly."

) children's ideas and actions | 3-Usually T2 "C2 is spinning can you spin? | would
during adult- initiated large- | 4-Always get dizzy."

group learning
opportunities by:

o Assuming children's
physical level.

o Letting children be
leaders.

o Following up on
children's suggestions
and modifications.

o Modeling new ways of
using words,
movements, or
materials.

o Prompting children for
their ideas about using
words, movements, or
materials.
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Item II-E There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Levels

Notes:

Adults provide small-group
learning opportunities daily
during which children are
allowed to explore and
learn age-appropriate
concepts and skills, and
adults intentionally scaffold
learning for each child, as
needed.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, there must be specific evidence
that the opportunities are intentionally planned
such as:

o
o

The materials are readily available.
The concept or skill is age appropriate and
is introduced in a way that stimulates child
interest.
Adults intentionally scaffold learning for
each child by
- Moving from child to child making
the tasks easier or harder
depending on the child’s level of
development.
- Asking open-ended questions
based on the child’s level of
development.

‘ Evidence:

-small group is part of the daily schedule
-Children know its small group time

-most materials are available, teacher has
to go get foam letters.

-T1 does blowing bubbles

T1"Who has blown bubbles before?"
Everyone at T1 table raises hands

T1 "how do you blow bubbles?"

T1 "Wow are you making small or big
bubbles?"

C2 "Big"

-Both teachers make away around tables
and interact with each child.

-T2 helps one child hold pencil

T2 "Can you tell me the letters you found?"
Clsays, "HAB"

Row 2

Adults lead small-group
activities so that children
can contribute their own
ideas and participate at
their own developmental
levels.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

To score a 4, there must be specific evidence
that children are able to contribute their own
ideas and participate at their own
developmental levels as listed below.

Examples of adults allowing children to
participate at their own developmental levels:

o}

Children are free to explore and use the
same set of materials in their own ways.
Children are free to move in their own
ways.

Children are free to try out one another's
ideas.

Children are free to take turns leading
others.

-Children make big and small bubbles
-Children are allowed to get more soap
-Children are allowed to pop bubbles
-Some children scribble on the paper and
don't trace a letter

-Some tell what letters they find

-See also above

-T2 group stands as they trace and find
letters
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Levels : ‘ Evidence:

Row 3 | Adults supportand 1-Rarely or never Teacher moved around the table at
use many'strate'gles to 2-Sometimes childrens level

2 E| extend children’s 3-Usually -T1"Look how big C1 blew their bubbles,
ideas and actions 4-Always

how big can you make them?"
-T2"You found all the letters in your
name?"

during adult-initiated

small-group learning

opportunities by:

o Assuming children's
physical level.

o Letting children be
leaders.

o Followingupon
children's
suggestions and
modifications.

o Modeling new ways
of using words,
movements, or
materials.

o Prompting children
for their ideas about
using words,
movements, or
materials.
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Item II-E (Continued) There is time each day for adult-initiated, small-group activities that support each child’s developmental level.

Levels

Adults intentionally
introduce concepts or skills
that are moderately
challenging® in small-
group settings.

*Moderately challenging
concepts or skills are those
beyond what children
already know or can do
but not so difficult that
children become
frustrated or disengaged. If
the concept or skill is
moderately challenging,
the adult can adjust the
complexity for an
individual child by adding
more or less support. The
level of support is often
determined by the level of
child engagement and/or
success. The goal is to
have the child successfully
engaged.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

If all children are doing the same concept or
skill, at the same level, and with the same
support, then score a level 1.

‘ Evidence:

T1 group-some children blew small
bubbles, some big, and one blew their
straw in the air and tried to move the water
on the table

T1"Look C1 is moving the water on the
table? How far will it go?"

T2-Helps one child on how to hold a pencil
-one child holds it with a tripod grip

-others hold with a fist

©2019 HighScope Educational Research Foundation




Item II-H Adults support children’s language and literacy development throughout the day.

Levels

Notes:

Evidence:

Adults support and
intentionally scaffold
children’s development of
language by attending to
children who are speaking
to them, listening and
talking to children during
mealtimes, conversing with
children in a give-and-take
manner, asking questions
and responding to
children’s questions, and
rarely interrupting children
when they are conversing
with others or are engaged

in play.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:

If adults are interrupting children during conversations or while
engaged in play, except in the case of a safety concern, then assign
ascore of 1.

To score a 4, the conversations between adults/children must be
give and take, conversations between adults/children need to take
place during meal- and snack times (if there are meal/snacks), and
adults should not be asking a series of questions about what a child
or group of children are talking about.

T1-Whats for breakfast?
C1-"Yogurt"

C2-"Animal crackers"
C3 "and bananas"
T1"Which one is your
favorite?"

C1-"l like to put my
animal crackers in mine
yogurt."

T1"You do. What else do
you like to put in your
yogurt?"

C2-"l like blueberries."
C3-1 don't like yogurt."
T1-"I don't like yogurt
either but my kids do."

Row 2

Adults support and
intentionally scaffold
children’s development of
letter knowledge and letter
sounds during child-
initiated activities and
conversationsand/or
adult-initiated activities
(large group, small group,
and transitional activities).

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

If no adult-initiated activities are observed, score based on support and
intentional scaffolding provided during child-initiated activities,
conversations, and other teachable moments during the day.

Example in the context of child-initiated activity:

Child says to adult, “l want to write a letter to my mom. How do you
spell mom?” Adult says, “Mom starts with /m/. What letter makes
the /m/ sound?” Child says, “/M/ — that’s the letter at the beginning
of Mary’s name.” The child writes the letter by looking at the first
letter of Mary’s name on the name chart.

T1 joins C1 in the house area. C1
is building ramps and says, "Can
you help Me?"

T1 "How can | help?"

C1 "l want my car to go fast down
the ramp but it keeps falling?"

T1 "Well what do you think we
could do to make it not fall off?"
C1 looks at teacher and says, "I
know make the ramp wider."

T1 "What do you need to make it
wider?"

C1" another piece of wood."

C1 goes and gets the other piece,
teacher helps car stays on.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Levels

Notes:

Evidence:

Adults support and
intentionally scaffold
children’s development of
phonological awareness
during child-initiated
activities and conversations
and/or adult-initiated
activities (large group,
small group, and
transitional activities).

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring note:

If no adult-initiated activities are observed, score based on support
and intentional scaffolding provided during child-initiated activities,
conversations, and other teachable moments during the day.

Examples in the context of conversation:

o Adult says, “Ray, do you want to play?” Ray says, “Play and Ray
rhyme.” Adult says, “Yes, and so do say, may, and day.” Ray
says, “And hay.” Ray runs off to play.

o Child says, “I see Sue.” Adult says, “See and Sue sound the
same at the beginning.” Child says, “See, Sue.”

o During a transition, the adult encourages children to play an | spy
game. Adult says, “I spy something that starts with the
/t/ sound.” The children then guess what it is as they move
together to the gym.

Teacher sings "Put your
hand on your knees on
your knees, so you don't
forget to sneeze. Put your
hands on your knees on
your knees."

T2-Why did T1 say knees
and sneeze?"
C1-"Sneeze and Knees
rhymes."

Row 4

During read-alouds, in
which adults are
intentionally building
children’scomprehension
skills, adults engage
children in discussions
about the text before,
during, and/or after the
read-aloud.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Scoring notes:
If no read-aloud occurs during the observation, then score a 1.

To score a 4, there must be specific evidence that the read-aloud was
intentionally planned such as:
o Theread-aloud is evidenced in the lesson plans.
o The book was selected and readily available.
o The adult/child discussions are related to the text.
o The adult/child discussions allowed children to respond in
their own way.

-Time in the schedule for Read
aloud

-Teacher interduces the book
-Teacher discusses part of the
book

-T1-"What do you see on the front
cover."

C1-"A Tree."

C2-"A little girl."

T1-"What do you think the book
will be about?"

C1-"About a little girl."

Teacher ignologies childrens ideas
Teacher reads the book.

Asking questions while reading.
-Vocabulary words interduced
-T1-"What did you like about the
book or not like."

C1-"l liked the changing of the tree.

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

Levels

Evidence:

Adults support and intentionally
scaffold children’s development of
vocabulary throughout the day as
they discuss or explain new or
unknown words that come up in
books, songs, activities, and
conversations.

1-Rarely or never
2-Sometimes
3-Usually
4-Always

Read aloud-Teacher interduced
vocabulary words from the book.
autumn, transform

©2019 HighScope Educational Research Foundation
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Item II-H (Continued) Adults support children’s language and literacy development throughout the day.

SCORE

Level 1

Level 2

Level 3

Level 4

Adults rarely or
never support
children’s
development
in writing.

Adults support
and
intentionally
scaffold
children’s
development in
writing by
engaging in at
least one of the
approaches
listed in

level 4.

Adults support and
intentionally
scaffold children’s
developmentin
writing by engaging
in at least two of
the approaches
listed in level 4.

Adults support and
intentionally scaffold
children’s development
in writing by engaging in
all three of the following
approaches during child-
and adult-initiated
activities:

e Modeling how to
write letters and
words

e Providing
opportunities for
children and adults
to share in the
writing process

e Using writing for a
purpose or to
express meaning

Examples for writing
approaches:

Modeling: Dictating
what children say,
interactive writing,
morning message

Providing
opportunities: Word
boxes, name charts,
letter charts/strips,
labeled areas or
objects

Writing for a purpose
or meaning: Writing a
menu, making a sign,
writing plans, writing
a personal story,
writing an information
book

Evidence:

-Children sign in daily-
-Children are encourage and
rhymed to put name on art work
-C1"Can you write mom on my
paper?"

T1-"Lets see how can you write
mom? What does mom start
with "m" sound?"

C1-Says, "m"

T1"Yes write M."

Teacher and child continues
through mom with the child
writing mom.

©2019 HighScope Educational Research Foundation
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	EvidenceExamples of supporting childrens understanding of the sequence of events o Adults post the daily routine at child level in a format that is easy for all children to understand such as text along with pictures or symbols o Adults review the daily routine throughout the day o Adults let children know about changes in the routine ahead of time: -Routine is posted at child level of the child.

-simple pictures/symbols and words

-Children were aware of Ms. A coming for a visit and reminder was on the message board.

-T1 points to schedule says, "We just finished Greeting time, whats next?"

C1 Says, "Large group" child moves the frog to large group time.

-Teacher gives warning small group is over. Now what time is it? Children say, "Planning time."
	EvidenceExamples that are thoughtful o Announcing that snack will come after largegroup time before smallgroup time begins o Quietly telling children who have a lot to put away that play time is ending soon Examples that are not thoughtful o Loudly announcing to everyone Five more minutes until cleanup time o Saying One two three eyes on me and making children stop playing or interrupting children as they eat and converse: -Teacher gives 2 minute verbal warning to clean up small group and getting ready for planning.

_Teacher gives 5 minute warning with a child ringing the bell. 

C1 says, "We have 5 more minutes before clean up time."

-Teacher gets down on level of child and gives him a quiet warning, "C1 its almost time to clean up, look at the timer.  Then we recall and then go outside."
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Research supports that childinitiated activities should be for at least 30 minutes however longer periods of time may be beneficial as evidenced in the best practices of many high quality programs that allow 60 minutes for child initiated workplay time Examples of adults allowing children to carry out their intentions o Children are free to choose areas people and materials o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the area o Children are free to use materials creatively o Children are free to change activities: -Children had work time from 10:30 to 

11:30a.m. 

-Children plan where they are going to work.

C1"I'm going to play in the house area and feed the babies."

T1 says, "What are you going to feed the babies?"

C1 says, "hot sauce"

T1 "Do babies like hot sauce?"

C1 "Mine does." laughes

T1 "Who are you going to play with?"

C1 "My babies." Child gets up and leaves the table.

-Children get out paint and paint smock and paint at the table.

-Children take the keyboard to the block area and set it on the hollow blocks

-All children plan and move about the room freely as they work
	EvidenceScoring notes To score a 4 there must be specific evidence that shows that ALL children are able to carry out their intentions There cannot be any evidence that contradicts the examples provided below Score even if children do not go outside during the scheduled time based on ability of children to carry out their intentions eg if adults read aloud during this time then assign a score of 1 The recommended amount of time for outdoor play is at least 30 minutes however research supports up to 60 minutes Examples of adults allowing children to carry out their intentions o Children are free to choose people equipmentandmaterials to play with o Children are free to pretend play alone or play in groups o Children are free to invent activities o Children are free to move materials throughout the outdoor area o Children are free to use materials creatively o Children are free to change activities: -Children have 30 minutes 11:00-11:30 outside time in a.m.

-Children play in the sand box with shovels and pails they got from the shed. Children climb on slides up and down. 

-Children play tag

-Children push children around in the wagon

-Children play in the wooden house

-Children throw the ball to the teacher.
	EvidenceScoring note To score a 4 there must be specific evidence that teachers are intentional as described in the examples below Examples of ways to intentionally enter childrens workchoicesplay o Observing and listening before and after entering childrens workchoicesplay o Imitating how a child is using materials o Not interrupting childrens concentration o Assuming roles within play context as suggested by children or adult: -T1 sits on the floor in block area and joins C1 in play with the blocks

-T2"Your upset because you want to write your name.  I hear your words. Once C2 is done writing his name thne you can write yours."

C2 nods head up and down

-C1 asked, "T1 to play." 

T1Says, "ok what are we playing?"

C1 says, "Cats, your the mommy cat and we are her kittens."

Teacher gets down on the floor and starts to act like a cat.
	EvidenceExamples of ways to extend and add complexity to work or play o Following childrens cues about the content and direction as workplay develops o Offering suggestions for extending workplay o Suggesting additional materials o Helping children think through a sequence of steps o Helping children connect to their realworld experiences o Encouraging children to take the lead in ongoing projects and investigations o Modeling new ways of playing o Asking children how else they can play or use the toolsmaterials: At planning time teachers ask questions

-What are you going to do in the house area?

-What does Harry look like?

-What are you going to need to build the tower?

-What ingredients do you need?

T1 joins C1 in the house area. C1 is building ramps and says, "Can you help Me?"

T1 "How can I help?"

C1 "I want my car to go fast down the ramp but it keeps falling?"

T1 "Well what do you think we could do to make it not fall off?"

C1 looks at teacher and says, "I know make the ramp wider."

T1 "What do you need to make it wider?"

C1" another piece of wood."

C1 goes and gets the other piece, teacher helps car stays on.
	EvidenceScoring note To score a 4 all adults must participate and there must be specific evidence that adults intentionally scaffold learning such as o Adults assisting children who are having difficulty with a task o Adults asking questions that extend a childs thinking o Adults moving closer to children to assist in selfregulation behaviors: -Teachers introduce the scarves and let children pick one out.

-Ts introduce Big Beats CD

T1Says, "How does the music make you feel? Move your scarves to the music."

Children begin to move with their scarves.

T1 says, "C1 is moving like a butterfly, moving arms up and down. Can you move like C1?"

T2 "C2 is stomping his feet on the ground? How does the music make you feel C2?"

C2 "Happy"

-Both children have a scarve and move with the children
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels such as the examples listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas for singing and moving o Children are free to take turns leading others: -See above

-others moved their hips while moving the scarves

-twirling and spinning
	1Rarely or never 2Sometimes 3Usually 4lways_8: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways: T1 says, "Can you move like C1 is, she says she a butterfly."

T2 "C2 is spinning can you spin? I would get dizzy."
	EvidenceScoring note To score a 4 there must be specific evidence that the opportunities are intentionally planned such as o The materials are readily available o The concept or skill is age appropriate and is introduced in a way that stimulates child interest o Adults intentionally scaffold learning for each child by  Moving from child to child making the tasks easier or harder depending on the childs level of development  Asking openended questions based on the childs level of development: -small group is part of the daily schedule

-Children know its small group time

-most materials are available, teacher has to go get foam letters.

-T1 does blowing bubbles 

T1"Who has blown bubbles before?"

Everyone at T1 table raises hands

T1 "how do you blow bubbles?"

T1 "Wow are you making small or big bubbles?"

C2 "Big"

-Both teachers make away around tables and interact with each child.

-T2 helps one child hold pencil

T2 "Can you tell me the letters you found?"

C1 says, "H A B"
	EvidenceScoring note To score a 4 there must be specific evidence that children are able to contribute their own ideas and participate at their own developmental levels as listed below Examples of adults allowing children to participate at their own developmental levels o Children are free to explore and use the same set of materials in their own ways o Children are free to move in their own ways o Children are free to try out one anothers ideas o Children are free to take turns leading others: -Children make big and small bubbles

-Children are allowed to get more soap

-Children are allowed to pop bubbles

-Some children scribble on the paper and don't trace a letter 

-Some tell what letters they find

-See also above

-T2 group stands as they trace and find letters
	Row 3_3: Teacher moved around the table at childrens level

-T1"Look how big C1 blew their bubbles, how big can you make them?"

-T2"You found all the letters in your name?"
	1Rarely or never 2Sometimes 3Usually 4lways_11: 
	Scoring note If all children are doing the same concept or skill at the same level and with the same support then score a level 1: T1 group-some children blew small bubbles, some big, and one blew their straw in the air and tried to move the water on the table

T1"Look C1 is moving the water on the table? How far will it go?"

T2-Helps one child on how to hold a pencil

-one child holds it with a tripod grip

-others hold with a fist
	EvidenceScoring notes If adults are interrupting children during conversations or while engaged in play except in the case of a safety concern then assign a score of 1 To score a 4 the conversations between adultschildren must be give and take conversations between adultschildren need to take place during mealand snack times if there are mealsnacks and adults should not be asking a series of questions about what a child or group of children are talking about: T1-Whats for breakfast?

C1-"Yogurt"

C2-"Animal crackers"

C3 "and bananas"

T1"Which one is your favorite?"

C1-"I like to put my animal crackers in mine yogurt."

T1"You do. What else do you like to put in your yogurt?"

C2-"I like blueberries."

C3-I don't like yogurt."

T1-"I don't like yogurt either but my kids do."
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Example in the context of childinitiated activity Child says to adult I want to write a letter to my mom How do you spell mom Adult says Mom starts with m What letter makes the m sound Child says M  thats the letter at the beginning of Marys name The child writes the letter by looking at the first letter of Marys name on the name chart: T1 joins C1 in the house area. C1 is building ramps and says, "Can you help Me?"

T1 "How can I help?"

C1 "I want my car to go fast down the ramp but it keeps falling?"

T1 "Well what do you think we could do to make it not fall off?"

C1 looks at teacher and says, "I know make the ramp wider."

T1 "What do you need to make it wider?"

C1" another piece of wood."

C1 goes and gets the other piece, teacher helps car stays on.
	EvidenceScoring note If no adultinitiated activities are observed score based on support and intentional scaffolding provided during childinitiated activities conversations and other teachable moments during the day Examples in the context of conversation o Adult says Ray do you want to play Ray says Play and Ray rhyme Adult says Yes and so do say may and day Ray says nd hay Ray runs off to play o Child says I see Sue Adult says See and Sue sound the same at the beginning Child says See Sue o During a transition the adult encourages children to play an I spy game Adult says I spy something that starts with the t sound The children then guess what it is as they move together to the gym: Teacher sings "Put your hand on your knees on your knees, so you don't forget to sneeze. Put your hands on your knees on your knees."

T2-Why did T1 say knees and sneeze?"

C1-"Sneeze and Knees rhymes."
	EvidenceScoring notes If no readaloud occurs during the observation then score a 1 To score a 4 there must be specific evidence that the readaloud was intentionally planned such as o The readaloud is evidenced in the lesson plans o The book was selected and readily available o The adultchild discussions are related to the text o The adultchild discussions allowed children to respond in their own way: -Time in the schedule for Read aloud

-Teacher interduces the book

-Teacher discusses part of the book

-T1-"What do you see on the front cover."

C1-"A Tree."

C2-"A little girl."

T1-"What do you think the book will be about?"

C1-"About a little girl."

Teacher ignologies childrens ideas

Teacher reads the book.

Asking questions while reading.

-Vocabulary words interduced

-T1-"What did you like about the book or not like."

C1-"I liked the changing of the tree.




	1Rarely or never 2Sometimes 3Usually 4lways_17: 
	Evidence1Rarely or never 2Sometimes 3Usually 4lways_2: Read aloud-Teacher interduced vocabulary words from the book.

autumn, transform
	EvidenceExamples for writing approaches Modeling Dictating what children say interactive writing morning message Providing opportunities Word boxes name charts letter chartsstrips labeled areas or objects Writing for a purpose or meaning Writing a menu making a sign writing plans writing a personal story writing an information book:  -Children sign in daily-

-Children are encourage and rhymed to put name on art work

-C1"Can you write mom on my paper?"

T1-"Lets see how can you write mom? What does mom start with "m" sound?"

C1-Says, "m"

T1"Yes write M."

Teacher and child continues through mom with the child writing mom.
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